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PREDSLOV

Zbornik vedeckych prac a studii ,,Jazykovedné, literarnovedné a didaktické
kolokvium“ prichadza so svojim XLIV. ¢islom vydania, tretim v roku 2017.
Odbornost’ou a zameranim si chce opét’ ziskat’ mnozstvo prispievatel'ov, jednak
z radov ucitel'ov na univerzitach v Slovenskej republike, ako aj medzi odbornikmi

zo zahrani¢nych univerzit.

Zbornik je ,kolokviom* vedeckych prispievatelov prezentujucich svoje
skusenosti z pedagogickej praxe, ako aj vysledky vlastnej vedecko-vyskumne;j
¢innosti, predovsetkym z oblasti jazykovedy, literarnej vedy a didaktiky, taktiez aj
z inych, to znamena nefilologickych oblasti vyskumu na univerzitaich. Doraz sa
kladie aj na niektoré ekonomické, sociologické, pedagogické a psychologické

problémy vo vzdelavani.

Jednym z primarnych cielov publikacie je rozvijat’ poznatky smerujuce ku
skvalitiovaniu vychovno-vzdelavacieho procesu zameraného na ziskanie
komunika¢nej kompetencie a multikultirnej rozhladenosti v rdéznych typoch

realii.

Som presvedCeny, ze aj tdto publikacia oslovi opédt’ novych priaznivcov,
Citatel'ov aj prispievatelov, ktori v nasledujucich ¢islach rozsiria nase vedomosti
o jazyku, literatire, didaktike, psycholingvistike, pedagogike, psycholégii

a socioldgii a stantl sa zdrojom inSpirdcii pre d’al§i vyskum v tychto oblastiach.

Vsetkym autorom prispevkov, recenzentom, ako aj vydavatel'ovi a vSetkym

tym, ktori sa podiel’ajii na vydavani sérii zbornikov 2017 srde¢ne d’akujem.

Doc. PhDr. Daniel Lancari¢, PhD.
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APLIKACIA PRISTUPU ZAMERANEHO NA ZIAKA DO
VYUCOVANIA ANGLICKEHO JAZYKA NA SLOVENSKU

LOJOVA GABRIELA

Clanok je publikovany ako vystup projektu:

VEGA 1/0495/17

Vztah medzi mentdlnymi reprezentaciami systému anglického jazyka, performanciou
v metalingvistickych ulohach a produkciou v realnych komunikacnych situdciach pri uceni sa
anglického jazyka

KPucové slova
Pristup zamerany na Ziaka, vyucba cudzich jazykov na Slovensku, historicky vyvin

Key words
Learner-centred approach, teaching English as a foreign language in Slovakia, historical
development

Anotdcia

Clanok je zamerany na tivodné definovanie zdkladnych pojmov a zdévodnenie réznorodého
chdpania konceptu pristup zamerany na ziaka. Strucne prezentuje hlavné Cinitele
determinujuce vznik pristupu z hladiska diachronického. Sucasne podciarkuje nutnost
transformacie transmisivno-instruktivneho modelu riadenia ucebnej cinnosti na model
zamerany na ziaka v podmienkach slovenského edukacného kontextu na pozadi dominujucich
vzdelavacich pristupov vo svete.

Annotation

The article is focused on defining basic notions related to the learner-centred approach as well
as the reasons for their diverse understanding. A brief overview of the development of
pedagogical thinking will be followed by a summary of the main components determining the
approach. The need to transform the transmissive-instructional paradigm into a learner-
centred one in the Slovak educational context is emphasized.

Uvod

Potreba humanizacie vzdelavania na Slovensku je dnes sklonovana v najroznejSich
suvislostiach a je v pozadi takmer vSetkych odbornych diskusii, publikacii, dokumentov,
reformnych navrhov ¢i inovativnych vyucovacich materidlov. Nemenej ¢asto zdoraziiovana je
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aj potreba zefektivitovania a diverzifikacie vyucovania cudzich jazykov v stilade s najnovs§imi
vedeckymi poznatkami i S trendmi vo vzdelavani v najvyspelejsich krajinach. (Lojova 2010,
2016). V uvedenych suvislostiach jednozna¢ne vystupuje do popredia potreba dosledného
aplikovania pristupu zameraného na ziaka, jeho teoretické dopracovanie a modifikovanie
reflektujice podmienky nasho socio-kultirneho a eduka¢ného kontextu.

Pristup zamerany na ziaka je pojem dobre znamy aj v lingvodidaktike, av§ak empirické
skusenosti 1 vysledky vyskumov ukazuju, Ze jeho aplikdcia do pedagogickej praxe vV nasom
edukacnom kontexte vyrazne zaostava za jeho deklarovanim, ¢i teoretickym rozpracovanim vo
svete (Lojova a kol. 2015). Jednym z dovodov je bezpochyby aj nedostato¢né chapanie tohto
komplexného konceptu, a to hlavne z hl'adiska aplika¢ného potencialu jednotlivych principov
pre konkrétnu prax vyucby cudzich jazykov. Ciel'om tohto ¢lanku je uviest’ odborna verejnost’
do problematiky z hladiska diachronického a definovat’ chapanie tohto konceptu v naSich
podmienkach. V naslednych ¢lankoch budi podrobne analyzované hlavné principy s déorazom
na moznosti ich aplikacie pri vyucovani anglictiny v slovenskom eduka¢nom prostredi.

Definovanie pojmov

Pristup orientovany na ziaka je vychodiskova vzdelavacia filozofia, pri ktorej je tstredna
pozornost’ zamerand na ziaka, na proces ucenia sa, od ktorého sa odvijaji vSetky pedagogické
rozhodnutia. Podstatné teda je, ¢o ziak na hodine robi, ¢o pri tom preziva, ¢o a ako kvalitne sa
nauci. Je to sposob myslenia ucitel’a, ktory determinuje vSetky jeho pedagogické rozhodnutia
a jeho vlastné spravanie sa na vyucovani. Takato zjednodusena charakteristika je vel'mi 'ahko
pochopitel'na, avsak len na povrchnej trovni. Pre jej plné pochopenie a déslednt aplikaciu je
potrebné prenikntt’ do hibky a pochopit’ skutoént podstatu tohto pristupu tak, aby si ju ugitel
dokazal plne zvnitornit', aby sa stala prirodzenou sucast'ou jeho myslenia a nosnym pilierom
jeho pristupu k ziakom, Kucivu icelému komplexnému procesu ucenia sa a vyucovania
cudzieho jazyka.

V odbornych publikaciach zriedkavo najdeme pristup orientovany na ziaka ako samostatnu
pedagogicku tedriu alebo edukacnu filozofiu. Avsak diskutovany, ¢i do rdznej miery obsiahnuty je
v mnohych, prevazne humanistickych, tedriach, v ktorych tvori bud nosné fundamentalne
vychodisko, pripadne jeho zékladné principy st implicitne obsiahnuté v jednotlivych podrobne
rozpracovanych aspektoch®. Alebo jednoducho uréita tedrie je postavené na rovnakych pilieroch
ako pristup orientovany na ziaka, len st rozne modifikované Vv prislusnych suvislostiach (napriklad
viacer¢ alternativne pedagogické pristupy). Prave tato skutonost’ sposobuje, Ze sa pristup zamerany
na ziaka moze javit’ ako tazko uchopitelny. U nas je najviac obsiahnuty v tvorivo-humanistickej
pedagogike, ktort podrobne rozpracoval Zelina (1993). Podobne aj v celostnej pedagogike, ktora
bola rozpracovana od 70 rokov hlavne v nemecky hovoriacich krajinach a ktoru niektori odbornici
aplikuju aj na vyucbu cudzich jazykov u nas (Lencova a Danova 2010). Z uvadzanych faktov je
zrejmé, ze v danych suvislostiach sa v odbornej literatire objavuje aj rézna terminologia, ktorej

1 Podrobne pozri vo Weimer 2013




vhodnost’, presnost’, ¢i obsahova totoznost je diskutovand v poCetnych publikacidch (napr. v
Mikoska 2016)

V anglictine su najcastejsie pouzivané pojmy: Person-centred Approach, Student / Learner-
centred approach, Student-centred learning, Student-centred teaching /instruction/ education/
model / paradigm, Person-centered education a rézne dalsie varianty, ktoré su v podstate
totozné. Pouzivaju sa aj dalsie varianty, ktoré podciarkuju dominantnost niektorych aspektov
tejto vSeobecnej vzdeldavacej filozofie ako flexible learning, experiential learning, autonomous
learning a podobne. Rovnako pocetné su aj terminologické varianty v inych jazykoch.

Najvseobecnejsie mozno povedat, Ze pristup orientovany na ziaka V sebe integruje roéznorodé
pedagogicko-psychologické a socidlno-psychologické aspekty a vytvara tak vychodiskova
teoretickl bazu, ktorej podstata postuluje, Ze vsetko ¢o sa na vyucovani deje je determinované
predovsetkym samotnym ziakom v celej jeho komplexnosti a celostnosti psychického fungovania.
Prirodzenym dosledkom teda je, ze uvadzany pristup sa da chapat’ roznymi spdsobmi, ako je zrejme
aj pri Citani pocetnych vedeckych publikacii a teoretickych analyz. Podstatnejsi rozdiel je vSak len
v tom, z akej vychodiskovej filozofickej platformy ten-ktory autor vychadza, ¢i ktory aspekt tejto
relativne ucelenej a komplexnej tedrie povaZuje za najpodstatnejsi. Ci je to vychova autondémneho
ziaka, ako zdoraznuje Weimerova (2013), alebo tvorba kurikula dominujuca v pracach Nunana
(1996), akcentovanie spolupdsobenia intrapsychickych faktorov uéiacich sa jedincov v pracach
Tudora (1996), reSpektovanie potrieb a Sebarealizacia ziaka v duchu Maslowovej tedrie, ¢i
poznanie a reSpektovanie individualnych osobitosti, na ktoré sa zameriava Lojova (2005). Freiberg
doplna prezentaciu Rogersovej tedrie deskripciou poéetnych konkrétnych prikladov fungovania
jednotlivych principov v americkych Skoléch, pricom vyzdvihuje G¢innost’ kooperativneho ucenia
v protiklade s kompetetivnym zacielenim (Rogers and Freiberg 1994). Campbell a Krysevszka
(1992) zase poskytuju ucitelom anglictiny subor konkrétnych vyucovacich aktivit. Niektori
odbornici maju tendenciu nadhodnocovat’” kognitivny potencial alebo afektivne cinitele, c¢i
osobnostné predpoklady, ini zase podciarkuju nutnost vyvazeného vyuzivania a rozvijania
celkového potencialu ziakov (Gardner 1999).

Z uvedenej vSeobecnej charakteristiky je zrejmé, Ze pristup orientovany na ziaka je Siroky pojem
a odbornici ho vnimaju a pouZzivaji rozne. V odbornych publikacidch ndjdeme nespocetné definicie
a diskusie 0 obsahu a rozsahu pojmu pristup orientovany / zamerany na Ziaka uz od jeho vzniku?.
A to od najvseobecnejSicho ponimania zahfiajuc vsetko, €o stvisi so vzdelavanim az po definicie,
ktoré¢ explicitne vymedzuju niektoré pedagogické aspekty (ciele, obsah), ¢i konkrétne sucasti
ziakovej osobnosti, ktoré povazuju za nosné. Niektoré definicie st skor didaktické popisujice dianie
na hodinach, iné viac psychologické postavené na poznani psychiky ziaka. Niektoré dokonca svojou
podstatou pripominaju psychoterapeutické praktiky v ich najlahsej forme.

V naSej koncepcii vyucovania cudzich jazykov chdpeme pojem pristup zamerany na ziaka vo
viacerych rovinach:

2 Podrobne pozri napriklad v Mikoska 2016
e
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1. Ako celkovy pristup, vychodiskoviu vzdelavaciu filozofiu, ktord determinuje vSetky
aspekty vychovy a vzdelavania, a to od koncipovania vzdelavacej politiky az po ,kazdé
slovo, ktoré ucitel’ vyslovi”.

2. Ako spoésob myslenia ucitela, jeho vlastna filozofia / tedria ucenia sa a vyucovania
cudzieho jazyka. Teda ako stbor jeho presvedceni, nazorov a postojov, ktoré ovplyviuju
vsetky jeho rozhodnutia v dynamicky sa meniacich pedagogickych situaciach.

3. Ako pristup k Ziakom vychadzajuci z vnatorného presvedéenia, ze kazdy ziak je
jedine¢ny, hodnotny a ma v sebe potencial, ktory je potrebné odhalit’ a vytvarat’ podmienky
na jeho optimalne rozvijanie. Ziak nie je vnimany ako objekt vychovy, ktorému uéitel
sprostredkovava poznatky, usmeriiuje ho v konani, mysleni i citeni a ocakéava, ze ziak ho
poslicha a nasleduje. Ziak je vnimany ako spolutvorcu vyu¢ovacej hodiny, kde uditel
udavam hranice, v ramci ktorych sa ziaci slobodne pohybuju. Ucitel’ tak facilituje ich
ucenie sa a vytvara podmienky pre ich plnu sebarealizaciu.

4. Ako konkrétny vyu€ovaci pristup, pri ktorom vsetky aspekty vyucovania st odvodzované
od samotného ziaka v celej jeho komplexnosti. Ciele, obsah, metody i formy vyucovania,
kazdej hodiny i kazdej aktivity st volené tak, aby ziak mohol plne realizovat’ svoj potencial
na rozvijanie pozadovanych cudzojazynych zru€nosti a kompetencii V ramci svojich
moznosti. Je to Siroky pojem, ktory vsebe =zahfia vSetky aspekty didaktiky,
pricom umoziuje flexibilne vyuzivat’ vSetky formy, metddy, aktivity a techniky, ktoré
sticasna lingvodidaktika ponika. Sucasne umoznuje plné reSpektovanie aktualnych
kultirno-socidlnych, priestorovych, materialnych a ¢asovych podmienok.

5. Ako podstata sposobu sebarealizacie ucitel’a. Ak ma ucitel’ plne zvnutornené principy
tohto pristupu a dokaze ich adekvatne aplikovat’ vo svojej praci, bezpochyby to vedie
k jeho plnej sebarealizacii, spokojnosti a k napiiianiu jeho vizii a profesijnych ambicii.
Umoziuje mu to prezivat’ uspech a pozitivne emocie a v plnej miere dosahovat’ svoje ciele
spocivajice Vv odhalovani potencidlu ziakov, plnému vyuZivaniu arozvijaniu ich
vnutornych predpokladov. V doésledku pozitivnej spitnej vazby od Ziakov a rodi¢ov
dosahuje uspokojenie, plnu sebarealizaciu.

Zameranie na ziaka v diachronickych suvislostiach

Pre lepsie chapanie hibky uvadzanych nosnych idei sa Ziada aspoii struéne naértnit
diachronické stvislosti s dorazom na tie aspekty, ktoré v podstatnej miere determinovali
nase sucasné chapanie pristupu zameraného na ziaka.

Zakladné charakteristiky pristupu zameraného na Ziaka implikuj skuto€nost’, Ze to vobec nie
je nové smerovanie, je tu od nepamiti. Uz pri samotnom vzniku Skoly bol podstatny ziak
a potreba nieco ho naucit’. Len sa naiho v urcitych obdobiach pozabudlo, do izadia ho zatlacilo
nieCo nové, vdanom historickom kontexte vnimané ako dolezitejSie. V dejinach
pedagogického myslenia sa zdoraziiovanie zamerania na ziaka cyklicky znova a znova objavuje
v r6znych modifikacidch na pozadi aktualneho rozvoja spoloc¢nosti a filozofického myslenia.
Formoval a formuje sa stbezne srozvojom jednotlivych filozofickych, pedagogickych
a psychologickych $§kol, ktorych poznatky ho rézne modifikuja, aktualizuji a posuvaji vpred.
Uz v ranom stredoveku Sokrates, Platon, Aristoteles a ich nasledovnici rozpracovali rézne
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aspekty vzdelavania s hlavnym doérazom na samotného uciaceho sa jedinca, na rozvijania
vedomosti a zru¢nosti, podc¢iarkujuc dolezitost’ objavovania, kritického myslenia, diskusii
a vymeny nazorov. Podobne mozno povazovat za predchodcu dnesného chéapania pristupu
zameraného na ziaka aj vel’kého ucitel'a narodov Jana Amosa Komenského ako jednu z prvych
osobnosti novoveku, ktory sa snazil vzdelanie priamo ¢i nepriamo prisposobovat psychike
uciacich sa jedincov. Didaktické principy a zasady, ktoré podrobne rozpracoval v znamej praci
Didactica Magna, st svojou podstatou do vel’kej miery platné aj v sti¢asnej modernej didaktike.
Jeho nosné myslienky d’alej rozpracovavali mnohi d’alsi velikani vzdelavania ako John Locke,
Johan Heinrich Pestalozzi, Jean-Jacques Rousseau a ini humanisticky orientovani filozofi ¢i
pedagdgovia, ktorych nosné myslienky mozno bezpochyby povazovat’ za dobové modifikacie
sucasnych principov pristupu zameraného na ziaka. Podobné zmyslanie viedlo aj Maériu
Teréziu, zakladatelku prvého skolského systému v Habsburskej monarchii, pri zavadzani
historicky obzvlast vyznamnych Skolskych reforiem v 18. storo¢i. AvSak v podstatnejSej miere
sa myslienky humanizicie vzdelavania rozpracovavali od zaciatku dvadsiateho storocia,
oznacovaného aj ako storoCie diet'ata. Samotny pojem student-centred learning sa objavil uz
v 1905 v praci Haywarda. Neskor ho vo svojej pragmatickej pedagogike pouzival John Dewey,
ktory, vychadzajuc z presvedCenia, ze zmyslom vzdeldvania je priprava na Zivot, vyznamne
obratil pozornost’ na diet’a a spdsob, ako sa uéi. Ziak ako centrum pedagogického zmysl'ania
dominuje Vv prvej polovici dvadsiateho storoCia aj pri zrode viacerych reformnych, ¢i tzv.
alternativnych pristupov ako Montessori, ¢i Waldorfska pedagogika, ktoré maju dnes svoje
siete $§kol po celom svete i U nas.

Doraz na proces uéenia sa a psychiku ziaka podstatne ovplyvnil hlavne rozvoj psychologie
v 20. storo¢i, predovsetkym psycholdgie uc¢enia sa a vyucovania. V ranom vyvine to bol hlavne
behaviorizmus vysvetlujiici mechanizmus ucenie sa ako vytvaranie a automatizovanie
navykov. Nasledny rozvoj kognitivnej psychologie, skimajticej kognitivne procesy a ich zastoj
Vv uceni, sa premietal do podc¢iarkovania zmysluplného ucenia sa a chapania stvislosti. Toto
smerovanie Vv psychologii viedlo K posiliiovaniu  vyucujucich pristupov dnes casto
oznacovanych ako ,tradi¢né’, ¢o vsak v tom Case do velkej miery zodpovedalo Grovni rozvoja
vedeckého myslenia 1 kultirno-spolocenskym podmienkam. AvSak pristup zamerany na Ziaka
sa v podstatnej miere modifikoval a najviac sa presadil od rozvoja humanistickej psychologie
v sedemdesiatych rokoch 20. storocia ako prirodzeny dosledok kritiky pristupov opierajucich
sa 0 behavioristické a kognitivne teorie ucenia. Vychodiskovy teoreticky ramec tvoria nosné
myslienky Carla R. Rogersa, A. Maslowa a E. Erikssona. Popritom v§ak mozno konstatovat’,
ze kazdy vyznamny humanisticky pedagdg ¢i psycholdg do urcitej miery modifikoval dnesné
komplexné ponimanie pristupu zamerané¢ho na ziaka, ktoré v sebe integruje najroznejSie
aspekty pod¢iarkované jednotlivymi odbornikmi. Carl Ransom Rogers, jeden zo zakladatel'ov
humanistickej psychologie, nadvizujiic na prace svojich rovnako zmyslajicich predchodcov?,
rozpracoval v tom ¢ase revoluény terapeuticky pristup zamerany na ¢loveka, tzv. Client-centred
counselling (Rogers 1951). Tento pristup, hlavne jeho celkové pozitivne vnimanie ¢loveka, sa
velmi rychlo prebral, modifikoval arozSiril do mnohych oblasti spolocenského diania
a predovsetkym do vzdelavania ako pristup zamerany na ziaka. V podstatnej miere ovplyvnil

3 Podrobne pozri v Rogers a Freiberg 1994.
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didaktiku a principialne zmenil spésob vyucovania. Jednozna¢ne postavila ziaka do centra
pozornosti, deklarujic, ze cokol'vek sa v Skole deje, musi smerovat k jeho skutoénému
prospechu. Respekt k ziakovi, viera v jeho vnatorny potencial a v schopnost’ pozitivneho seba
rozvijania podstatne zmenila chépanie roli ucitel'a ako facilitatora a ziaka ako autondmnej
osobnosti a aktivneho spolutvorcu diania na vyucovani. V osemdesiatych a devit'desiatych
rokoch sa pristup zamerany na ziaka objavuje v pocetnych pedagogickych a pedagogicko-
psychologickych publikacidch ako vyrazny odklon od jednostranného kognitivneho ucenia
Vv prospech ucenia sa ako prezivania. Kratko po jeho vzniku sa relativne rychlo rozsiril hlavne
v USA, ked’ze pozitivny dopad tohto nového ,moderné¢ho” pristupu na Ziakov a na efektivnost’
ucenia sa nedal na seba dlho ¢akat’. Avsak prilisné nadSenie a prehnana aplikacia inak skvelych
idei zakonite viedla v prvych rokoch ku kyvadlovému efektu. Ddsledky nespravne chapanych
principov sa ¢oskoro dostavili v podobe ,nezvladnutej slobody ziakov” a v znizenej efektivnosti
vyucovania, ¢o samozrejme nahravalo jeho oponentom, odporcom a kritikom, ¢i réznym
mytom a dezinterpretdciam zékladnych principov.

transmisivno-in§truktivny model riadenia ucebnej ¢innosti ziakov (Skoda 128) ...a z neho
vychadzajliice vyucovacie stratégie

Tato fadza zakonite vel'mi rychlo presla do triezvejSieho chdpania, uvedomovania si silnych
a slabych stranok, moznych rizik a nutnosti situacnych modifikacii pristupu. Bolo to hlavne
dosledkom kritického analyzovania empirickych skusenosti, prehodnocovania chapania
jednotlivych principov, teoretického dopracovavaniu konceptu a experimentalnemu skiimaniu
roznych aspektov?. Takéto smerovanie viedlo a vedie k vytvaraniu d’al§ich modifikacii pristupu
adaptovanim na rézne kultirno- historické, spolo¢ensko-politické a eduka¢né podmienky. V
sucasnosti tak dochadza Vv mnohych krajinach Kk odklonu od tradi¢ného transmisivno-
instruktivneho vyucovacieho paradigmu zameraného dominantne na rolu ucitela a ucebny
obsah Kk paradigmu zameraného na ziaka. A to bud’ postupnou transformaciou a prenikanim
roznych aspektov tejto edukacnej filozofie do vzdeldvania, alebo razantnejSimi Skolskymi
reformami. Aj ked’, ako naznacuju vysledky viacerych vyskumov, proces transformacie
tradicn¢ho direktivneho vzdelavania na vzdelavanie podporujice Studentovu autondémnost’
a spoluzodpovednost’ prebieha t'azsie, ako si jeho protagonisti predstavuji. Spravidla prebieha
viac na urovni deklarativnej ako faktickej a prakticka aplikacia do r6znej miery zaostava za
teoretickou rozpracovanostou ¢i za administrativnym deklarovanim. No aj napriek tomu je
pristup zamerany na ziaka v sucasnosti vychodiskovou vzdelavacou filozofiou v mnohych
vyspelych krajinach s vysokou Groviiou vzdelavania, hlavne v §kandinavskych krajinach. A to
nielen teoreticky, ale aj prakticky. V skolach tu jednoznaéne dominuju uditelia, ktori maju
humanistické principy prirodzene zvnutornené. Pozitivny dopad pristupu zameraného na Ziaka
na efektivnost’ ucenia sa a vyucovania je dnes uz nepopieratelny. Jednoznacne to potvrdzuju
nielen empirické sktsenosti z krajin s vysokou turoviiou vzdeldvania, ale aj vysledky

4 Struény prehlad vyskumov pozri v Mikoska 2016
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najroznejSich vyskumov a medzinarodnych Standardizovanych merani kvality vzdelavania
(PISA a iné).

Zaver

Na pozadi uvadzaného vyvinu pedagogického myslenia a poznajuc problematiku kvality
vyucovania cudzich jazykov na Slovensku, je nasou snahou implementovat’ pristup zamerany
na ziaka aj do naSich $kol. Vychadzame z presvedcenia, ze ak sa zakladné humanizujice
principy stanu prirodzenou sucast’ou myslenia ucitelov a samozrejmou vzdelavacou filozofiou
v nasich zéakladnych, strednych a vysokych Skoldch, bezpochyby sa zvysi efektivnost’
cudzojazycného vzdeldvania. S tymto cielom planujeme v nadviznosti na tento uvodny ¢lanok
postupne detailnejSie analyzovat’ jednotlivé nosné principy pristupu zameraného na Zziaka
s dorazom na ich aplikdciu do vyucby anglického jazyka. Nemenej dolezitym cielom
je stimulovat’ zaujem vedecko-vyskumnych pracovnikov o skimanie danej problematiky
v naSom edukacnom kontexte. Vysledky relevantnych vyskumov by bezpochyby urychlili
pozadovanu transformaciu vzdelavacich pristupov v nasich skolach.

Resumé

Cielom clanku je zamerat pozornost odbornikov na moznosti zefektiviiovania vyucovania
anglictiny v nasom edukacnom kontexte aplikaciou pristupu zameraného na ziaka. Po ndcrte
rozneho ponimania a definovania tohto konceptu jednotlivymi odbornikmi autorka prezentuje
svoje chapanie pristupu zameraného na Ziaka ako 1. vychodiskovej vzdeldvacej filozofie, 2.
Sposobu myslenia ucitela, 3. Vnimanie Ziakov a pristup ucitela ku Ziakom, 4. Konkrétny
vyucovaci pristup a 5. Spésobu sebarealizacie ucitela. Nasledne poskytuje strucny pohlad na
pedagogické zameranie na uciaceho sa jedinca V diachronickych suvislostiach podciarkujuc
vyznamnych protagonistov nosnych myslienok, ato od Sokrata, cez Komenského az po
sucasnost. Na pozadi strucného pohladu na vyvin psychologického myslenia prezentuje hlavné
faktory smerujuce k aplikacii teorie C. R. Rogersa do vzdelavania. Teoretické vychodiska
priebezne modifikované empirickymi skiisenostami vo vyspelych krajinach v podstatnej miere
determinuju sucasné chapanie pristupu zameraného na Ziaka. Nosnou myslienkou implicitne
rezonujucou v clanku je nutnost transformdcie transmisivno-instruktivneho modelu riadenia
ucebnej cinnosti na model zamerany na ziaka v podmienkach slovenského edukacného
kontextu. Uvddzany clanok predstavuje uvod do problematiky,  kedZe v planovanych
naslednych clankoch budi podrobne analyzované jednotlivé principy pristupu zameraného na
Ziaka s dorazom na ich aplikaciu do praxe vyucovania cudzich jazykov na Slovensku.

Resumé

The aim of the article is to draw the attention of educators and researchers to the possibilities
of increasing the efficacy of teaching English as a foreign language in Slovakia by
implementing the learner-centred approach. Based on a brief overview of diverse explanations
and definitions of the concept, the author presents her understanding of the learner-centred
approach as: 1. a fundamental educational philosophy; 2. a way of thinking (mind-set) for
teachers, 3. teachers’ perceptions of learners and their approach to them,; 4. an educational
approach for teachers; and 5. an opportunity for teachers to achieve professional self-
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actualization. The development and modifications of the basic principles from the diachronic
perspective are briefly outlined and the ideas of philosophers such as Socrates, Comenius and
others are mentioned. The development of psychological thinking in the 20" century resulted
in Carl Rogers’ revolutionary client-centred therapy which was transformed into the learner-
centred educational approach. Its application to education in many countries has provided
empirical and research evidence confirming the effectiveness of this approach. The dominant
idea implicitly expressed through the article is the need to transform the transmissive-
instructional teaching paradigm into learner-centred one within the Slovak educational
context.

The article is the first of a series of articles in which the principles of the learner-centred
approach will be analysed in detail with a focus on their application to teaching English as a
foreign language in Slovakia.
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Vztah medzi mentdalnymi reprezentaciami systéemu anglického jazyka, performanciou
V metalingvistickych ulohach a produkciou v realnych komunikacnych situdaciach pri uceni sa
anglického jazyka
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Abstrakt

Clanok poukazuje na rézne kliicové koncepty, ktoré zohravajii vyznamnii tilohu v procese
vyucby gramatiky cudzieho (anglického jazyka). Odvolavajuc sa na teoretické vychodiska a
mnohé realizované vyskumy v danej oblasti, autorka zdoraznuje, zZe i napriek tomu, ze doposial’
neboli preukdzané jednoznacné rieSenia problematiky vyucby gramatiky cudzieho jazyka, je
potrebné ukotvit kliicovii vilohu gramatiky vzhladom k dosahovaniu a napliianiu zmysluplnej a
cielavedomej komunikdcie v cudzom jazyku.

Abstract

The article identifies and discusses a number of key concepts relating to the teaching of
grammar in the English classroom and, by drawing on theory and research, suggests possible
ways to address these issues. It emphasizes the fact there are no clear solutions currently
available, but the role of grammar learning, practising and utilising is crucial with regard to
achieving meaningful and purposeful communication in a foreign language.
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“Grammar is the business of taking a language to pieces, to see how it works.”

(David Crystal)

The shift of the pendulum

No other language issue has so preoccupied language-teaching scholars, educators,
educational researchers, linguists as well as language teachers as the role, importance of and
approaches to grammar teaching and learning, either in the EFL or ESL classroom. Recent
reviews of the professional literature have attempted to sort out the major approaches to
teaching grammar in the language classroom (Ellis, 2006; Brown, 2001; Thornbury, 1999, Ur,
2012; Scrivener, 2005; Batstone, 1994; Lojova, 2015, 2016; Johnson, 1996; Cullen, 2001;
Spada, 2007; Newby, 2003, 2006). Different views of theorists and practitioners take into
consideration a representation of different teaching methods and approaches viewing the status
of grammar within each of them dealing with, for instance inductive versus deductive
approaches to grammar teaching, the functional-notional approach to grammar teaching, the
application of Presentation-Practice-Production Model (PPP) of grammar teaching, teaching
grammar in situational contexts or following task based language teaching (TBLT), not
omitting the Johnson Model of teaching grammar as a skill. The Pendulum Metaphor (applied
to the history of language teaching) can also be applied to grammar teaching. We have seen a
pendulum swing in grammar teaching setting off from structural view of language, i.e. language
is a linguistic system made up of structural rules and vocabulary (the well-established
Grammar-Translation Method and its many variants, e.g., Audio-lingual Method) through
functional view of language where language is viewed as a linguistic system as well as a means
for accomplishing goals to interactional view of language where language is considered a
communicative tool to maintain social relations (e.g., Communicative language teaching,
particularly the Deep-end Approach to CLT which is based on the belief that grammar is
acquired unconsciously during the performance in communicative situations, so it is considered
useless to teach grammar explicitly). It is also important to notice that Spada (2007) argues that
the thought that Communicative Language Teaching (CLT) means an exclusive focus on
meaning is a myth or a misconception. Persistent dichotomies that arise whenever focusing on
grammar teaching, which are basically form vs. function, form vs. meaning, accuracy Vvs.
fluency, form-based instruction vs. meaning-based instruction, intensive vs. extensive grammar
instruction or simply zero grammar approach have generally been viewed throughout the
history of ELT. In other words — simplified, according to Newby (2003), the dichotomies have
been “solved” by three general ways of approaching grammar: traditional grammar teaching,
communicative language teaching (CLT) and post-communicative approaches (e.g., Task based
language teaching or Content based instruction).

Anyway, recent years have seen a growing trend of reappraising the role of grammar in
English language teaching which goes hand in hand with denial of various alternative methods,
and goes in favour of searching for alternatives to a method, emphasizing individual differences
among particular groups of EFL learners. Many experts in the field claim that the time of
packaged solutions of methods for language teaching is over. Likewise, Ellis (2006) claims he
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does not believe (and does not think the research demonstrates) that there is just one preferred
approach to teaching grammar since the acquisition of the grammatical system of a L2 is a
complex process and almost certainly can be assisted best by a variety of approaches.
Furthermore, he emphasizes that it is important to recognize what options are available, what
the theoretical rationales for these options are, and what the problems are with these rationales.
Hence, this can be summarized as the starting point for developing a personal theory of
grammar teaching which encourages language teachers to experiment in their classrooms taking
into consideration linguistic and psychological aspects of ELT, learners’ variables as well as
socio-cultural and educational conditions influencing language learning.

Inferior changes disguised as progress

Currently, abundant discussions in educational sciences in Slovakia lead towards the
necessity of change and subsequent new School Reform (after several successive failures) at all
levels of educational system. Regarding the sphere of EFL teaching and learning much has been
done in order to enhance communicative domain. Unfortunately, the theory has very little
implementation in practice, particularly in Slovak mainstream schools, either in the way of the
incessant re-evaluation of the teaching practice or efforts to implement activating methods and
techniques in order to make English language teaching and learning more efficient and to meet
the requirements of purposeful foreign language communication. Although English has fully
taken up a status of an obligatory school subject at all levels, i.e. primary, lower and upper
secondary education, the reality proves that both teachers and learners struggle with the fact
that language learning is not a mere habit formation nowadays (as it used to be in the past), but
a balanced all four-skill development leading to the overall development of communicative
competence. Contrary to the underlying eclectic principle that teachers should strive to balance
forms, meanings, and uses in the language classroom, students are still forced to overlearn the
forms and meanings, followed by restricted language practice. Even though scholars emphasize
the era of post-communicative approach to language teaching, in most Slovak mainstream
schools the traditional teaching methods still prevail, notwithstanding the learners’ failures
and backsliding. As Lojova (2016) claims, our (Slovak) learners seem to achieve a relatively
high level of knowledge about the target language, but their ability to use this knowledge in real
life communication is often inferior. She explains the drawbacks of the researched issue in a
way that this phenomenon (from the perspectives of grammar teaching) seems to be caused by
the traditionally dominant focus on explicit grammar knowledge, on the presentation of
grammar structures and the overemphasizing of correct forms to the detriment of their meaning
and functions, i.e. overemphasizing accuracy over fluency. This approach also leads to a lack
of focus and classroom time for practicing and the automization of learnt theoretical knowledge,
which is crucial for fluent and correct speech perception and production in real communicative
situations. The research which was carried out in Slovak mainstream schools (Lojova, 2001,
2015; Hankerova, 2014; Hlava, 2015; Rafajlovi¢ova, 2000) only proved that Slovak teachers
believe they do not overemphasize teaching and learning grammar rules to the detriment of the
practical usage of grammar in real-life communication, but on the other hand, they agreed that

12



they predominantly use course books (textbooks) and workbooks in order to practise grammar
in the ready-made tasks reflecting functional as well as structural aspects of the target language.

The shift from “message focus” to “form defocus”

According to Ellis (2006, p.102), there is “a clear conviction that a traditional approach
to teaching grammar based on explicit explanations and drill-like practice is unlikely to result
in the acquisition of the implicit knowledge needed for fluent and accurate communication.”
However, there is no clear-cut answer regarding which approach to teaching grammar should
replace it. The opposition explicit vs implicit knowledge, deductive vs inductive instruction, a
focus-on-forms vs a focus-on-form approach, interface vs noninterface position needs to be
reflected at different levels with regard to particular purposes. Undoubtedly, the supporters of
the interface position, which addresses the role of explicit knowledge, realize the fact that there
is no research evidence whether explicit knowledge of a grammatical structure converts directly
into implicit knowledge or simply it facilitates its development. DeKeyser (1998) claims that
explicit knowledge becomes implicit if learners have the opportunity for plentiful
communicative practice. Ellis (2006, pp.102-103) explains that “a case exists for teaching
explicit grammatical knowledge as a means of assisting subsequent acquisition of implicit
knowledge.” Teaching explicit knowledge can be incorporated into both a focus-on-forms
(focus on form; mainly accuracy) and a focus-on-form approach (focus on meaning with
attention to form arising out of the communicative activity). He also adds that in the case of a
focus-on-forms approach, a differentiated approach involving sometimes deductive and
sometimes inductive instruction may work best. He emphasizes the fact that the acquisition of
the grammatical system of L2 is a complex process which can be assisted best by a variety of
approaches as it has already been stated above.

With regard to this, Lojova (2004) proposes the elaborated model of teaching and
learning grammar (rooted in the Johnson’s Model) in the Slovak educational context which is
based on contemporary neuropsychological knowledge of mechanisms of learning. This model
is based on Johnson’s conception of language learning as skill development based on
Anderson’s cognitive ACT model of learning. (Anderson 1989; Johnson 1996). The conception
provides us with the detailed characteristics of the central psychological concepts within the
study of cognitive skills acquisition: declarative knowledge, procedural knowledge, and
atomization. Psychologically speaking, the distinction between declarative and procedural
knowledge is the distinction in how knowledge is represented in memory. Declarative
representation (i.e. the knowledge of theoretical rules) means that learners store knowledge in
long-term memory as a database, which takes the form of a set of semantic networks and also
a general set of interpretative procedures (rules) to use the knowledge. When parts of the
database are required to perform a certain operation, a set of general procedures is used (learners
consciously apply the learned rule). Procedural knowledge (i.e. the ability to use the form
correctly without being aware of the explicit rule) is embedded in procedures for action and not
kept in a separate storage area. When the form is required, it is there readily to hand — a set of
specific programs that incorporate required data within them. Automization is a fundamental
component of skill development. A newly learned skill takes up a great deal of conscious
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attention, or channel capacity. The role of automization in skill learning is to free important
channel capacity for the higher-level tasks which require it. Declarative representation has
generative character, it is economical as for memory capacity, there is low risk as for an
appropriate use, but it is heavy on channel capacity as it requires conscious processes, and
therefore is slow in production. Procedural knowledge, on the other hand, is faster in
production, light on channel capacity, but it is not in generative form, uneconomical, and there
is higher risk that the form will not be used properly and adequately in new situations and
contexts. Johnson (1996, p.85), in reference to Bialystok, states that the specific role of these
two (declarative vs procedural) sorts of knowledge depends on the language task being
considered. Hence, for tasks such as spontaneous conversations where immediate access to
knowledge is required, procedural knowledge is important.

Johnson’s Model

DEC focussed proceduralization

practice

v
v
I
I
v

Johnson focuses on the distinction between the amount of time given to the DEC stage and the stage of
proceduralization. As it can be seen from the diagram, in Johnson’s Model the biggest proportion of
time is given to stage of proceduralization. The DEC stage, as well as the focussed practice stage, is
given just a fraction of the time given to proceduralization. This is so because in Johnson’s Model the
emphasis is placed on the stage of proceduralization, which is the most important stage in the process
of teaching a foreign language since leading learners to achieve full proceduralization is considered the
main aim of Johnson’s Model.

The reflection of Johnson’s Model in Slovak educational context

Lojova (2005, p.379) presents the detailed explanation of psychological characteristics
of declarative and procedural knowledge, of their distinction and relations (see also Johnson,
1996) that enables different sequencing of methodological steps when teaching languages in
different situations, conditions and contexts. On the basis of her long-time research she provides
us with the learning sequence that seems the most suitable in the conditions of lower and upper
secondary education as well as tertiary education in Slovakia.

14



Declarative encoding — Procedural encoding — Tuning |

Declarative encoding means that the information, i.e. an explicit grammar rule, is provided
usually through instruction. The aim is for a learner to develop the initial declarative
representation of the language structure, which is a starting point for proceduralization.
Procedural encoding is the movement from declarative to procedural, i.e. a change in how
knowledge is represented in memory. With practice, the knowledge is converted into a
procedural form in which it is directly applied. In that case required information is retrieved
from long-term memory and held in working memory. That is, the database specific to the task
becomes incorporated into the production. Proceduralization, i.e. changing declarative
knowledge to procedural, occurs through the process of automization when learners gradually
automate the use of consciously learnt grammar forms so that they can free their channel
capacity and concentrate attention on more complex functions such as to convey the proper
meaning, semantic relations, the choice of adequate linguistic devices, feedback from an
interlocutor or social environment, etc. At the procedural stage three general learning
mechanisms operate: generalization, discrimination and strengthening process. These
mechanisms together constitute a process of tuning, which is needed in comprehending and
conveying meanings clearly (Johnson 1996). Tuning is a very important long-lasting process
that we tend not to be aware of and therefore underestimate. The result of sufficient tuning is
that learners fully understand not only the form but mainly the possible meanings and functions
of a given structure in various contexts and situations. Particularly obvious it is in the ability to
differentiate between similar structures and to use them correctly and appropriately in diverse
communicative situations, contexts and discourses. As the results of Lojova’s long-time
research, this seems to be the key problem of secondary school learners. Lojova (2004) stresses
the fact that Johnson’s conception reformulates the aims of communicative methodology as a
shift from “message focus” to “form defocus”, which explicitly defines the place of declarative
grammar knowledge in communicative teaching. In addition, it justifies and underlines the
importance of meaningful practice for the development of communicative competence. The
analysis of automization of language forms emphasizes its central place and points to an urgent
need to focus much more on appropriate teaching and learning activities. Since automization is
a long-lasting process, during this process learnt knowledge needs time for maturation, which
must be respected also in the treatment of errors. It is obvious that in any learning activity more
structures are automatized at a time. Their different stages of automization should be carefully
monitored and systematically coordinated by the teacher, which seems to be the most difficult
task. It is obvious that automization may be facilitated mainly through repetition and “never-
ending” practice. There is an urgent need in Slovakia to adopt appropriate teaching and learning
activities that facilitate the automization of language forms much more than we have been doing
so far. When organizing teaching activities and selecting appropriate techniques, teachers
should be aware of some fundamental principles derived from psychology of learning that
underlie the effective practice with long-lasting effect. Another important advantage of
implementing Johnson’s theory to a foreign language teaching in Slovakia is that it respects our
educational traditions which have lead to a relatively high level of metalinguistic awareness as
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a consequence of the ways of teaching the Slovak language in our schools. In accordance with
Lojova (2004; 2016); Ellis (2006); Skehan (1998a); Willis (1996), the summary of principles
for the effective grammar teaching and learning is as follows:

v

as for declarative knowledge, teachers may rely on benefits of both deductive as well as
inductive approaches to grammar teaching in order to present information and assist
learners to consciously create a comprehensible inner representation of a foreign
language grammar system, which is a starting point for proceduralization;

fundamental is the choice and sequencing of theoretical knowledge, which is normally
given in a textbook. However, a teacher should be flexible and adapt the content to
learners;

teachers should not overestimate the importance of theoretical knowledge as it tends to
create communication barriers; teaching explicit grammatical knowledge should be
viewed as a means of assisting subsequent acquisition of implicit knowledge;

teachers should endeavour to focus on those grammatical structures that are known to
be problematic to learners rather than try to teach the whole of grammar; learners should
learn rules relevant for their communicative needs, otherwise they cannot practise them
meaningfully and effectively;

it is better to develop in learners self-confident communication at a lower level than to
overload them with too many rules, which may create communicative barriers,
inhibitions, demotivation and frustration with their ability to use all the rules correctly
and fluently; learners should not be overloaded at a given time, to avoid creating chaos
in their system of grammar knowledge;

new rules must be connected with the learner’s existing system so that permanent
restructuring may occur; newly practised knowledge must be permanently connected
with the existing system of knowledge (so called “snowball learning”). As a result of
the cyclical practice of learnt structures, learners will comprehend differences in the
usage, meaning, and function of similar structures and gradually use them correctly and
fluently in communication;

for the automization of lower subskills various drills, decontextualized and focussed
activities may be effectively used. Learners, however, should not spend too much time
on these activities;

a short period of focussed activities should be followed by extensive practice in
communicative and productive activities;

real and productive communication tasks oriented on problem-solving should be done
as an opportunity for students to express themselves and communicate in a meaningful
way; tasks and activities should not just be an opportunity to revise and practise
grammatical rules and forms;

principles of learner-centred teaching should be followed by teachers because practice
will be more effective when respecting learners’ feelings, interests, opinions, etc.;
teachers should personalize everything and anytime, as well as utilize momentary
situations;

language practice must also be based on the principles of task-based learning in which
the tasks are sequenced according to their level of difficulty and practised from:
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individual — monological — dialogical — group— whole class
personalized — environment — distant, unknown

particular — abstract

written — oral (tasks)

v" teacher should control the gradation of task difficulty in many ways (see also Skehan
1998b, Willis 1996). Teacher should increase task complexity, gradually require longer
utterances, require immediate response, increase the number of participants in
communication, adequately combine part-whole practice, increase communicative
stress (e.g., in front of the classroom, examining, peer-relations, etc.);

v"language structures should be divided into:
the most frequent grammar structures — full automization is necessary
more complex but less frequent grammar structures — partial automization is useful
the most complex and rarely used grammar structures — beginning of automization and
theoretical knowledge followed by short period of focused practice is useful;

v’ corrective feedback is important for learning grammar. It is best conducted using a
mixture of implicit and explicit feedback types that are both input based and output
based (see also Ellis, 2006).

Undoubtedly, English in Slovak educational context is taught and learnt as a foreign
language, which means that Slovak learners in their everyday life are not immersed in the
foreign language environment where proceduralization could be enhanced. Thus it is not
possible to achieve full automization of all grammar structures covered in lower and upper
secondary school syllabus. With regard to this, Lojova (2004) suggests differentiating and
selecting which structures should be fully proceduralized, which just partially and which can
achieve just the declarative stage. As it has been stated above, fundamental (for the effective
grammar teaching and learning) is the choice and sequencing of theoretical knowledge, which
is normally given in a textbook. However, a teacher should be flexible and adapt the content to
learners in order to provide them with various activities aimed at developing students’
communicative competence.

Handling the choice of activities — a teacher’s privilege or burden?

As it has been stated above, Slovak teachers believe they do not overemphasize teaching
and learning grammar rules to the detriment of the practical usage of grammar in real-life
communication, but on the other hand, they agree that they predominantly use course books
(textbooks) and workbooks in order to practise grammar in the ready-made tasks (activities)
reflecting functional as well as structural aspects of the target language. Since the main aim of
the process of teaching a foreign language is to prepare a learner to be able to speak fluently
and react spontaneously in various situations, teachers create suitable conditions and select
appropriate activities by which language learners might practise a vast range of language
structures which have been introduced. Undoubtedly the influence of a good language teacher
can never be erased. This also includes constant searching for answers to the most frequently
asked questions: What real-life situations might the learner encounter? What language activities
should be practised in the classroom which simulate real-life situations learners might

17




encounter? What functions of language are likely to be most useful? What topics are likely to
be important?

Although current English language course books (textbooks) published by renowned
publishers are based on communicative syllabi consisting of a combination of structural and
functional items like situations where learners typically need to use the L2 (e.g., travel, work,
business); topics they need to talk about (e.g., education, shopping, going to the cinema); the
functions they need the language for (e.g., describing something, requesting information,
making suggestions, apologizing); vocabulary and grammar representation, Slovak teachers
have to handle the choice of meaningful activities.

Plentiful research in the particular area of language activities distinction has brought out
important findings which have been implemented in EFL/ESL classrooms. Almost five decades
ago Prator (1969) emphasized that the principal methodological change that should characterize
the progression from the lower to the upper levels of language teaching is precisely the
increased freedom of expression given students in the higher classes. He focused his research
on the development of a manipulation-communication scale where he divided classroom
activities into four major groups: (1) completely manipulative, (2) predominantly manipulative,
(3) predominantly communicative, and (4) completely communicative. The well known
Brown’s (2001) taxonomy of tasks and techniques also deals with distinction regarding
controlled, semi-controlled and free opposition. With regard to this Gondova (2013, p. 22)
claims that while practising grammar and lexical structures it is reasonable to start with
activities aimed at controlled output and gradually proceed to authentic output. The more
language learners produce authentic output the more proceduralization is executed. There is
avast range of communicative activities (also called social interaction activities, see
Littlewood, 1981) provided they engage learners in meaningful communication and require the
use of the language for information sharing, negotiation of meaning or interaction. Some
examples are: information gap, dialogues and role-plays, interviews, debates, discussions, etc.
Richards and Rodgers (1991) classify communicative materials into three types:

1. Text-based. Most current textbooks feature a syllabus with functional and structural content
which is carried out through units containing a) real-world or adapted texts with comprehension
guestions b) communicative activities for pair work or group work and ¢) grammar explanations
with grammar exercises (e.g., fill in the gaps).

2. Task-based. These consist of games, role plays, cue cards, activity cards, or pair-communication
practice materials. They come in the form of “activity packs”, “workbooks”, or simply appear as
an appendix at the end of the textbook.

3. Realia. Real-world material which can be magazines, newspapers, and visual sources around

which communicative activities can be built, such as maps, pictures, symbols, graphs, and charts.

It is important to emphasize that within each cycle (controlled — completely
manipulative or predominantly manipulative through semi-controlled — predominantly
communicative towards free — completely communicative) the activities would be so arranged
as to constitute a gradual progression from manipulation to communication. The same
progression would characterize the whole movement from Al / A2 through B1 /B2 to C1 /C2
English courses. This process takes along time and the teacher’s role in this process is
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significant. Throwing balls over a net does not mean that one is learning how to play tennis.
This is why it is important to combine communication with controlled and manipulative
activities in harmony with free and completely communicative activities in order to provide
scaffolded learning and language practice. Thus English teachers should encourage their
students to try using “real-life” communication even at lower levels although the students’
production is considerably restricted. Undoubtedly, teachers simply cannot be sure that their
students have mastered a given structure until they have heard them produce it in
communicative situations free of all controls. Students must use language productively and
receptively in unrehearsed contexts and teachers must give them enough opportunities for doing
so. With regard to this Johnson (1996, p.80) states that mastery involves a degree of control
(i.e. the system that controls certain knowledge in the process of actual performance) as well as
a degree of knowledge (i.e. the method used to represent the system of language in the learner’s
mind). Hence the most significant proof of language mastery is the appropriate usage of
knowledge in particular communicative situations. Among the most frequently utilised
communicative situations in the EFL classroom there are role-plays, discussions, simulations,
interviews, question-answer exchanges, problem-solving activities, personalized presentations
on different topics. The distinctive feature of all of them is so called “information gap”, i.e. one
students has a piece of information which the others should ask for or simply should negotiate
so that the message is got across. The aspect of personalization is an important part of
communicative approach which can take place in any stage of a lesson since it involves true
communication as learners communicate real information about themselves while using the
target language. With regard to this adapting materials to make them more relevant to the
students is an important part of personalisation. For example, EFL students studying English in
Slovakia, who read a text which compares living in New York and Tokio, will have little to no
interest since the context is so far removed from what they know, particularly if the have never
been to any of those two cities. The students will have a hard time identifying with the text,
moreover trying to compare both cities using comparative forms of adjectives. A possible
solution might be asking students to compare, for example, the town they visited last summer
and their hometown. Adapting materials and activities can produce excellent results, and
provide students with a successful and dynamic learning experience.

These are a few practical examples of adapted personalized communicative
activities in which particular grammar structures play crucial role:

1. Past simple of modal verbs: describing holiday experience concerning recent tightening
of airport security (e.g. we had to take off our shoes; my mother / my wife had to drink
half the baby’s milk to prove that it was not bomb making material; we couldn’t take a
bottle of water on board; we had to take out the laptop battery to have it checked ...)

2. Imperative forms: what to do in an emergency (e.g. First, you must do this ... then ...)

3. Second conditional: entering a lottery, winning a radio competition on the Slovak radio
(e.g. If I won €2000, I would spend the money on ... | definitely wouldn’t spend the
money on ...); inviting your companion to share day dreams (e.g. ... Where would you
like to be if you were not here?); ask your students to say what they would do if they
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lost their job, learned that they must have a serious operation, quarrelled with their best
friends or partners ...)

4. Comparative forms of adjectives: comparing prices in two countries after a holiday (e.g.
In Slovakia one ice-cream costs €0.80 and in Croatia it was more expensive, but it the
cone was bigger ...)

5. Superlative forms of adjectives: the best things in our town (e.g. The best disco club in
our town is ... the most expensive restaurant is ... )

6. Used to form and passives: talking about changes in society or in a town (this town used
to be a quiet small town but recently the roads have been built to accommodate traffic
density ... an office block has been built ... new blocks of flats were built in ... the Sony
factory was built in ... 3,000 workers are employed by KIA ...)

7. Modal verbs for speculation (present, past): looking at a holiday brochure and
discussing possibilities (e.g. ... | think we might go sightseeing to ...); mail order
catalogue (e.g. ... My partner might like this colour because she ...); unexpected,
ambiguous, unpleasant phone call (e.g. ... Who might it have been? ... Why might s/he
have said such things? ... What might | have said? ...); a glimpse of someone through
the classroom window or a magazine photo (e.g. ... Who might s/he be? ... Where might
s/he be going? ... What might s/he be thinking about/worrying about? ... What has s/he
been doing? ... What will s/he do next? ...); photo of an unspecified place or happening
(e.g. ... speculating about where it might be and what might be happening or have
happened: might be/could be ... probably ... definitely ... on the other hand ...)

8. Past continuous: personal feelings and experiences (e.g. ... tell the students a precise
date in the last five years and ask them to tell each other what they were doing ...).

9. Wh-questions: preparing various surveys with the intention of collecting information,
providing it is a survey into an area of interest to the students (e.g. What seems to be
hope for the world? What are the main threats to our existence? Which are the most
controversial political issues or laws in Slovakia nowadays? ... )

10. Past perfect: video scene (2-3 min. long), after watching it students are asked to prepare
a creative scene what had happened before and discuss it in groups.

The above activities can be considered stepping stones in order to proceed to developing
students’ fluency since they provide learners with safe environment where they can produce
their utterances. At present, teachers have a vast range of resources to fall back on in creating
communicative activities. Whether selecting ready-made communicative activities from
teaching resources, or creating activities for a specific situation, teachers should insure that all
communicative activities should lead to fluency and focus learners’ attention on getting their
meaning across. Brown (2013) claims “a meaning focus can be achieved by creating activities
wherein students have a specific task to perform, a particular problem to solve, or a clearly
defined goal to reach. If the activities are properly designed, the students will become so
involved in succeeding at their tasks that they will necessarily be focused on getting their
meaning(s) across.” Moreover, he adds he feels that fluency can best be understood not in
contrast to accuracy but rather as a complement to it. In conclusion we want to emphasize that
is essential that language teachers select and utilise all possible ways in order to achieve the
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real purpose of foreign language teaching, which is to make the language learning process more
efficient and less painful, and to prepare students for real-life communication.

Resumé

Autorka sa v ¢lanku zaoberd réznymi pristupmi k vyucovaniu gramatiky anglického jazyka.
Poukazuje na distinkciu roznych druhov vedomosti (deklarativnych, procedurdlnych) ako aj
foriem precvicovania a praktizovania gramatiky, ktoré zohravaju klucovu ulohu v procese
vyucovania a ucenia sa cudzieho jazyka. Napriek tomu, Ze doposial’ neboli vyskumami
Jjednoznacne zodpovedané otdzky wuchovania a spracovania andsledného pouZitia
gramatickych vedomosti a kompetencii, jej vyznamnd uloha socialneho fenoménu
a lingvistického kédu na vsetkych urovniach vyucby a ucenia sa cudzieho jazyka musi byt
zohladiovand pri napliiant uicelu a cielov komunikdcie nositelov jazykového spolocenstva.

Resume

The article focuses on the overview of different approaches to English grammar teaching. It
deals with different types of knowledge (declarative, procedural) as well as forms of grammar
practice which play crucial roles in teaching and learning processes. Although answers to
questions of how grammar is stored in the human brain, processed and utilised have not been
completely confirmed by the research yet, the main role of grammar as a social phenomenon
and linguistic code should be emphasized at all levels of English as a foreign language teaching
and learning due to the fact that its main aim is to communicate messages among human beings
who form part of speech communities.
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THE VALUE OF SONGS IN TEACHING ENGLISH TO
YOUNG LEARNERS
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Abstract

Songs and music have been used in foreign language teaching for many years. Their role in
language learning and teaching has been the object of many studies in neurolinguistics and
psycholinguistics. The article presents the findings of various research pointing at the
connection between music and language, explaining why songs might be effective in learning
and teaching foreign languages.

Abstract

Uz niekolko rokov sa vyuzivaju piesne a hudba vo vyucbe cudzich jazykov. Ich uiloha vo vyucbe
Jjazykov je predmetom mnohych §tudii v neurolingvistike a psycholingvistike. Cldanok
predstavuje zistenia viacerych vyskumov poukazujicich na prepojenie hudby a jazyka
a vysvetlujucich dovody, preco by hudba a piesne mohli byt efektivne pri uceni sa a vyucovani
cudzich jazykov.

Introduction

Music has always played a very important role in people’s lives. McDermott and Hauser
(2005: 29) claim that music can be found in every human culture. Sacks (2009: 12) states that
“we the people, we are a Species to a lesser extent in music or speaking “. The use of music and
songs in English language learning and teaching has been the object of study in anthropology,
sociolinguistics, psycholinguistics, neurolinguistics, First Language Acquisition, Second
Language Acquisition and Teaching English as a Foreign Language. Music was used in
audiolingual method to reduce the boredom that appeared when the students were doing
repetitive drills (Bartle, 1962; Kanel, 2000). Later, classical music was used in the method
called Suggestopedia in order to produce a relaxed state of mind resulting in activating the
subconscious processes in the brain (Lozanov, 1978). Nowadays, the Communicative Language
Teaching Approach as well as Task Based Learning Approach have put emphasis on the use of
songs in teaching English as a foreign language (Engh, 2013).
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Neurolinguistic Research and the Role of Music and Songs

Most children like listening to songs and singing not only in their mother tongue but
also in foreign languages. Research has shown that there is a developmental connection
between the elements of movement, language and song. Tomatis (as cited in Thompson and
Andrews: 182) highlights that “the ear’s integration of information from sound and motor
movements is crucial to the early nervous system. From aural input, an infant develops not only
sound perception, location, and discrimination, but also the physical movements of verticality
and laterality, as well as language. ““ The fetus in the mother’s body cannot hear consonants, it
can only hear musical vowel sounds. Mora (2000) claims that “discourse intonation, the
ordering of pitched sounds made by a human voice, is the first thing we learn when we are
acquiring a language. Later on, it is through interaction that a child picks up not only the
musicality of each language, but also the necessary communication skills.” Loewy (1995)
points out that the intonation contours within babies’ crying and babbling behaviour is the
baby’s first audible expression of emotional need and therefore has a communicative purpose.
Chen-Hafteck (1997: 85-97) states that “music and language are the two ways that humans
communicate and express themselves through sound. Since birth, babies start to listen and
produce sound without distinguishing between music and language, singing and speech.”

Recent research in neurolinguistics has shown the differences between the two
hemispheres regarding the processing of music and language. While the left hemisphere plays
an important role in specific language tasks aimed at analyzing the language information into
more analytical details, the right hemisphere deals with the prosody of language (musicality
and rhythm of a language including accent, intonation etc.). The right hemisphere, therefore,
takes the phrase as a whole and puts it into a broader semantic context, while the left hemisphere
concentrates on the analysis of the more analytical details. Therefore the right hemisphere is
supposed to be the one where songs and chants are processed for the first time and the
importance is put on the musicality, rhythmic and communicative aspect (Forster, 2006).
Joudrain (2008) explains that music and language are lateralized in the two temporal lobes, “the
left one being 90 percent better at recognizing words, and the right one about 20 percent better
at recognizing melodic patterns. The two temporal lobes compete fiercely, and failure on one
side can make the other stumble.” Moreover, recent neuroimaging data (Maess, Koelsch,
Gunter and Friederici, 2001: 50) have shown that “musical structure is processed in language
areas of the brain, specifically localized in Broca'’s area and its right-hemisphere homologue,
in areas involved in syntactic analysis during auditory language comprehension... indicating
that these regions process syntactic information that is less language-specific than previously
believed. Hence, because they are processed in the same region, our brains may recognize
aspects of linguistic and musical sequences in a similar manner.”

The described difference between the right and left hemisphere is also connected with
the distinction of explicit and implicit learning. Implicit learning is a subconscious process
while explicit learning is a conscious and analytical process of learning a foreign language
(Ellis, 2008). Learners in the primary education learn songs and chants implicitly without
analyzing the particular grammatical structures from the metalinguistic aspect due to the
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incomplete development of abstract thinking at this age. Therefore, it is assumed that learning
songs and chants at this age is situated in the right hemisphere.

Why and how to use songs in teaching foreign languages?

Regarding reasons for using songs in teaching foreign languages, there are two aspects
to be taken into consideration — the affective and the cognitive rationale. The affective reasons
are connected with Krashen’s (1982: 45) Affective Filter Hypothesis stating that “ for affective
learning the affective filter must be weak. A weak affective filter means that a positive attitude
to learning is present. “ Various research (Claerr, Gargan, 1984; Wilcox, 1995) have shown that
the music plays a significant role in lowering the learners® stress and affective barriers and helps
them feel more relaxed. Eken (1996) also considers songs and music as one of the methods that
can be used for obtaining the weak affective filter and he explains why songs should be used in
teaching foreign languages. According to him, songs can be used to present the topic, language
items or vocabulary, for practising lexis, for stimulating discussions about feelings and
attitudes. They can also provide good material for intensive and extensive listening. Jolly (1975:
11) says that “normal speech and songs are on the same continuum of vocally-produced human
sounds. Namely, they both represent forms of communication in a linguistic sense and have
melodic and rhythmic content. “ Therefore, songs can be used for practising listening, as they
provide learners with different forms of intonation and rhythm. Learners usually practise
intonation in drills that are decontextualized and not so interesting for them. However, songs
give them a chance to “drill* the intonation in a context and in a motivating way in connection
with music. Murphey (1992: 3) believes that songs “work on our short- and long-term
memory.

The cognitive reason for using songs is connected with their positive influence on
developing automaticity in the language which is defined by Gatbonton et. Segalowitz (1988:
473) as “a component for language fluency which involves both knowing what to say and
producing language rapidly without pauses.” Songs contain linguistic knowledge, such
as vocabulary items, grammatical structures and pronunciation. Researchers such as Young
(1992), Dunbar (2010), O’Donnell (1999) and Fonseca-Mora et. al (2011) believe that songs
provide authentic examples of the second language and that the combination of words, phrases
and music reinforces memorization. Whittaker (1981) believes that songs are also a good source
for teaching or reviewing grammar. Songs can be used as an introduction to a drill of a certain
grammatical structure or as adrill of the structure. Learners learn the target patterns by
memorizing lyrics and without even noticing it.

Moreover, grammatical structures should be learned in context and young learners
should have the opportunity to explore grammar in meaningful ways, otherwise as Nunan
(2001:192) suggests “ir will be difficult for them to see how and why alternative forms exist to
express different communicative meanings.“ When young learners learn English songs, they
can learn new vocabulary and grammatical structures without being aware that the learning
process takes place. As we have already mentioned, songs can be used also for learning
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grammatical structures in an implicit way. They can be used to illustrate a particular
grammatical structure, or to practise using a particular grammatical structure in context
(Forster, 2006).

Kusnierek (2016) states that when using songs during English lessons, songs should be
presented in these three stages. Firstly, pre-study activities should be used to prepare the pupils
thematically, linguistically and psychologically for the activities when listening to a particular
song. During the second activity, pupils do (fill in) the activities that are directly connected with
listening to the song. During the third stage, pupils should do follow-up activities that should
focus on practicing pupils’ productive skills (Kusnierek, 2016). Forster (2006) mentions some
specific recommendations for using songs in teaching English to young learners. According to
her, it is recommended to start orally and add the written language later, to add a little each
lesson rather than spending too much time on one activity for a long time period, to revisit
already learned songs and chants because this helps the pupils build confidence and it leads to
proceduralization of the learned language items. Later, the teacher should expand the song and
chant for further grammar and vocabulary and use them for practicing pronunciation,
intonation, stress and rhythm (Forster, 2006). Brewster et al. (2004) state the following flexible
framework for using songs, rhymes and chants:

1. The teacher should set the context.

2. The teacher should pre-teach vocabulary. He/she can use visual aids, actions,

puppets, focus questions etc.

3. The teacher plays/sings the song or chant and allows his/her learners to listen to it,
familiarize themselves with the rhythm, tune...

4. Further listening activities should be done.

5. The teacher makes his/her pupils aware of the pronunciation, he/she helps them
identify intonation patterns, stressed words or syllables etc.

6. Learners should repeat and learn the song or chant. They may use actions, mime,
drama etc. This should be practiced several times.

7. The teacher should give the learners a written record of the text. They can do various
types of activities, such as filling in gaps, putting written phrases in order, matching
pictures and lines, illustrating verses etc. (Brewster et. all, 2004 )

Brewster et all. (2004) distinguish the following types of songs that can be used for teaching
English to young learners:

1. Physical action songs which enable learners to develop their memory, concentration,
grammatical structures, vocabulary and social skills as learners perform certain actions
and movements. There are several action songs that can be used, for example Hokey
Pokey, Ants in my Pants, Everybody Wave Hello, Let’s Get Moving etc.
(http://www.songsforteaching.com/movement.htm, cited 30.10.2017)

2. Hand action songs which enable learners to develop memory, concentration,
coordination, acting out, vocabulary as learners perform hand actions. Some examples
of these are: Two fat gentlemen met in a lane; Tommy Thumb, Tommy Thumb etc.

3. Ring games songs which help learners develop turn taking and social skills as learners
have to perform actions and provide exercise.
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4. Songs for counting and numbers which reinforce numbers and counting, addition and
subtraction, size and shape. Examples of such songs are: 10 green bottles, 10 fat
sausages, 5 current buns.

5. Songs consisting of short dialogues, such as Who stole the cookie from the cookie jar?.
These songs enable learners to learn chunks of language and a dialogue that can be later
used in similar situations.

6. Repetition songs that enable pronunciation practice of rhyming and sound words in
songs such as The wheels on the bus; In a dark, dark wood; Today is Monday.

7. Songs containing narrative that enable learners to develop logical thinking and
understanding of a narrative. Examples of such songs are: We re going on a bear hunt;
| had a little brother.

8. Songs that fit in a particular topic such as Head, shoulders, knees and toes (body), Old
McDonald had a farm (farm animals), | hear thunder (the weather).

9. Scary rhymes developing awareness of a dramatic effect (In a dark, dark wood)

10. Songs containing alliteration such as tongue twisters, limericks and nonsense verse.

11. Songs with a didactic message teaching learners about day to day routines, for example
Here we go round the mulberry bush (personal hygiene).

12. Songs from around the world, such as Little Green Frog (Turkey) or Kookaburra
(Australia).

13. Songs referring to a famous place, such as London Bridge is falling down.

14. Songs connected with a special occasion, such as Happy Birthday; Roses are red
(Valentine’s Day).

15. Songs with predictable patterns that develop thinking skills. These include riddles and
jokes.

As it has been shown, there are various types of songs teachers can choose from. Many of them
can be easily adapted according to the particular topic the teacher needs to practice. Primary
school learners love learning and singing songs and for their repetitive nature songs are a good
way of teaching foreign languages.

Conclusion

The results of various research have shown that music, songs and language should be
used together. They can be used as a good source of various language input and as Mora (2000)
states “verbal practice associated to musical information seems to be more memorable, using
memory with new phrases lowers the students’ anxiety, and foreign sounds paired with music
will be stored in long-term musical memory and accessible for mental rehearsal and
memorization... The musical method enhances the EFL learners awareness of sounds, rhythms,
pauses, and intonations and encourages them develop linguistic fluency through imitation and
subvocal rehearsal.” Songs are worth using in foreign language teaching not only because of
lowering anxiety and improving better memorization of structures, vocabulary, pronunciation
but also from the social point of view as research have also shown that songs enhance social
harmony in language classrooms, help to create a community and develop cooperation among
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learners (Huy Le, 1999; Lake, 2003). Music has always played an important cultural, affective,
cognitive and social role in peoples‘ everyday lives and so does it in foreign language learning
and teaching.
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Résumé

Research in anthropology, linguistics and neurolinguistics point at the connection between
language and music as the development of mother tongue is preceded by the stage when
children just distinguish the melody of the particular language. Songs are also a good source
of various language input and therefore can be used in teaching pronunciation, listening
comprehension as well as grammatical structures and lexical units. Various research confirm
that verbal information connected with music seem to be more memorable and songs decrease
the anxiety felt by learners when learning foreign languages.

Résumé

Antropologickeé, lingvistické ¢i neurolingvistické vyskumy poukazuju na prepojenie jazyka s
hudbou, nakolko samotnému vyvinu materinského jazyka u deti predchadza najskor faza
melodického rozpoznavania jazyka. Piesne su zaroven zdrojom roznorodého jazykového inputu,
a preto sa mozu vyuzit' ¢i uz pri vyucbe vyslovnosti, pocuvania s porozumenim ako aj pri uceni
sa gramatickych Struktur a lexikdlnych jednotiek. Viaceré vyskumy potvrdzuju, Ze verbdlne
informacie prepojené s hudbou sa javia ako viac zapamdtatelné a piesne zdroven zniZuju
uzkost, ktoru Ziaci pocituju pri uceni sa cudzich jazykov.
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LEXIKALNE ASPEKTY TVORENIA ANGLICKYCH

NEOLOGIZMOV Z POHIADU EKONOMIZACIE JAZYKA
BOJO PETER

KPlucove slova
neologizmus, sémanticky posun, minoritny slovotvorny proces, elektronickda komunikdcia

Keywords
neologism, semantic shift, minor word-formation process, electronic communication

Abstrakt

Prekladany clanok sa venuje problematike tvorby neologizmov v anglickom jazyku so zretelom
na uplatiiovanie réznych foriem ekonomizdcie a ekonomickosti ich tvorby. TaZisko sa kladie na
dve oblasti, ktore odrazaju ekonomickost jazykového spravania lingvistickej komunity pri
tvorbe neologizmov. 1. uplatiiovanie minoritnych slovotvornych procesov, 2. uplatnovanie
sémantickych posunov — rozsirovania, alebo naopak ziizenia pévodného vyznamu slova. Clanok
riesi problematiku uplatiiovania tychto dvoch mechanizmov pri tvorbe neologizmov v oblasti
elektronickej komunikdcie v kontraste s neologizmami v inych oblastiach jazyka pricom sa
snazime poukazat na rozdielnu mieru pouzivania dvoch ekonomizacnych mechanizmov
V zavislosti od Specifik elektronickej komunikacie.

Abstract

The article deals with the problem of neologisms in English and the tendencies towards
language economy when neologisms are created and used in the language. The main focus is
laid upon two major lexical phenomena of language economy, namely minor word-formation
processes and semantic shifts — broadening and narrowing of meaning. The article explores
the application of these lexical phenomena into creating of neologisms in the field of electronic
communication in contrast with neologisms in other fields of language. The article attempts to
point out a different degree of application of the two lexical processes with the focus on specific
features of electronic communication.

Termin neologizmus sa v anglictine po prvy krat objavil v roku 1803. Anglicky variant
vSak nebol Uplne novy, pretoze mu predchadzali varianty tohto slova v inych jazykoch,
konkrétne vo francuzstine, talianCine a nemcine. Prvé pokusy o udomacnenie slova v angli¢tine
prisli prave z prekladu franctizskeho slova néologisme z roku 1773. P6vod slova nachadzame
V pripone ,,neo“ — novy a gréckom slove ,,logos “ — slovo. (www.etymonline.com). V oblasti
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literatury sa termin neologizmus chapal ako analogicky k neustdlemu vytvaraniu a uvadzaniu
novych lexikdlnych jednotiek do jazyka. Tento jav sa vSak vo vyvoji jazyka vnimal ako
negativny, niekde sa dokonca hovori o upadku jazyka nasledkom ¢oho sa pojem neologizmus
objavoval na lingvistickom ¢i literarno-estetickom poli iba v pejorativnom vyzname (Khurshid
2000).

Slovom neologizmus sa oznacuje inovaény prvok v stavbe jazykovych prejavov. Dolezita
ulohu pri tvorbe a uplatinovani neologizmu zohrava jazykova komunita. Janssen (2003) vyslovil
nazor, ze bez moznosti verifikovania nového slova v stabilnej jazykovej komunite sa pojem
redukuje iba na subjektivny pocit ,,nového* zatial’ o prijatim komunitou pouzivatel'ov jazyka
a ziskanim stabilného miesta v slovnej zdsobe jazyka neologizmus ziskava objektivny
privlastok ,,novy“. Pri neologizmoch nejde len o jednotlivé slova, lexikalne jednotky, ale aj
0 nové vyznamy a o nové spojenia slov, inymi slovami, ide o pomenovania ako realizaciu
nominativneho, resp. systémového jazykového znaku (Horecky 1986). Martincova (1983)
poukazuje na novost’ tvaru na zéklade vztahu medzi vyznamom a formou. Za prvy priznak
novosti pokladda pomenovanie nového obsahu novou formou, ¢o opét implikuje momentalnu
potrebu hovoriaceho reagovat’ na novu skutocnost’ novym pomenovanim. Iba zriedka sa stava,
7e sa uz existujice koncepty pomenovavaji novymi slovami.

Dynamicky charakter jazyka moZze poukazovat na temporalitu jednej, alebo viacerych
vlastnosti lexémy (napr jej Stylistického priznaku). V suvislosti s temporalitou neologizmu
vystava otazka: Dokedy sa neologizmus povazuje za neologizmus? Podl'a Olostiaka, na tto
otazku nie je mozné najst’ jasnu odpoved’. Je mozné napr. slovo e-mail stdle povazovat’ za
neologizmus v sémantickom poli elektronickej komunikécie? Standardne ano, jeho temporalita
vSak nie je prisne ¢asovo ohrani¢end. David Crystal oznacuje neologizmy ako ,,prilezitostné
slova“ (nonce words) z toho dovodu, ze mnoho neologizmov vznikne, len malo sa vSak
zachova.

V protiklade so vztahom ktory predpoklad4 novatorstvo obidvoch aspektov neologizmu, teda
formy a vyznamu, Newmark definuje neologizmy ako novovzniknuté lexikalne jednotky, alebo
existujuce lexikéalne jednotky ktoré nadobudli novy vyznam.

Andy Bodle sa v ¢lanku uverejnenom v The Gurdian zamysl'a nad neologizmami a ich
celkovou potrebou pre sucasnu jazykovu situaciu. Clanok nazyva vystizne: ,,Ako sa rodia nové
slova“ (How new words are born). Tvrdi, ze anglicky hovoriaci maji v sti€asnosti k dispozicii
viac ako milién slov, nésledne si kladie otazku, preco a ako anglicky lexikoén nadobuda viac
ako 1000 novych slov ro¢ne. Tento pocet slov je zaroven len ta hfstka prezivSich, ktoré sa
dostanu do tlace a Standardného pouzitia. Prekvapujico, podla vyskumu Global Language
Monitor, rocne vznika v anglickom jazyku priblizne 5400 novych slov. Z historie anglickej
literatury poznédme niekol’ko osobnosti zndmych tvorbou neologizmov, napr Shakespeare, ¢i
Milton, nevynimajuc Chaucera. V pripade Williama Shakespeara sa diskutuje o tom, ¢i to boli
uplne nové slova, alebo si ich ,,vypozical* a modifikoval. Andy Bodle vo svojom ¢lanku uvadza
13 v sti¢asnosti zndmych mechanizmov na tvorbu neologizmov, ktorymi si: derivacia, spitné
tvorenie (back-formation), zlozeniny, pouzivanie povodnych slov za inym tcelom, konverzia,
eponymy, abreviacie, slovné vypozicky, zvukomal’ba, reduplikécia, prileZitostné slova, chyby
a slova vzniknuté krizenim (poartmaneaus).
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Nové slova vznikaji za ucCelom pomenovania novych skuto¢nosti a odrazaji otvorenost’
systému jazyka, ktord umoziuje neustale pretvaranie uz existujucich, alebo tvorbu tuplne
novych tvarov v zavislosti od individualnych potrieb hovoriaceho.

Predmetom tohto c¢lanku je skumanie anglickych neologizmov z perspektivy
ckonomiza¢nych tendencii sucasnej angli¢tiny. Na tvorenie neologizmov nazerame z dvoch
perspektiv — 1. tvorenie neologizmov prostrednictvom uplatinovania minoritnych slovotvornych
procesov, 2. tvorenie neologizmov prostrednictvom pripisania nového vyznamu uz existujicej
forme bez zmeny tejto formy.

Minoritné slovotvorné procesy a ich vzt’ah k neologizmom

Slovotvorné procesy zabezpecuju tvorbu uplne novych, alebo odvodenych lexikalnych
jednotiek. Podla Stekauera (2000), tradi¢ne sa zohl'adiiuju tri tedrie svisiace so slovotvorbou:
Strukturalisticka tedria, Transformalisticka hypotéza a lexikalisticka hypotéza.
Strukturalisticka teéria: je zaloZend na eurdpskom Strukturalizme, ktorého hlavnym
predstavitelom je Ferdinand de Saussure. Strukturalisti povazuju slovotvorbu za samostatni
lingvisticki disciplinu. Tuto teériu rozvinul Kastovski (1982), ktory trvd na relativnej
nezavislosti slovotvornych komponentov, zaroven vsSak pripusta systémovu interakciu
s ostatnymi gramatickymi komponentami. Z toho dovodu, slovotvorba si vyzaduje
mulidimenziondlny pristup, ktory by odzrkadl'oval morfologické, fonologické, syntaktické,
sémantické i pragmatické aspekty jazyka. Strukturalisti zdoraziujii sémanticky aspek.
Transformalistickd hypotéza: Je zalozena na principoch, ktoré formuloval Lee. Lee
zdorazioval postupnu transformaciu z kernelovych viet na slovné zloZeniny, napr. The course
is a snap (kernelova veta)...course which is a snap (vztazna veta) ...course a snap (vyraz s
post-nominalnym privlastkom)...snap course (slovnéd zloZenina). Tato tedria bola vystavena
opozicii z ddvodu nedostatku morfologického a sémantického opisu.
Lexikalisticka hypotéza: postuluje derivacné, v niektorych pripadoch inflekéné procesy.
Podla lexikalistickej teorie, tieto by sa mali riesit’ nezdvisle od syntaxe, pretoZe syntax nema
priamy vplyv na vnitorni morfologick $truktiru a teda ani na derivaéné procesy (Stekauer
2000).
Slovotvorba sa v sucasnosti chape ako multi-disciplina, ktora zohl'adiuje viaceré lingvistické
discipliny. Nazerame na nu ako na scCasti lexikdlnu a sémanticku, okrajovo sa dotykajicu
morfoldgie. Vzhl'adom na existujuce pristupy k slovotvorbe, vytvorili sa dve hlavné skupiny
slovotvornych procesov — majoritné a minoritné slovotvorné procesy. Takéto delenie je
zalozené na celkovej miere ich produktivity. Pri tvorbe neologizmov sa vyuzivaju vSetky
kategodrie slovotvornych procesov. V naSej praci sa vSak sustredime na minoritné procesy a to
Z toho dovodu, ze skimame a stanovujeme hypotézy zohl'adiiujice ekonomizacny charakter
tvorby neologizmov, ¢oho st minoritné procesy hlavnym nastrojom.

Ked sme v predchadzajlicej Casti zdoraziovali multidisciplinarny charakter, sme toho
nazoru, ze slovotvorné procesy tvoria hrani¢nu, vyskumnu kategériu medzi lexikoldgiou
a morfologiou. Zatial ¢o morfoldgia sa sustredi vyluéne na Struktaru, lexikoldgia zahtfiia
Struktaru aj vyznam, s cielom vytvorit’ nova lexikalnu jednotku. Vo vSeobecnosti sa za
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slovotvorbu povazuje kazdy proces, ktory spdsobi, ze sa z existujucich lexikalnych jednotiek
vytvori nova lexikalna jednotka. (Lectures on English Lexicology 2010).

Medzi minoritné slovotvorné procesy, ktoré maju vyrazny v plyv na tvorbu
neologizmov zahfiame nasledovné slovotvorné procesy:

Clipping

Clipping je charakterizovany ako kratenie slova. V tomto slovotvornom procese sa zo
slova odstranuje jedno, alebo viac slabik a pouZziva sa nova, skratena verzia. Slova, ktoré boli
skratené na konci sa nazyvaju aposcope (doc — doctor, vet — veterinary), v anglickej
terminologii sa im tiez hovori final clipping. Slova, ktoré boli skratené na zaciaku sa nazyvaja
aphaeresis (phone — telephone), alebo tiez “initial clipping” a slova v ktorych jedna, alebo viac
slabik bolo vynechanych v strede sa nazyvaji syncope (specs — spectacles). V niektorych
pripadoch dochadza ku kombinacii tychto typov, ktoré sa v anglickej terminoldgii oznacuje ako
mixed clipping, alebo complex clipping, napr: “sitcom” (Situational comedy)
(www.brighthubeducation.com)

Vzniknuté¢ slovo modze diachronicky byt vysledkom kombinacie viacerych
slovotvornych procesov. Prikladom takého tvorenia je neologizmus ,,deli*, ktory bol na prvom
stupni vyvoja vypozi¢kou (borrowing) z nemeckého slova delicatessen a nasledne skratené na

suasni formu pouzivani predovSetkym v americkej anglictine medzi mladymi l'ud’'mi
(Hosseinzabeh 2014).

Blending

V porovnani s inymi slovotvornymi procesmi napr. zlozeninami, zatial’ ¢o v zloZenine
st obidva lexikalne komponenty zastipené v celosti, v minorithom slovotvornom procese
blending je aspon jeden z lexikdlnych komponentov zastipeny iba €iastocne. (Carstairs-
McCarthy 2002). Blending je teda kombinaciu dvoch alebo viacerych slov z ktorych nésledne
vzniké nové slovo, obycajte pozostavajice z prvej Casti jedného a poslednej Casti druhého slova
spork (spoon + fork), bromance (brother + romance), Spanglish (Spanish + English). Okrem uz
spominaného, blending moéZze tieZ pozostavat’ z iba z prvych Casti originalnych slov, napr.
cyborg (cybernetic + organism), alebo vyuziva jedno celé slovo v kombinacii s ¢ast'ou d’alsieho
slova, napr. “guesstimate” (guess + estimate), ,,talkathone* (talk + marathon) (Yousefi 2009 in
Wagner 2010). Lancari¢ opisuje blending ako dvojiroviiovy proces kde na prvej trovni sa
skrati aspon jedno z dvoch slov, nasledne toto sa kombinuje s d’al§im slovom, alebo jeho ¢astou
a vznika zlucenina (blend). Kvetko (2012) predstavil typ blendingu, kde aspon jedno zo slov je
skratené na pismeno, ktoré sa nasledne kombinuje s d’alsim slovom napr. V-Day (Victory Day).
Blending ako taky sa chape ako produktivny minoritny process, niekedy vyuzivajici napr.
vlastné podstatné mend, napr. dnes uz neaktualny neologizmus “Brangelina” vyuziva vlastné
podstatné mena celebrit tvoriacich par prave v ¢ase vzniku neologizmu Brad Pitt a Angelina
Jolie. Lewis Carroll v roku 1882 prvykrat predstavil pre blending termin portmanteau words
vo svojej knihe Through the Looking Glass Humpty Dumpty opisal jeho novo vytvorené slovo
nasledovne: “Well, slithy means lithe and slimy /..../ You see, it’s like a portmanteau” v jednom
slove su spojené dva vyznamy. (Carroll 1996 in Wagner 2010). Portmanteau slovd mdzeme
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teda charakterizovat’ ako spojenie dvoch alebo viacerych slov s cielom vytvorit’ nové slovo,
ktoré by malo vyznam nejakym spdsobom pribuzny vyznamu slov z ktorych bolo vytvorené.
Tu je potrebné poukdzat’ na rozdiel medzi portmanteau a slovnymi zlozeninami. V pripade
slovnej zlozeniny, vyznam novo vzniknutého slova moze byt Uplne iny ako vyznamy slov z
ktorych bola zlozenina vytvorena. Slova breakfast and lunch sa teda moézu spojit’ do slova
brunch, ktory si stale zachovava kompozi¢ny vyznam dvoch jedal. V protiklade s tymto javom,
vyznam slovnej zlozeniny blackbird je tplne iny ako vyznamy slov black a bird, z ktorych bola
zlozenina vytvorena.

Jednym z problémov, ktorym ¢elime pri analyze zla¢enin (blending),je ich pribuznost, resp.
zameniteI'nost’ so slovotvonym procesom ,,complex / mixed clipping”. Odpoved’ou na tuto
otazku by mohla byt klasifikacia slovnych zluc¢enin podl'a Algea, ktory povazuje ,,clipping* za
stcast’ alebo podkategoriu slovotvorného procesu ,blending”. Algeo rozdeluje slovné
zluceniny do nasledovnych podskupin:

a) Fonemické prelinanie: slova zdielaju slabiku, alebo jej Cast’. Najbeznej$im pripadom je
proces pri ktorom sa finalna Cast’ prvého slova prelina s pociato¢nou druhého slova.
Prelinanie moze byt jedna fonéma alebo viac, napr. Slanguage (slang + language),
sexpert (sex + expert), celebrity (cell + celebrity — famous criminal), alcoholiday
(alcohol + holiday)

b) Clipping sjeho podkategoriami (back clipping, front clipping, middle clipping
a complex clipping) Vv kategorii complex clipping uvadza niekol’ko prikladov, napr.
cablegram (cable + telegram), org-man (organization man), navicert (navigation
certificate) a pod. Algeo pripusta, ze v niektorych pripadoch je naro¢né rozlisit medzi
slovotvornym procesmi ,,clipping* a ,,blending* Podl’a neho, jednym zo spdsobov ako
dané dva slovotvorné procey rozliSit’ je nazerat' na ich fonemicku stranku. Tie slova
ktoré si ponechavaju prizvuk zloZeniny su skratené zloZeniny (complex clipping)
aslova v ktorych sa aplikuje prizvuk jednoduchych slov st zli€eniny (blends).
V zlt¢eninach s kratenim (clipping) teda nedochadza k fonemickému prelinaniu, st
poznacené len vynechanim vybranych cCasti.

c) Fonemické prelinanie a clipping: skratenie slov tak aby zdiel’ali spolo¢nu slabiku a ich
nasledné skratenie, napr. Californication californi (a) + fornicast (¢) (komedialna drama
napisana Tomom Kapinosom), suspose (susp(ect) + sup(pose), glamazon (glam(orous)
+ amazon) (Algeo 1977 v Hosseinzabeh 2014)

Akronymy

Podl'a Blooma, redukcia slova, alebo frazy do akronymu (inicializmu) je pomerne
nedavny jazykovy fenomén, Casto opisovany ako ,,americky“. Akronym je neologizmus
vychéadzjuci z kratenia povodne dlhSej skupiny slov, pricom vysledné slovo je vo vicSine
pripadov podstatné meno, zriedkavejsie sloveso. V tejto kategérii operujeme s dvomi
zakladnymi pojmami: akronym a inicializmus. Finegan (2007) poukézal na zékladny rozdiel —
akronymy sa vyslovuju ako jedno slovo, zatial’ ¢o inicializmy sa vyslovuju ako zaciatocné
pismena komponentov pdvodnej skupiny slov, alebo frazy. (napr. akronym NASA
ainicializmus DNA). Niektoré akronymy sa v priebehu ich pouZzivania lexikalizuja, su
zastipené ako hesla v slovniku a nadobudnu prévoplatny charakter lexikalneho slova, ktoré
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zéaroven ziskava postavenie neologizmu v slovnej zasobe daného jazyka. Prikladom takéhoto
slova je napr. australsky neologizmus wowser so slovenskym vyznamom ,,puritan, suchar.*
Z etymologického hladiska neologizmus wowser vznikol z akronymu ,,we only want social
evils remedied®. Presnejsie, je to jedna z moznosti ako mohlo dané slovo vznikntt’ nakol’ko
presny povod nie je lahké vypatrat’. (Burridge 2005).

VysSie spominanéd pribuznost’ a prelinanie medzi jednotlivymi minoritnymi slovotvornymi
procesmi sa V klasifikacii lexikalnych javov vyskytuje pomerne Casto. Carstairs-McCarthy
(2002) vidi suvislost’ medzi akronymom a slovotvornou zluc¢eninou (blending). Akronymy st
podla neho zlu¢eniny ktoré podstipili navyssi stupenn redukcie, redukciu zastipenych
lexikalnych komponentov na jedno pismeno pdvodnych slov. Ak vezmeme do ivahy mieru
redukcie povodnych lexikdlnych komponentov, tato médze spolu so slovotvornymi procesmi
byt vyjadrena nasledovne:

Zlozeniny =»| Blends (smog) | = Akronymy
(blackbird) (NATO)

vve

lexikalnych komponentov. Takéto delenie vsak nie je Uiplne jednoznacné, nemozno povedat’, ze
Vv pripade akronymov sa vSetky povodné lexikdlne komponenty redukuju na zaciatoné
pismena. Casto sa stretdvame s prelinanim medzi kategoriou blending a kategériou akronym,
napr. v slove sonar (sound navigation and ranging), kde prostredny lexikalny komponent nie je
plne redukovany, nakol’ko obsahuje viac ako len zaciato¢né pismeno povodného lexikalneho
komponentu. Podobne chape problém prelinania akronymov a inicializmov aj Wagner (2010),
ked’ rozlisuje niekol’ko typov akronymov a inicializmov:

- Akronymy ktoré¢ obsahujt aj iné ako len zaciato¢né pismena - Interpol — (International
Criminal Police Organization), radar - radio detection and ranging)

- Utvary vyslovené ako kombinacia akronymu a inicializmu (CD-ROM, JPEG)

- Rekurzivne inicializmy pri ktorych abreviicia definuje samti seba (PHP - PHP
hypertext preprocessor)

- Pseudo-inicializmy: pozostavaji zo sekvencie pismen, ktoré skracuju povodne dlhSie
slova (10U — I owe you, CU — See you).

- Akronymy, ktorych posledné skratené slovo je bezdovodne ponechané ako sucast
akronymu aj v neskratenej podobe (PIN number)

Spitné tvorenie slov (Back-formation)

Hoci ,,spitne vytvorené slova“ mozeme najst’ v lingvistike uz v 16. storo¢i, samotny
termin ,,back-formation” sa po prvy krat objavil v roku 1889 v publikacii New English
Dictionary, nasledne premenovanej na Oxford English Dictionary (Staskova 2013). Bloomfield
(1933) vyslovil teoriu, Ze prvé spitne tvorené slova vznikli zo substantiv s priponou ,.tion*.
Anglické slovesa ako act, afflict, separate su teda pribuzné ich nominalnymi ekvivalentmi
action, affliction, separation. Podl'a Pannanenovho vyskumu z roku 1975, priblizne 87% spitne
tvorenych slov st slovesa (Bloomfield 1933 v Stekauer 2001). Podla Staskovej, spitné
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tvorenie slov (back-formation), nazyvané tiez spatnd derivacia (back-derivation), zabera
Specialnu poziciu medzi ostatnymi slovotvornymi procesmi z toho dovodu, ze ide o proces,
ktory je derivacného hladiska protikladom azda najproduktivnejSicho slovotvorného procesu,
procesu afixacie. Zatial' ¢o v procese afixacie sa nové pripony priddvaju, naopak, proces
spateného tvorenia sa vyznacuje odoberanim casti slov. Beznym pripadom je, Ze slovo jedného
slovného druhu (naj¢astejSie substantivum) sa zredukuje a vytvori tak pribuzné slovo iného
slovného druhu, najcastejSie sloveso. Napr. najprv bolo zname slovo ,, television *“ a nasledne
bola aktivita vysielania televizneho prenosu oznacena slovesom ,,televise Dawud a kol
(2011). Viac prikladov odstranenia predpokladanej pripony z uz existujuceho slova poskytuje
Zapata (2007), konkrétne slova peddle, edit, hawk, enthuse, stoke, swindle, televise, donate,
sculpt boli vytvorené z uz existujucich substantiv peddler, editor, hawker, enthusiasm, stoker,
swindler, television, donation, a sculptor. Zo spominaného je zrejma jedna z najbeznejSich
vlastnosti spitne tvorenych slov, teda, ze nové, spitne vytvorené slovo patri do inej
slovotvornej kategorie ako jeho predchodca. Tento jav je zéaroven pravym opakom
slovotvorného procesu skracovania (shoretning), kde novy, skrateny ekvivalent pdvodného
slova stéle patri do rovnakej slovotvornej kategorie.

Jednou z kateg6rii minoritnych slovotvornych procesov su aj grafické skratené utvary,
ktoré sa pouzivaji vylucne v pisanej forme a ich hlavnou ulohou je Setrit’ priestor a ¢as, napr.
(€, 8, £...apod). Tieto vsak nie su relevantné pre nas vyskum.

Vplyv sémantickych posunov na tvorbu neologizmov

Kempson (1979) vyslovil teoriu, Ze slovd st priamou referenciou idei pouZzivatel'ov
jazyka. Vo chvili ked’ sa vyznam slova personalizuje v zmysle reflekcie zdmerov pouzivatela
jazyka, logickej nadvéznosti a kontextu, je mozné skiimat dynamicky charakter jazyka
avyznamu slov vfiom. (Kaburise a Klu 2014). V désledku personalizacie a zistovania
aktualnej potreby pomenovania sa mdze rozsirit’, alebo naopak zuzit’ pévodny vyznam slova.
Okrem vysSie uvedenych minoritnych slovotvornych procesov, neologizmy sa Casto tvoria
prevzatim povodnej formy slova a pripisanim tejto forme novy vyznam, ktory moze byt bud’
odvodeny od pdévodného vyznamu (camouflage: 1. Maskovanie, zastieranie, 2. Sluzba
mobilnych operatorov, ktord poskytuje postranny hluk na vzbudenie falos$nej situacie, napr.
zvuk dopravnej zapchy, aby volajici mohol povedat, Ze je v dopravnej zapche zatial’ ¢o napr.
sedi v restauracii.) alebo tiplne odligny (troll: 1. Trpaslik, 2. Clovek, ktory neustale posiela do
skupiny alebo féra provokativne komentére s cielom vyvolavat’ hadku). V takomto pripade
hovorime o sémantickom posune. Jednym zo sposobov zistovania a nazerania na sémantické
posuny je skimanie povodu slov, ich etymoldgie — procesu vyvoja, kde dané slovo moze okrem
vyznamu menit’ 1 Stylisticki hodnotu, napr. prechddza procesom pejoracie a degradacie
povodného vyznamu alebo naopak, amelioracie, kedy je povodny vyznam slova zmeneny tak,
aby slovo malo pozitivnejSiu konotaciu. Takéto skumanie ponuka otazku, ¢i neologické
pomenovanie vznika ako ndhly a jednorazovy jav, alebo kontinualny proces. Sme toho nazoru,
Ze aj pri tvorbe neologizmov sa pravdepodobne zachovava postupnost’ viditeInd v spominanom
etymologickom skumani, ktoré vyustuje do vzniku tradi¢nych sémantickych posunov, teda
polysémnych slov. Pri tvorbe neologizmu vychddzame z predpokladu, Ze ak nie je zmenena
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forma slova, iba jeho vyznam, spravidla dochadza k rozSireniu, alebo naopak zuZeniu
povodného vyznamu a teda, nevznika uplne rozdielne slovo, ale iba novy sémanticky variant
povodného slova, ktor¢, aj ked’ v rozlicnej miere, stale si vSak ponechéva vidzbu na pévodny
vyznam slova. Tvorba neologizmu prostrednictvom rozsirenia, alebo naopak zuZzenia
povodného vyznamu je teda viac doménou polysémie ako homonymie.

Typova a tokenova frekvencia vyskytu slov

Na zaciatku si polozme otazku kol'ko slov sa nachadza v nasledujicej vete?
,Mary goes to Edinburh next week, and she intends going to Washington next month. “
Ak vezmeme do Uvahy konkrétny pocet slov oddeleny medzerami, pomerne lahko sa
dopracujeme Kk ¢islu 14. V istom zmysle vSak tato veta obsahuje menej slov pretoze dve zo slov
(slova ,,t0“ a ,,next*) sa opakuji. Ak vnimame skutocnost’ tymto spoésobom, tretie slovo je
rovnaké ako jedendste a piate je rovnaké ako trinaste takze veta vlastne obsahuje iba 12 slov.
Je mozné povedat, Ze tretie a jedenaste slovo su dva rozdielne tokeny toho istého typu podobne
ako piate a trinaste slovo. Vzhl'adom na vztah token — typ a na slovo ako také, v komunikacii
sa vyskytujui slova v ich tokenovej podobe, v tejto podobe ich vSak nenajdeme v slovniku —
slovnik pracuje stypom, nie stokenom. Ak sa teda jedno lexikalne slovo (hoci napr.
s inflekénymi varidciami) vyskytuje v texte viac krat, kazdy vyskyt hodnotime ako zvlastny
token toho istého typu (reprezentanta slova ktoré sa v texte vyskytuje) (Carstairs-McCarthy
2002). Pre potreby tejto prace, toto kritérium chapeme ako rozdiel medzi typovou a tokenovou
frekvenciou, ktory, okrem d’alSich aspektov, bude predmetom vyskumu aj v pripade vyskytu
minoritnychh slovotvornych procesov. Frekvencia sa stcasne vztahuje na pojem
»produktivita®. Niektori autori sa zamerne vyhybaju slovu produktivita, z ddvodu rozmanitosti
jej definicie. Carstairs and McCarthy ponukaji niekol’ko pohl'adov na produktivitu. Jednym
Z nich je chapanie produktivity vo vztahu k pravidelnosti tvaru. Ako priklad pravidelnosti tvaru
uvadzaju morfologicku priponu ,,ness“, ktord sa pri tvoreni substantiv z pridavnych mien
uplatiiuje vo vysSej miere (je pravidelnejSia, vSeobecnejsia) ako napriklad slovotvorna pripona
., ity srovnakou funkciou. (napr. hapiness, sensitivity). Slovotvorna pripona ,,ness* sa
vyznaCuje vysokou mierou produktivity v pripade tvorby abstraktnych substantiv.
Z komunikacného hladiska je tento fakt overitel'ny tak, Ze ak cudzinec povie slovo ,, longness “
namiesto spravneho ekvivalentu ,,length“ rodeny hovoriaci takmer s urcitostou porozumie
komunikovany odkaz prave z dovodu, Ze pripona ,,ness “ sa Casto pouziva v danom kontexte
abstraktnych substantiv.

Tendencia k ekonomizacii jazyka, vyskumné predpoklady a hypotézy

Ak hodnotime mieru ekonomizacie v tvorbe neologizmov, tato moze byt’ zavisla aj od
vonkajSieho kontextu, napr. formy komunikécie, ¢i komunikaéného okruhu (sémantickej
domény). Najmarkantnej$ia sa ztohto pohladu javi elektronickd komunikacia o ktorej
predpokladame, ze vo svojej strohosti, rychlosti a nedostatku priestoru sa vyznacuje vysSou
mierou ekonomizéacie ako iné oblasti jazyka. Ekonomizacia v zmysle skracovania povodne
dlhsich lexikalnych jednotiek v jazyku sa spravidla prejavuje prostrednictvom vybranych
minoritnych slovotvornych procesov. Chceli by sme vyslovit’ predpoklad, Ze tvorba anglickych
neologizmov v elektronickej komunikacii sa vyznacuje vys$Sou mierou produktivity
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minoritnych slovotvornych procesov ako iné oblasti. Naopak, neologizmy tvorené v inych
oblastiach sa vyznacuji nizSou produktivitou minoritnych slovotvornych procesov a nové slova
sa tvoria prostrednictvom vybranych majoritnych procesov (nami ako zlozeniny alebo
derivované lexikélne jednotky).

Podl'a Lancarica, jednou z dominantnych ¢ft sucasnej anglictiny je tvorenie novych slov
prostrednictvom pridelenia nového vyznamu k uz existujucej forme a prvotnému vyznamu
slova, teda tvorba novej semémy. Predpokladame, ze takyto spdsob tvorby neologizmu sa vo
vysSej miere vyskytuje v inych oblastiach, v elektronickej komunikacii sa vsak vyskytuje iba
v malej miere z toho dovodu, Ze pri rozSirovani nedochadza k formalnemu krateniu a teda
k formalnej ekonomizacii neologizmu z dovodu Setrenia Casu a priestoru, priznacnej pre
elektronickti komunikaciu.

Na zéklade vyssie uvedenych predpokladov formulujeme nasledovné hypotézy:
H1: V elektronickej komunikdcii sa tvorba neologizmov vyznacuje vySSou mierou produktivity
minoritnych slovotvornych procesov ako tvorba neologizmov v inych oblastiach jazyka.
H2: Tvorba neologizmov pomocou rozsirovania, alebo zuzovania pévodného vyznamu slova
sa vyskytuje vo vysSej miere v neologizmoch z inych oblasti ako v neologizmoch v oblasti
elektronickej komunikécie.
Spolu s vyhodnotenim a ziskanymi vysledkami formulovanych hypotéz sa v ramci parcialnych
zisteni zaujimame o typovu a tokenovu frekvenciu (teda o zastipenie jednotlivych minoritnych
slovotvornych procesov) v neologizmoch v dvoch skimanych oblastiach.

Korpus

V ramci pilotného vyskumu sme zhromazdili korpus 200 anglickych neologizmov, 100
neologizmov z oblasti elektronickej komunikacie a 100 neologizmov z inych oblasti. Vyber
korpusu bol ndhodny a nezamerny. Anglické neologizmy boli ziskané z r6znych internetovych
zdrojov priCom kritériom pre identifikaciu slova ako neologizmu boli samotné webové stranky
na ktorych bolo dané slovo oznafené ako neologizmus. Ziskané neologizmy podrobime
kvantitativnej analyze a v zavislosti od ziskanych vysledkov vyvodime zovS§eobecnenia pre
buducu prax.

Testovanie hypotéz

H1: Testuje premennu - minoritné slovotvorné procesy v anglickych neologizmoch
V dvoch skupinach neologizmov: 1. neologizmy v elektronickej komunikacii, 2. neologizmy
v ostatnych oblastiach. Dovodom predpokladu pre vysSiu mieru produktivity minoritnych
slovotvornych procesov v neologizmoch v elektronickej komunikacii je fakt, ze prave tento typ
komunikacie pouziva eknomizacné nastroje na skratenie prejavu a transfer pokial’ mozno ¢o
najvacsieho mnozstva informacii v ¢o najkratSom €ase. Sme toho nézoru, ze prave pritomnost’
minoritnych slovotvornych procesov je indikatorom ekonomizacie z toho dovodu, Ze v kazdom
z tychto procesov dochadza k skracovaniu povodne dlhsich variantov.

Stiborna premenné minoritnych slovotvornych procesov pozostadva z nasledovnych procesov:
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Typ slovotvorného procesu
Clipping

Acronyms and initialisms
Back-formation

Blending

Reduplication

SRR

V prvej Casti budi procesy testované ako jedna subornid premennda, d’alej ur¢ime typovu
a tokenovu frekvenciu kazdého procesu individudlne.

Minoritné procesy v elektronickej komunikacii

Heslo Vyznam Vyskyt atyp
slovotvorného
procesu

Google Internetovy vyhl'adavac 0

Tweet cred Clovek, ktory pise dobré komentére na socialnej sieti | 0

twitter.

404 (four-o-four), ked’ si ¢lovek nevie poradit’ s nejakou | O

vecou. Neologizmus pochadza z chybového hlasenia
404 or Not Found error message — standardny odkaz
http signalizujuci, ze klient nedokaze komunikovat’

SO serverom.

crowdsourcing Oznacuje situdciu v ktorej sa pracovna uloha, ktort | 0

obyCajne  vykonavaji  zamestnanci,  alebo
outsourcing prideli bliZSie neSpecifikovanej skupine
'udi ako vSeobecna vyzva.

Spam Nechceny, alebo hromadny e-mail. OE

Geobragging Blending, neustale pridavanie statusu o polohe /|1

pozicii za ucelom ziskania pozornosti.

App Clipping, skratena forma pre slovo aplikacia 1

Noob Clovek, ktory je neskiiseny v nejakej oblasti, najmi | 0

Vv oblasti informaénych technoldgii, variant slova
newbie, mé vSak negativnejSiu konotaciu

Troll Clovek, ktory neustale posiela do skupiny alebo fora | OE

provokativne komentare s cielom vyvolavat’ hadku.

Ego surfer Ten kto prehl'addava internet scielom ngjst |0

informécie o sebe samom.

Internet Blending, Internet 1

Blog Clipping, slovo pochadza zr 1998. Ide o skrateny | 1

tvar slova weblog oznacujuce online dennik, alebo
miesto kde prispievatel pravidelne prispieva
¢lankami
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MMS Akronym, (Multi Media Messaging Service) |1
funkcia inteligentnych telefonov, ktord umoziuje
posielanie multimedialnych sprav (najma fotografii).

ROM Akronym, (Read Only Memory) — skratenie do |1
formy akronymu z dévodu ekonomizacie jazyka.

URL Akronym,  (Universal  Resource  Locater) |1
inicializmus, ktory sa pouziva v pocitacove]
terminologii pri surfovani na internete.

Btw Akronym, By the way, mimochodom 1

2moro Abreviacia, tomorrow 0

EOM AKkronym, End of message (koniec sprdavy) 1

Radar Akronym, Radio detecting and rannging - radar 1

Lol Akronym, (Laughing out loud) akronym ktory sa 1
pouziva predovsetkym v elektronickej komunikacii
na vyjadrenie dobrej nalady (nahlas sa smejem)

TBH Akronym, (to be honest) inicializmus pouzivany 1
Vv pisomnej komunikacii na skratenie frazy ,,ak mam
byt Gprimny*

DGMW Akronym, Don’t get me wrong, nechap ma zle 1

Emoticon Blending, spojenie slov ,,emotion* a ,,icon” znak, | 1
ktory nachadzame predovsetkym v elektronickej
komunikacii na komunikovanie nalady a vyrazu
pisatel’a spravy.

Cu Akronym, (See you), uvidime sa 1

Netizen Blending, zlucenie slov ,,net(work)“ a , citizen* | 1
oznacuje ¢loveka, ktory travi zna¢né mnozstvo Casu
na surfovanim na internete.

Lib Clipping, (library), kniznica 1

App Clipping, (approximately), priblizne 1

Abbr Clipping, (abbreviation), skratka 1

Wifi Blending, spojenie slov ,, wireless* a 'ubovolného | 1
elementu ,,fi*“ Casto mylne interpretovaného ako
skratena forma ,,fidelity” podobne ako skratena
forma ,, hifi** (high fidelity), ktora vznikla v roku
1950, bezdrotova siet’

QR code Akronym, Stvoréekovy kod Citatelny | 1
elektronickymi aplikdciami. QR je skratena forma
slov ,,quick response* (rychla odpoved’)

Wedsite Blending, zlucenina slov ,,wedding™ a ,website* | 1

oznacujuca internetovu stranku, ktord vznikla
Specialne za ucelom Sirenia informacii o nejakej
svadbe.
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Cyberspace

Zlozenina slov ,cyber a ,space oznacujuca
kyberneticky priestor.

Broadband

Zlozenina slova ,broad“ a ,band“ oznacujuca
vysokorychlostné internetové pripojenie.

Podcast

Blending, zlu¢enina slov ,,i-pod“ a ,broadcast®
oznacujuca digitalne audio subory, ktoré pouzivatel
moze stiahnut’ a pocuvat’.

ABI - Binary

Akronym, (application binary interference)
Specifikacia pre hardwarovu platformu a operaény
systém. Zabezpecuje komunikaciu medzi aplikaciou
a operatnym systémom. Povazuje sa za krok nad
APl (application program interference). ABI
definuje APl aktomu komunikaény jazyk pre
mati¢nu dosku.

Ad click

Kombinacia slov ,,ad* a ,,click* oznacujuca kliknutie
na online reklamu, ktora pouzivatel'a presmeruje na
d’al$iu internetovu stranku.

Acghire

Blending, zlt¢enina slov ,acquire® a ,hire*
oznacujuca proces Vv ktorom spolocnost’ najima
zamestnancov konkuren¢nej spolo¢nosti.

activexX

Technologia vytvorend spolo¢nost'ou Microsoft,
ktora zabezpecuje fungovanie interaktivneho obsahu
na internetovych strankach. Ide o bezny nazov.
Nebol zisteny bliz§i abreviaény vyznam pismena
X

camouflage

Sluzba mobilnych operatorov, ktord poskytuje
postranny hluk na vzbudenie faloSnej situacie, napr.
zvuk dopravnej zapchy aby volajiici mohol povedat’,
ze je vdopravne] zapche zatial ¢o napr sedi
V reStauracii.

OE

caching proxy

Miesto Vv pamiti pocitata, kde st ulozené uz
prehliadané internetové stranky za ucelom ich
rychlejSieho opdtovného otvorenia.

CBT

Akronym, computer based training, tréning
prostrednictvom pocitaca (online)

CBB

AKronym, can't be bothered, neobt'azovat’ sa

C shell

Program na komunikéciu s po¢itatom na vytvaranie
funkcii. C je skratena forma slova ,,command*

BMGWL

Akronym, busting My Gut With Laughter,
rozosmiat’ sa
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Bellhead Prezyvka pre pracovnika v telekomunikaciach 0

BMW Akronym, B*tch, Moan, Whine, nadavat a |1l
bedakat’

Beta Predbezna, alebo testovacia uroven software alebo | O
hardware produktu. Pri praci s Beta verziami sa
zistuji nedostatky pred spustenim do ,,ostrej
prevadzky.

bandwidth Sirka vinového pasma 0

Back button Tlac¢idlo na povel ,,jeden krok spat™ 0

cupertino Spolu so slovom ,effect™ opisuje stav ked’ pocita¢ na | OE
zaklade automatickej kontroly pravopisu opravuje
to, ¢o pouzivatel' piSe na nieCo nespravne, alebo
nezrozumitelné.

Huh What (¢o) 0

Anat Blending, spojenie slov ,,and that* neologizmus | 1
pouzivany predovsetkym v konverzacii medzi
mladymi T'ud'mi na rychlejSie ukoncenie vety vo
vyzname.... “a tak

ANAP Akronym, (As Ninja As Possible), neologicky | 1
akronym oznacujlci tuzbu stat’ sa nindZzom

Innit Blending, spojenie slov ,,is it not* — gramaticky | 1
neologizmus skracujuci doplitujicu otazku. Pouziva
sa predovsetkym v kolokvidlnom jazyku a je typicky
pre azijski subkultaru v anglicky hovoriacich
krajinéch.

S’up Clipping, skratena forma slov ,what's up“ |1
pouzivand v kolokvidlnej anglictine ako pozdrav.

Yahoo e-mailovy server 0

AAA Server Akronym, pocitatovy systém, ktory poskytuje tri | 1
zakladné komponenty bezpecnych financnych
transakcii  online: autentifikdciu, autorizaciu
a uctovnu zlozku (accounting)

HOPE Akronym, have only positive expectations, | 1
akronym — maj iba pozitivne o¢akéavania.

Mishu Akronym, miss you, blending — chybas mi 1

GIF Akronym, graphic interchange format, akronym 1

Mistweet Blending, zlt¢enina slov Tweet a mistake 1

ITMT Akronym, in the meantime, akronym, zatial’ 1

GG Akronym, good game, akronym, dobra hra 1

Fav Clipping, favourites, obl'ibeny 1
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Detweet Blending, delete atweet, blending, vymazat |1
komentar na twitteri.

FB Akronym, Facebook 1

Dtweet Blending, drunk tweet, blending, mylné vyjadrenie | 1
na twitteri

BION AKronym, believe it or not, akronym, ver ¢i nie 1

AHFY Akronym, always here for you, akronym, som tu | 1
vzdy pre teba

Addy Clipping, address, adresa 1

CAD Akronym,  control+alt+delete, akronym —|1
pocitacovy prikaz

Iframe Blending, inline frame zariadenie / funkcia, ktora | 1
umoziuje vlozit HTML dokument do d’alSieho
HTML dokumentu a zobrazit’ obsah v tomto
dokumente.

DBEYR Akronym, don’t Believe Everything You Read, 1
never v§etkému, ¢o ¢ita$

CIO Akronym, check it out, skontroluj to 1

CHAP Akronym, challenge-Handshake Authentication |1
Protocol (vyslovené ako jedno slovo — akronym
chap). Bezpecny spdsob validovania ziadosti
0 siet’ové pripojenie.

Spoopy Blending, scarce and funny, 1

YOLO Akronym, you only live once, Zije$ iba raz 1

Weathermagedon | Blending, zlu¢enina slov weather a armagedon 0
ozancujica vel’mi zIé pocasie

Tweeple Blending, zlucenina slov twitter a people, twitter | 1
a Pudia

Teawesdropping | Blending, eavesdropping on twitter, 1
odpocivanie, sledovanie na twitteri

Twewbie Blending, tweeter newbie, novacik na socialnej 1
sieti twitter

TTYL Akronym, talk to you later, porozpravame sa 1
neskor

Vlog Blending, video blog 1

Tweetsult Blending, zlticenina slov twitter a insult, urazka |1
na twitteri

Tweeps Blending, zlticenina slov Twitter a peeps 1

ROFL Akronym, rolling on the foor laughing 1

Ridic Clipping, skratena forma slova ridiculous 1

Twitter Twitter, nazov socidlnej siete 0
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Wi-fi Blending, zlt¢enina slov wireless a druhé slovo nie | 1
je uplne jasné, jedna z alternativ hovori, ze ,,fi
v slove wi-fi oznacuje ,,frequency*
Y2K Akronym, Year 2000, 2K — two times K (kilo) — | 1
referring to 1000. Podl'a predpovede mali o polnoci
1 januara 2000 prestat’ fungovat’ vsetky elektronické
pristroje. Ludia sa pripravovali na tuto udalost
a robili si zasoby jedla. Udalost’ sa vSak nestala.
newbie Clipping, zlucenina slov ,,new* a ,,boy*. Novacik | 1
Vv hre, alebo na fore
Spam Automaticky generovany e-mail za i¢elom reklamy | O
(jednorazovy)
Spim Blending, zlu¢enina slov spam alM (intant |1
messaging), automaticky generovany opakujtci sa e-
mail za ucelom reklamy
Ginger Read head (Cervena hlava) OE
Gma Clipping, skratena forma slova ,,Grandma*“ 1
GTG Akronym, good to go, je dobré odist’ 1
Handle Pouzivatel'ské meno 0
HK Akronym, hugs and kisses - akronym 1
facestalking Blending, sledovanie niekoho prostrednictvom | 1
profilu na facebooku. Prva cast’ slova je skratena
forma slova ,,Facebook*
IDEK Akronym, I don’t even know, neviem 1
Minoritné slovotvorné procesy v inych oblastiach
Vyznam Vyskyt atyp
Heslo slovotvorného
procesu
Abdicate Vzdat sa (naroku, prava, uradu) 0
Amuzing Blending, spojenie slov ,,amazing* a ,,amuzing* | 1
oznacujuce nie€o, €o je perfektné, 1zasné
ANAC Akronym, (Automatic Number Announcement | 1
Circuit) obvod (funkcia) poskytovatela telefonicky
ch sluzieb, ktord umoziuje prijemcovi hovoru vidiet
¢islo volajuceho. Tato sluzba je dostupnda v
zavislosti od telefonnej spolocnosti.
Aspirin Nézov lieku 0
Balderdash Horovit nezmysly 0
Banana republic | Politicky a ekonomicky nestabilny maly Stat 0
Band-aid naplast’ OE
Banging Buchanie, nieco je sexi OE
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Beatnik Prislusnik hnutia beatnikov 0

Beef Slovo na oznacenie odporu, alebo nechuti k nieComu | OE

Big mac Nazov hamburgera v sieti McDonald 0

Bonk Mat’ sex (hovorovo) OE

Boom O zvuku, ked’ zrazu narastie popularita OE

Bootylicious Blending, spojenie slov ,,booty* a , delicious” | 1
oznaCujuce zenu s dobre vyvinutou postavou
azvodnym zadkom. Neologizmus je znamy
priblizne od roku 1998 ako hip hop slang.

Brangelina Blending, Spojenie slov Brat Pitt a Angelina Jolie | 1

Brit pop Spojenie slov ,, British* a ,,pop “ oznacujlce napr. | 0
kapely 90 rokov ako OASIS, ¢i BLUR

Butterfingers Nemotorny ¢lovek, padaju mu z rik veci, ktoré sa | O
snazi niest, alebo chytit

Glamping Blending, spojenie slov glamorous camping 1

Carjacking Spojenie slov ,,car” a , hijacking” oznacuje | O
ozbrojené¢ho uto¢nika, ktory printi majitel'a auta
aby vystupil a zmocni sa auta.

Circumvent Vyhnut sa nieComu 0

Coffee Kava, ¢lovek ¢o Casto kasle OE

Crack Trhlina, droga 0

crackberry Blending, spojenie slov ,,crack™ a ,, blackberry* | 1
anasledné¢ vypustenie slova ,black®. Vyznam:
oznacuje Clovek, ktory nadmerne vyuziva telefon
., blackberry” slovo , crack” vtomto pripade
oznacuje drogu, aby sa tak zvyraznilo obsesivne
pouzivanie telefonu

Detox Clipping, skratena forma slova ,,detoxication” |1
oznacujuca proces detoxikacie organizmu, pripadne
kliniku v ktorej sa uskutoénuje detoxikacia.

Doormat Clovek z ktorého si ini robia ,,dobry deti* slovo prvy | 0
krat pouzit¢ vtomto vyzname v diele Charlesa
Dickensa Great expectations

Esplanade Vysvetl'ovanie niecoho ked’ je ¢lovek opity (pokus | 0
0 vysvetl'ovanie)

Escalator Pohyblivé schody 0

Factoid Pochybna informacia/fakt prezentovany v tlaci bez | O
d’alSich podpornych dokazov

Fantabulous Blending, Spojenie pridavnych mien ,,fantastic* a | 1

,fabulous* slovo oznacCujice nieco skvelé, Ci
uzasné. Fantabulous sa pouziva ako kolokvialny
vyraz medzi mladymi 'ud’'mi
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fashionista Clovek posadnuty modou 0

Feminist Feministka 0

Filofax Spojenie slov ,file“ a ,,fax*“ oznacujlci trhaciu | O
knizku / diar do ktorého sa zaznacCuji dolezité
terminy a informacie.

Flabbergasted Pridavné meno, ¢lovek, ktory je zhrozeny nad tym | O
kol’ko pribral

Flatulance Blending, flat, ambulance - Zachranka ktora vezie | 0
¢loveka do nemocnice ked ho prejde parny valec
(zart)

Frappucino Blending, spojenie slov ,frape” a ,,capucino® | 1
oznacujuce 'adovu kavu

Freelance zivnostnik 0

Frisbee Okrahly plastovy tanier na hadzanie. OE

Frisbeetarianism | Viera, ze ked” ¢lovek zomrie, jeho dusa vyleti pod | O
strechu a ostane tam zakliesnena

Fro-yo Blending, spojenie slov , frozen* a , youghurt” |1
oznacujuce mrazeny jogurt

Gargoyle Ustna voda s prichutou oliv 0

Granola Granula 0

Gremlin Chyba zariadenia sposobena ,,skriatkom* 0

Hard-Boiled Tvrda povaha 0

Homophobic Blending, spojenie slov ,, homosexual*“ a ,, phobia* | 1
oznacujuce cCloveka ktory sa obédva, alebo ma
averziu z homosexualov.

Hoover Obchodna znacka, ¢innost’ — vysavat OE

charlie Clipping, 1E

chillax Blending, spojenie slov Chill out a relax (obidve | 1
slové v sk. vyzname oddychovat))

Chortle Blending, spojenie slov Chuckle a snort 1

Chuddy Bledning, spojenie slov Chewing-gum, clipping 1

i-Pod Clipping, Mp3 prehrava¢ od spolocnosti Apple. | 1
Pociato¢ny clipping vo forme ,,i“ oznacCovalo pri
jeho vzniku v roku 1998 internet“ Odvtedy je
pismeno ,,i“ symbolom spojenia medzi internetom
a jednoduchost’ou Macintosh. Idea clippingu ,,i“ sa
rozvinula a Steve Jobs ju v prednaske prezentoval
ako ,,i“ ktoré znamena , internet, individual,
instruct, inform, inspire*

Kankles Blending, spojenie slov ,,calves* a ,,ankles sltizi na | 1

pomenovanie tuénych ¢lenkov a Iytok, ktoré do seba
splyna.
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Kleenex

Blending, Obchodna znacka, z ang clean a Kotex

Laundromat

Blending, spojenie slov Laundry, automatic

Liposuction

Spojenie slov ,,lipos* (grécke slovo pre tuk) a

,suction** (sanie). Neologizmus je znamy od roku
1983

Lymph

Ten kto ma hlu¢nu chodzu

Manny

Blending, spojenie slov ,,man*“ a ,, nanny “ oznacuje
muzského opatrovatela deti. Neologizmus vznikol
z dovodu potreby pomenovat’ tento novovzniknuty
fenomén kedze doneddvna tato uloha pripadala
takmer vylu¢ne zenam.

Meme

Blending, spojenie slov Modeled on gene

metrosexual

Blending, spojenie slov.  metro  (skratené
metropolitan) a sexual

Mic

Clipping, skratena forma slova ,,microphone “

Mini

Clipping, skratena forma slova , mini cooper*
oznacujuceho znacku automobilu.

Mitthead

Niekto kto neustale meni svoje politické zmyslanie
/ orientaciu tak aby sledoval svoje ciele alebo
ulahodil publiku

Mockbuster

Blending, spojenie slov ,,mock* a ,,blockbuster*
oznacujuce nizkorozpoctovy film, ktory je ndzvom
a / alebo zéapletkou podobny naozajstnému
sucasnému trhaku.

Mohawk

Blending, spojenie slov ,,mohican® a ,hairstyle*
oznacujuce ¢lovek s uc¢esom pri ktorom je vyholena
takmer cela hlava okrem pasika pozdiZ hlavy od ¢ela

Moobs

ku krku.

Blending, spojenie slov ,man“ a ,boobs*
oznacujuce muzov, ktori maji v dosledku obezity
prsia podobné Zenam.

Moon-basing

Ked” niekto navrhuje vehementne navrhuje
stratégiu, ktord vazne spochybni jeho zvolitel'nost’.

Moto

Clipping, skratena forma slova ,,motivation®
urcujuca energiu na dosiahnutie nejakého ciel’a.

MRSA

Akronym (inicializmus), (Methicillin Resistant
Staph Aureus) — skratena forma nazvu choroby
meticilin rezistentny zlaty stafylokok z dévodu jej
castejSieho vyskytu.

Muffin top

Ked prec¢nieva brucho cez nizky péas nohavic.
Pouzivané najma u zien.

OE

Negligent

Clipping: Nedbanlivy c¢lovek, c¢lovek ktory sa
0 seba nestard. Z lat negligentem (ten kto sa nestard)
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Oxbridge

Blending, spojenie slov Oxford a Cambridge

Oyster

.....

OE

PC

Akronym, (political corectness), inicializmus
pouzivany na oznacenie takého spravania

a prejavu, ktory neuraza a neposkodzuje ziadnu
kultru, rasu a zachovava rodovi rovnost’.

Pedestrian

chodec

Pob

Blending, spojenie slov ,,posh* a ,,bob* takto média
pomenovali novy uces Viktérie Backham. Id
0 kombinéciu ,,bob haristyle” ucesu pri ktorom su
vlasy rovnomerne ostrihané na odivoch stranach
hlavy. Styl ,,pob* predstaveny Viktériou Backham
bol vSak asymetricky.

Pokemon

Blending, pocket monster

Pruno

Blending, spojenie slov ,,prune‘ a kolokvialneho
vyrazu ,,wino‘ oznacujuce alkoholicky napoj
vyrabany véziami. Napoj sa vyrabal kvasenim
susenych sliviek, alebo hrozienok s cukrom. Tento
nazov napoja bol prvy krat pouzity v roku 2006

Psycho-Kkiller

Blending, spojenie slov , psycho(tic) a,, killer*
oznacujuce psychopatického vraha

acne

Akné

Rectitude

Clipping, skratenie latinského slova rectitudinem

Republican

Prislusnik, sympatizant so stranou republikénov.

Retronym

Blending, spojenie slov ,, retro* a ,, onym “ oznacuje
modernejSiu verziu nie¢oho ¢o uz davno existuje,
napr. gitara ajej modifiacia elektricka gitara je
retronym.

| Ok O

Santorum

OE

Sexercise

Blending, spojenie slov ,,sexual” a ,.exercise na
oznacenie sexudlnej aktivity.

Shopaholic

Blending, spojenie slov ,,shopping™ a ,,alcoholic*
oznacujuce ¢loveka ktory ma obsesiu v nakupovani.

SIM card

Akronym, (subscriber identification module)
plastova karta vo vnutri telefonu, ktord sltzi ako
ulozisko dat pouzivatel'a. Slovo je zaradené medzi
akronymy nakol’ko akronymicka je jeho prva cast’.
Tato vstupuje do kombindcie s neskratenym slovom
,card” ktoré nepodliecha Ziadnemu minoritnému
slovotvornému procesu.

Sitcom

Bleding, spojenie slov ,situation” a ,,comedy*
oznacujuce kratke situaéné komedialne serialy.

Staycation

Blending, spojenie slov stay at home and vacation
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Stitch ‘n’ bitch Abreviacia, stretnutie ludi pri ktorom Strikuju
/hackuju a zaroven klebetia a ohovaraju.

Tebowing Krlaknut’ si na kolena a modlit’ sa na verejnosti aj
ked’ okolostojaci robia nieco Uplne iné.

Testicle Clipping, skratenie latinského slova — testiculus

Tipex Bielitko, korektor

Travellator Blending, spojenie slov ,travel“ a ,escalator
oznacujuce pohyblivy pas (chodnik) na letiskach.

Treggings Blending, spojenie slov ,trousers a,, leggings*
oznacujuce  uzke nohavice, ktoré nosia
predovsetkym zeny.

TrekKi Clipping, skratena forma slova ,,trek ““ a pripony ,,i
oznacujuce fanusika filmu Star Trek

Vajayjay Slangovy vyraz pre vaginu

VAT Akronym (inicializmus) (value added tax)
akronym oznacujuci dan z pridanej hodnoty.

Videophille Compound, niekto kto ma zal'ubu / dosahuje dobré
vysledky v spracovavani videa.

WAG Akronym, inicializmus, (wives and girlfriends)
akronym oznacujuci partnerky Sportovcov, najma
futbalistov.

Wanksta Blending, spojenie slov ,wanker“ a,gangsta“
oznacujuce Cloveka ktory predstiera, Ze je gangster,
sprava sa tak, ale v skuto¢nosti ni¢ zI¢ (gangsterské)
neurobil.

Wigger Blending, spojenie slov ,white“ a ,nigger
oznacujuce osobu bielej rasy, ktord sa aktivne
zuCastiiuje na hip hope ainych prvkov
afroamerickej kultury.

Vysledky a zavery

Testovanie H1 potvrdilo, Ze neologizmy vytvorené a ekonomizované prostrednictvom
minoritnych slovotvornych procesov a abreviacii sa vyskytuji vo vyssej miere v elektronickej
komunikacii a stivisiacich Zanroch, ako v inych druhoch komunikacie. Neologizmy v ktorych
sa uplatituji MSP v elektronickej komunikacii tvoria 72% z celkového mnozstva skimanych
neologizmov z oblasti elektronickej komunikacie, zatial ¢o neologizmy z inych oblasti,
Vv ktorych sa uplatituji minoritné slovotvorné procesy tvoria iba 48% z celkového mnozstva
tejto kategorie neologizmov. Vysledky dokumentuje nasledovna tabul’ka a graf.
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ekonomizacia
neologizmy v ekonomizacia neologizmov v | neologizmy v |neologizmov v inych
elektronickej elektronickej komunikacii inych oblastiach
komunikacii prostrednictvom MSP oblastiach prostrednictvom MSP
100 72 100 52

Uplatnenie MSP v neologizmoch
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ELEKTRONICKEJ NEOLOGIZMOV V OBLASTIACH NEOLOGIZMOV V INYCH
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KOMUNIKACII PROSTREDNICTVOM
PROSTREDNICTVOM MSP
MSP

Pravdepodobnost’ vyskytu minoritného slovotvorného procesu v neologizmoch v elektronickej
komunikacii v buducich skimanych javoch je p = 72:28. Pravdepodobnost vyskytu
minoritného slovotvorného procesu v neologizmoch v inych Zanroch je p = 48:52.
Konstatujeme, Ze H1 sa potvrdila. Produktivita minoritnych slovotvornych procesov v tvoreni
anglickych neologizmov v elektronickej komunikacii je vySSia ako produktivita minoritnych
slovotvornych procesov pri tvorba neologizmov v inych oblastiach.

Z vysledkov je zrejmé, ze signifikantnost’ ekonomizacie jazyka v oblasti elektronickej
komunikacie je markantna aj s oh'adom na tvorenie a prijimanie novych slov do lexikénu tejto
oblasti. Ako uZ bolo spomenuté, miera ekonomizacie v elektronickej oblasti moze byt dana
nedostatkom Casu a priestoru a zaroven snahou dorucit’ maximalne mozné mnozstvo informacii
Vv minimalnom c¢ase a priestore. Tento trend teda sledujeme aj v pripade neologizmov v danej
oblasti, z lexikalneho hladiska sa uplatiujici prostrednictvom minoritnych slovotvornych
procesoV z ktorych kazdy (hoci v rozli¢nej miere) zodpoveda za skracovanie povodne dlhSich
lexikalnych variantov. Zaroven mozno sledovat, ze miera ekonomizacie vyjadrena
prostrednictvom minoritnych slovotvornych procesov v neologizmoch v inych oblastiach je
nizSia, ¢o vsulade so stanovenou hypotézou, moze suvisiet s celkovo menSou snahou
0 ekonomizaciu ako je tomu v oblasti elektronickej komunikécie. Otdzkou stale zostava spdsob
tvorenia novych slov vo svojej podstate. Minoritné slovotvorné procesy (skracovanie povodne
dlhSich variant) je iba jeden zo spdsobov tvorenia. Ako uvadzame vysSie, d’alSie, pomerne
produktivne lexikalne procesy su tie, ktoré oznacujeme ako majoritné, predovsetkym slovné
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zlozeniny a proces afixacie (pridavania predpdn a pripon) k uz existujucim slovam (napr.
neologizmus ,,republican® ktory vznikol procesom afixacie pridanim pripony ,an“ ku
korenovej morféme ,,republic. Aj ked sa slovo podla internetovych zdrojov povazuje za
neologizmus, jeho vznik sa datuje do roku 1712, kedy sa spéjal s vyznamom ,,patriaci,
sympatizujuci s republikou. Neskor oznacoval prislusnika politickej strany.

Typova a tokenova frekvencia jednotlivych minoritnych slovotvornych procesov

Typovu a tokenovu frekvenciu jednotlivych procesov znazoriiuje nasledovna tabulka a graf.

typ akronym clipping blending
e. kom ostatné e. kom ostatné e.kom ostatné
token 36 6 11 8 25 34

TYPOVA A TOKENOVA FREKVENCIA
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£
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@

2 ekom [T

o ostatné I |

c

a

2

° e kom [T

£ ostatné i |

>

c

(o]

<

© e kom [ T
0 5 10 15 20 25 30 35 40

Vzhladom na typ minoritného slovotvorného procesu pozorujeme, Ze v zastupenej vzorke
neologizmov sa vyskytuju tri typy, konkrétne akronym, clipping a blending. Ich tokenové
zastipenie sa liSi vramci kazdej z vyskumnych kategorii, ale 1 medzi nimi. Oblast’ elektronicke;
komunikacie sa vyskytuje najvyss§im poctom akronymov, ¢o len odzrkadl'uje predchadzajice
tvrdenia o ekonomickosti prejavu a nedostatku Casu a priestoru. Na druhej strane, kategoria
akronymov je zastipena iba v malej miere v neologizmoch z ostatnych oblasti, ktoré naopak
nevyzaduju taka uGsporu Casu apriestoru. V protiklade s kategériou akronymov,
v neologizmoch z inych oblasti ma najvicsSie zastipenie kategéria slovotvornych zla¢enin
(blending), ¢o moZe poukazovat' na fakt, Ze neologizmy maju tendenciu vznikat z uz
pouzivanych jazykovych jednotiek a nevznikajii ako Uiplne nové slova. Kategoria skratenych
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slov (clipping) sa vyznaCuje pomerne rovnomernou tokenovou frekvenciou v obidvoch
skumanych oblastiach neologizmov.

Neologizmy z lexikalneho a etymologického hladiska iba vel'mi zriedka vznikaju ako
uplne nové slova bez ,,predkov®. Zvicsa ide o nejakym spdsobom odvodené slova, ktorych
povod je mozné historicky sledovat’ v inych slovach, napr. anglicky neologizmus granola
vzniklo ako modifikovana vypozicka z talianskeho ,, grano“ (zrno). Az do roku 1967 sa toto
slovo povazovalo za amerikanizmus. Podobne je tomu napriklad v slove ,,pedestrian“ chodec,
kde je z etymologického hl'adiska mozné sledovat’ nickol’ko odvodenych variantov. Prvy z nich
pochadza z roku 1716 (lat. slovo pedester) oznacovalo nudny text (doslovne — bez chuti).
Neskor slovo ,,pedester pomenovavalo ¢lovek ktorych chodi peso v kontraste so slovom
,equester — ten kto jazdi na koni. Je mozné predpokladat, ze vyznam slova ,,pedestere ako
opozita k slovu ,.equester bol v ¢ase vzniku neologizmom Kk pévodnému vyznamu z roku
1716. Rovnako, suc¢asny vyznam slova ,,pedestrian“ — chodec — G¢astnik cestnej premavky bol
pravdepodobne v ¢ase svojho vzniku neologizmom k skorSiemu slovu ,,pedester”. Z uvedeného
je vidite'ny diachronicky vztah medzi jednotlivymi variantami, kde neologické pomenovania
(najmi v prvom a v druhom pripade) vznikli bez zmeny formy, vylu¢ne pridanim (rozsirenim)
vyznamu a vytvorenim novej semémy. Podobnymi pripadmi sme sa zaoberali pri testovani
druhej z vyssie uvedenych hypotéz.

H2: Interpretacia zisteni a zaverov
V oblasti elektronickej komunikacie sa tvorba neologizmov prostrednictvom rozsirenia
povodného vyznamu / pripisania nového vyznamu existujucej forme uplatiiuje v 5 pripadoch
20 100. V pripade neologizmov z inych oblasti nachddzame jav pripisania nového vyznamu
existujucej forme v 12 pripadoch zo 100. Pravdepodobnost’ vyskytu tohto spdsobu tvorenia
neologizmu je teda 5:95 v pripade elektronickej komunikacie a 12:88 v inych komunikaénych
zanroch. Ziskané vysledky interpretuje nasledovna tabul'ka a graf.

neologizmy v tvorenie neologizmov v neologizmy v | Tvorenie neologizmov

elektronickej elektronickej komunikécii inych v inych oblastiach

komunikacii (rozsirenie vyznamu) oblastiach (rozsirenie vyznamu)
100 100 12
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Tvorenie neologizmov rozsirenim vyznamu

100
80
60
40
20 A D
0
NEOLOGIZMY V TVORENIE NEOLOGIZMY V INYCH TVORENIE
ELEKTRONICKEJ NEOLOGIZMOV V OBLASTIACH NEOLOGIZMOV V INYCH
KOMUNIKACI! ELEKTRONICKEJ OBLASTIACH
KOMUNIKACII (ROZSIRENIE VYZNAMU)

(ROZSIRENIE VYZNAMU)

Z uvedenych udajov mozno konstatovat’, ze H2 sa potvrdila. Z pomerov pravdepodobnosti je
vSak rovnako viditeI'né, Ze testovany sposob tvorenia neologizmov sa nevyznacuje vyznamnou
mierou produktivity. Relevantnost’ skimania pripisovania existujucej forme sekundarny
vyznam a teda tvorenie polysémneho slova v okamihu vzniku neologizmu pripisujeme faktu,
ze aj takyto sposob tvorenia neologizmov povazujeme za jeden z vyznamnych trendov sucasne;j
anglictiny. Ako mame moznost sledovat vo vyskumnej vzorke, sa okrem vSeobecnych
podstatnych mien (napr. ,,bonk* alebo ,,beef*) spaja s tvorenim eponymickych neologizmov,
kde sa neologizmus tvori z existujiceho vlastného podstatného mena (napr. ,,Santorum®, ¢i
,»Hoover®). Sekundarny vyznam sa lexéme v niektorych pripadoch pripisuje ako vysledok
fonemickej zhodnosti. V tomto pripade ide podla nasho nazoru skér o homonymny, nie
polysémny vztah, nakol’ko medzi novy vyznam nie je sémantickym variantom povodného
slova, ale vyznamovo uplne odlisné slovo, ktoré spaja s pdvodnym slovom iba pribuzna
homofénna podoba. Prikladom takéhoto tvorenia je slovo ,,coffee” ktorého prvotny vyznam
spoc¢iva v ndzve napoja. Sekundarny vyznam vSak tvori vyznamovo odliSné slovo, ktoré bolo
modifikované do takej miery, Ze vznikol homonymny tvar. Neologicky vyznam slova ,,coffee*
pochadza z slova ,,cougher ten kto kasle, kde pdvodna pripona ,,er bola nahradena mene;j
formalnou priponou ,,ee* podobne ako v slove ,,mortgagor* a jeho alternative ,,mortgagee
Pridanim pripone ,,-ee* kslovu ,,cough® teda vznikla nova forma ,coughee* /'kof.i/
homonymna k slovu ,,coffee”. Nasledne vznikol neologizmus so sekundarnym vyznamom
,,coffee” — ten kto kasle.

Resumé

Neologisms constitute a vivid part of each language. Hundreds of new words are constantly
created and the survivors bacome the part of the language lexicon. This article has dealt with
neologisms and their position in English with respect to tendencies towards language
economomy since language economy appears to be one of the dominant features of the present-
day English. The theoretical overview gives a framework for the later empirical analysis.
Among others, minor word-formation processes are perceived as an overlaping category
between creating neologisms and the tendencies towards language economy because many of
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the new words are created by these lexical process. One of the aims of the theoretical
background was to present and, at least partly, clarify the mismatch between minor word-
formation processes, namely between the categories of complex clipping and blending. Where
the category was not quite clear, the words have been classified as blends, rather than complex
/ mixed clippings. The distinction was made between two fields of communication (semantic
domains), the field of electronic communication and the second field named ,, others “ which
includes the neolgoisms of all other randomly chosen fields. The paper tested two hypotheses.
The first hypothesis was to prove or reject the fact that neologisms in electronic communication
apply minor word-formation processes more frequently than neologisms from other fields. This
statemet is to reflect the fact that electronic communication is quite heavily marked by the
efforts to safe both space and time used. Hypothesis 2 tested the importance of semantic shifts,
particularly the fact that a number of neologisms arise from assigning a new meaning to the
already existing form. According to hypothsis 2, such semantic shifts are more frequently
applied to neologisms of other fields than they are applied to neologisms from the field of
electronic communication. Both hypotheses were proved. Minor word-formation processes
prevail in electronic communication whereas semantic shifts take their dominance in
neologisms of other fields. Within the partial results, the type and token frequency of occurence
of minor word-formation processes was tested. As for the type, theree main types of minor word-
formation processes were identified being acronym, clipping and blending. The token frequency
shows that in electronic communication acronyms take prevalence over the other ones, again,
declaring the time and space saving efforts. In the neologisms from other fields, the most widely
used category was blending. In contrast with electronic communication, neologisms from other
fields do not call for the economy of time and space, that is why blending is applied more
frequently than acronyms. The token frequency of clipping was almost equal in neologisms from
both fields.
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OBYYEHUME HABBIKAM MT'PHI B BOJIEMBOJI HA YPOKAX
OUBKYJIbTYPbI

KOHBICEAEB K.B.- PACYJIOB C.M

K/IIOYEBBIE C/I0BA
Bonetibon, xomanmomas uepa, ucpok, napmuep, O8UMNCEHUl, OblCMpas CMeHd, CUMYayusl,
UHMEHCUBHOCMU ,NPOOOIHCUMENbHOCIU, OesIMeNbHOCU

Key words
Volleyball, team game, player, partner, movements, quick change, situation, intensity, duration,
activity

Abstract

Volleyball is a team game, where each player acts according to the actions of his partner. The
game is characterized by a variety of alternations of movements, rapid change of situations,
change of the intensity and duration of each player's activity.

AHHOTALIHA

Boneiibon — xomanonas uepa, 20e kaxcowvitl uepox Oelicmeyem ¢ yyemom Oelucmsuli c60e20
napmuepa. J{s uepsl Xapaxmepuvl pasHooopasHvle 4epe008anuus 08UNCeHUU, ObiCmpas cmena
cumyayuil, uU3MeHeHue UHMEHCUBHOCU U NPOOOJACUMENTbHOCTU OesiMeNIbHOCMU KAHCO020
uepoxa.

B yuebHOM mporecce BoeHOON HCMONB3yeTCs Kak BaXHOE CPEACTBO OOIIel
¢u3nueckoil MOATOTOBKM ydammxcsa. [Iporpammoii mo Boseii0ony mpeaycMaTpuBaeTcs
MpHOOpeTeHne YUYEeHWKAMH TEOPETUUYECKUX CBEJCHHM, OBIAJCHHE OCHOBHBIMU IMpHUEMaMHU
TeXHUKd M TaKTUKHU, TNPUOOpETEeHHEe HABBIKOB YYacTUs B WUIPe U B OpTraHU3AINU
CaMOCTOSITEJIbHBIX 3aHATHIA.

[[lupoxkoe mnpuMeHeHWEe BojeiOoIa B (PU3NYESCKOM BOCHUTAHUU OOBSICHACTCS
HECKOJIbKUMHU TTPUIUHAMH:

® JJOCTYITHOCTBIO UT'PBI JIJIsl pa3IMUHOTO BO3PACTa;

® BO3MOXXHOCTBIO UCTIOJIb30BAHUS €T0 JIJIsl BCECTOPOHHETO (PU3MUECKOTO
Pa3BUTHUSL M YKPEIUICHUS 3/10POBbs, BOCIIUTAHUSI MOPAJIBHBIX U BOJIEBBIX KaYECTB WU, B TOXKE
BpeMsl, UCIIOJIb30BAHUE €0 KaK MOJE3HOI0 U SMOLUOHAIBHOTO BUAA aKTUBHOTO OTIbIXa MIPHU
OpraHU3aIHH JT0CYTa MOJIOJEKH;
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® [IPOCTOTOM IIPABUII UI'PBL;
® BBICOKOM 3PEJIMIIHOCTBIO;
® [IPOCTOTOM MHBEHTaps, 000PYAOBaHUS U IUIOIAAKH JUIsSl UTPBI.

Bonetibon — xoMaHHAs UTPa, T/I€ KaXKAbI UTPOK AEHCTBYET C YU€TOM ICHCTBUN CBOETO
naprtHepa. [ urpel XxapakTepHbl pa3HOOOpa3HbIE YepeIOBaHMs IBM)KCHUH, OBICTpasi CMEHa
CUTyalluil, U3MEHEHUE HWHTEHCHUBHOCTH M INPOAOJDKUTEIBHOCTH JAEITEIBHOCTU KaKIOro
urpoka[1.58c.].

VYcioBus UrpoBOH JEATEIBHOCTH NIPUYYaOT 3aHUMAIOLINXCSA:
IOJJYMHATH CBOM JIEHCTBUS HHTEPECAM KOJUIEKTHBA B JOCTHKEHUM OOIIEH 11eNu;
JEMCTBOBATH ¢ MAKCUMAJIbHBIM HAIPSYKEHUEM CBOUX CHJI M BO3MOKHOCTEH;
IIPE010JIeBaTh TPYAHOCTH B XO/1€ CLIOPTUBHONU GOPHOBI;

AN NERN

MOCTOSIHHO CJICAMTD 32 XOJO0M UTPBl, MTHOBEHHO OI[CHMBATh MU3MEHUBIIYIOCS OOCTaHOBKY
Y TIPUHUMATH MIPAaBUIIBHOE PEIICHUE.

OTH 0COOCHHOCTH CITIOCOOCTBYIOT BOCIUTAHMIO Y YYAIIMXCS YyBCTBA KOJUICKTUBU3MA,
HACTOMYMBOCTH, PEUIMTEIBHOCTH, IENICyCTPEMIICHHOCTH, BHUMAHUS U OBICTPOTHI MBILIUICHUS,
CIIOCOOHOCTH YIPABIATh CBOMMH 3MOILMSMH, COBEPLICHCTBOBAHUIO OCHOBHBIX (DHU3UUECKHX
Ka4ecTB.

Boneiibon mmpoko ucnoib3yercs B (U3UYECKOM BOCHHTAHMM ydamuxcs. beictpas
CMEHAa WIPOBBIX CHTYyallMd M BBINOJHEHWE NPHEMOB HWIPBI, CIIOCOOCTBYIOT DPa3BUTHIO
OBICTPOTBHI, JIOBKOCTH, BBIHOCIMBOCTH, CHIIbL.Bomeiibon pa3BuBaer y neteil HaCTOWYMBOCTS,
CMEJIOCTh, PEIINTENbHOCTh, MHUIUATHBY, COOOPA3UTENBHOCTh W MBIIIICHHE. YUYUT JeTel
MOTYMHATH JIMYHOE HWHTEpEcCaM KOJUIEKTHBA, CIIOCOOCTBYET YKPEIUICHHIO UyBCTBA
TOBAPUILECTBA U APYKOBI.

IkonbHas mporpamMmMa 1o GU3NIECKOMY BOCIIUTAHHIO MPEIOTPEACISICT TEXHUIECKYIO
U TaKTHYECKYIO MOJATOTOBKY y4ammxcs. TeXHWuecKas MOATOTOBKA SBIISETCS HEOOXOIUMOMN
0a30i I YCNEUIHOTO pelIeHUs TaKTWYeckux 3aaad. [losToMy mepen wu3ydeHHeMm
TEXHUYECKOTO MpHeMa OOBSICHIIOT €ro TaKTHYecKoe NpuMeHeHue. M3ydueHue nprueMam Urpsl
IIPOBOJIAT B OCHOBHOM YacTH ypoka. Bo Bpemst 00yueHHs TEXHUKE U TAKTUKE UTPBI IPUMEHSIOT
METOJ MU3YYEHUS TI0-4acTsIM U B 1iesoM. CyIeCTBEHHOE 3HaYCHNE B TEXHHUECKON TIOJITOTOBKE
UMEIOT TOJTrOTOBUTENbHBIE yrpakHeHus. OHaKO 3aJepKUBATHCS HA MOATOTOBUTEIBHBIX H
MOJBOSIINX YIPAKHEHISIX He Ierecoobpa3Ho. Crenayer nepexoanTh K H3y4SHHIO TTpHeMa B
1eJIOM. YTpaKHEHUS TI0 O0YYSHHIO MOJIOMPAIOT ¢ TAKUM pPacueTOM, YTOOBI X CI0XKHOCTb
MOCTENIEHHO YBEJINYMBAJIACh.

J1s coBepIIEHCTBOBAHUS YK€ OCBOSHHBIX IIPUEMOB HCIIONIb3YIOTCS YIIPaXKHEHUS B hopme
sctaeT, MOJABMXKHbIE M y4eOHBbIE UIpPbI, KOTOpPhIE JOJKHBI BKIIOYAaTh B ceOs M3yUEHHBIN
MaTepuall Mo TeXHMKEe M TakTHUKe. JlJIf Jydlllero yCBOGHMs MaTepuaya Ha KaXJIO0M YpOKe
MOBTOPSIOT paHee M3yYCeHHBIC PHEMEI JIO TeX IOp, TTOKa OHU He OyIyT MPOYHO 3aKPETUICHBI.
JlmuTenpHOE BBITIOJHEHHWE OJHUX M TeX JK€ IPHEMOB B OIHOOOPa3HO MOCTPOSHHBIX
VIPaXHEHUSX yTOMISIET ydYamuxcs. YToOBl TOIAEpKaTh BBICOKYIO SMOIMOHAIBHYIO
OOCTaHOBKY Ha YypOKe, W3MEHSIOT YCJIOBHUS BBITIOJHEHUS YIPAKHEHUH, TOIB3YIOTCS
KOMIUIEKCHBIMU ~ YIPAQXXKHEHUSMH, TPUMEHSIOT COpPEBHOBATENbHBIM MeTo./leMoHCcTpamms
yIpakHEHHsI 00s3aTeIbHO COMPOBOXKAAETCS O00pa3HbIM OOBsicHeHHeM. MHorma xoporiee
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00BsICHEHHE U YAaUHOE CpPaBHEHHE BIIOJIHE MOTYT 3aMEHUTh Moka3. JlJisi 3TOro UCIONb3yI0TCs
HarJIsTHbIC TOCOOWS], PUIBMBI U T.1I.

[Tpu mosiBNeHNM OMKUOOK B TEXHUKE M TAKTHUKE HY)KHO BBISIBUTH UX MPUYHHY. OmuOKH
OBIBalOT OCHOBHBIC U BTOpOCTENeHHbIe. OCHOBHBIE OMIMOKH MPUBOIAT K TIOTHOMY U3MEHCHHIO
CTPYKTYpBl JIBUKCHHSI, BTOPOCTEIICHHBbIE — BIMSIOT Ha OTIEIbHBIE YacTu. Yacto cC
JUKBHUJIALIMEN OCHOBHBIX OHIMOOK HCYe3al0T BTOpocTeneHHble. CieayeT MOMHUTH, YTO
UCIPAaBUTh JIBIKEHHE  3ay4eHHOE HENpaBUIbHO, HAMHOTO TpyJHEEe, YeM OO0y4YuTh
YOpaXHEHUIO 3aHOBO. VIMEHHO MMOATOMY YYMTENIh C CAaMOro Hadajga OOy4YeHHUs JOJKEH
BHUMATEIbHO OTHOCHTBCA K BO3HHUKHOBEHHIO OIIMOOK M Kak MOXHO ObIcTpee HUX
ucnpabisTb[2.69C.].

MeTtovka ucnpaBieHUs OITMOOK: TOBTOPHBIN MOKA3 U PaccKa3, HCIOJIb30BAHUE CEPUU
MOATOTOBUTENBHBIX M MOABOASIINX YIPAKHEHUHM, BBIMOJHEHUE YIIPAXKHEHUS B YIPOIIEHHBIX
YCIIOBUSIX, KOHTPACTHBIM IMOKa3 (MPaBWJIbHO — HEMPABWIbHO), MCIOJIb30BAHHE HATJISIHBIX
nocobuii. [llupoko ucnonab3yercs: B3auMHOE OOyUeHHUE y4YalIUXCsl, MPUKPEIISs K CHILHOMY
cimaboro ydeHuka. OrmpamuBarh JAeTei 1enecooOpa3HO B Hayalle ypoka WU Tepen
BBIIIOJIHEHUEM YIpa)KHEHUs. /{7151 3aKperyieHus: U COBEPILICHCTBOBAHUS U3YUEHHBIX ITPUEMOB, a
TaKKe C I1eJIbI0 IPOBEPKU MPOTrPaMMHOI0 MaTepHaa rnocyie o0y4yeHus OTAETbHBIM dJIEMEHTaM,
MIPOBOJAT COPEBHOBAHUS HA Jydyllee BBINOJHEHHE. 3a MPABWIBHOCTH BBINOJIHEHUS IpUEMa
CTaBAT OIEHKY. B manbHEieM yauThIBa€TCSI CKOPOCTh BBITTOJTHEHHUSI.

K cyneiictTBy COpeBHOBaHHMI MPUBJICKAIOT Yy4YaIIUXCSA. ITO JAa€T BO3MOXKHOCTH
AQHAIM3WPOBATh TEXHHWKY BBIMOJIHCHHUS W  CIIOCOOCTBYET OBICTpEHIEMYy OBIIAJCHHUIO
HeoOxomuMbIMH HaBbIKaMu.Oco0oe 3HaUYCHNE TPHUIAIOT TUIAHUPOBAHKUIO Y4EOHOTO MaTepuaia
U noa0opy cpeacTB st oOyueHusi. Pacpesnenenrue BpeMEeHH 1O YETBEPTSAM U OMpeiesieHue
3a1a4 00y4eHHs 3aBHCUT OT MOATOTOBIEHHOCTH YYAlllUXCs, MaTe€pUaabHOM 0a3bl IIKOJIBI,
KJIIUMAaTHYECKUX YCJIOBHIA.

VYyeOHas mporpamma Mo BOJEHOOTYy B TEYEHHH Y4e€OHOTO TOAa OCYIIECTBISETCS
MPEUMYIIIECTBEHHO B TIEPBOM YETBEPTH, KOJIUYECTBO YPOKOB paACIpPEACNISICTCS MPUMEPHO
MOPOBHY. YPOKHU IJIAHUPYIOTCS TOAPAN, Ta Kak Oosbine 3P¢heKTUBHOCTH. B oTnenpHBIX
CiTy4asix BO3MOXKHO HM3y4Y€HHE BOJIEi00Ja B TPEThEl YETBEPTH, KOT/A YPOKH CIBOCHBI JJIS
JBDKHOW TTOATOTOBKH, M 10 KaKUM-TO MPUYMHAM HE MOTYT IIPOBOJIUTHCA Ha ynuie. Ciemgyer
MPAKTUKOBATh CAMOCTOATENIbHBIE 3aHATHS YYallluXCsl U IOMAITHUE 3aJaHusl.

Ilpoepamma

5 KJacc — CTOHKH, IepeMeleHHs, BEpXHss Mepeaaya, MoAroTOBUTEIbHBIE UTPHI K BOJEHOO0ITY;
6 KJIacc — DIIEMEHTHI 5 KJacca, o0ydeHue nepefade Msda IByMsl pyKaMu CHHU3Y;

7 xnacc — 3JeMeHTHI 5-6 Kiacca, 00y4eHHe HIDKHEH MpAMOU 1o1aue;

8 KJacc — BepXHsis mepeada BO BCTPEUHOM JIBUIKEHHH, MHOTOKPATHO HaJl cOO0M, OTOMBaHUE
KYJIaKOM Y CETKH, HIKHSS TIpsiMast Tojiavua, pueM 1oJ1auu, Urpa B TPU KacaHUs;

9 kiacc — BepxHsS Tepeaada BO BCTPEUYHOM JIBIDKCHHH 4Yepe3 CETKY, Mepefada B MPBDKKE,
MPUEM Ms9a OTCKOUYMBIIIETO OT CETKH, MHOTOKpATHBIE TIEpeIaun CHU3Y, MT01a4a Ha TOYHOCTb.
TakTuueckue qeHCTBUS: HaMaIeHUE CO BTOPOM IMHUU YEPe3 UTPOKA MEPETHEN JTMHUH, 3aIIUTa
yIJIOM BIEPEN;
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10 knacc — mpuem nojaaydu, 10BOJKA B 30HY 2, MPUEM Msi4a CHU3Y C MOCIEIYIOIINM EPEKaTOM
Ha Oeapo, Ha CIIMHY, MOAa4Ya BEPXHss MpsAMas, psAMON Hamaaloui yaap, OAMHOYHBINA OJIOK,
yueOHas urpa ¢ 3aJaHUsIMU;

11 xnacc — npuem nojayu, J0BOAKA B 3.2, 3, HalaJeHUE U3 3.3, CTPaxOBKa Y CETKH, IPYINIIOBOI
OJI0K; IBYXCTOPOHHSISI UTPa; COBEPLICHCTBOBAaHHUE IIPUEMOB, H3y4eHHBIX B 5-10 Kimaccax.

Ypoku 1o Bosei00y MOAYMHEHBI OOIIMM METOJINYECKUM TPeOOBaHUSAM ISl YPOKOB
(hbU3UYECKON KYIbTYphl. YPOK COCTOMT M3 TPeX 4acTell. YIpakKHEHHUS B MOATOTOBUTEIHHOU
4acTH ypoKa JOJKHBI CIIOCOOCTBOBATH MOATOTOBKE OpraHu3Ma i paboThl B OCHOBHOM YacTH.
B ypok Hy>kHO BKIJItOYaTh MMoaABMXKHBIC HTpbI[3.37C.].

Poct maccoBocTu 3aHATHI BOJNE00IOM, MOBBIIIEHHE TPEOOBaHMIA K BoJeiOomucTam
BBICILIMX Pa3psA0B U IOJArOTOBKA CIIOPTUBHBIX PE3E€PBOB IIPU BO3PACTAIOLIEH KOHKYPEHIIUHU CO
CTOPOHBI 3apyOEXKHBIX KOMaHJl 3HAYUTEIBHO YCIOXHSIOT (YHKIMU yrpaBieHHs. B 3Tux
YCIOBUSIX Ba)KHEHIEe 3HAYCHUE IPHUOOPETAeT MCIOIb30BAaHUE IPUHIIMIIOB CHUCTEMHOIO
MOAX0Ja, BHEAPEHHWE KOTOPOrO XapaKTepHO HJis CHOpTa Ha COBPEMEHHOM JTale.
[Ton cucreMoil TOHMMAIOT COBOKYMHOCTh B3aMMOCBSI3aHHBIX JJIEMEHTOB, OOPa3yIOIIUX
LIEJIOCTHOE €AMHCTBO M OPHUEHTHUPOBAHHBIX HA JOCTHXKEHHE ompeaesneHHod uemu. C 3Tux
MO3UIMI MOATOTOBKA BOJEHOONMMCTOB OydeT YCHEIHOW TOJIBKO B TOM CiIydae, €Cliu ee
paccMaTpuBaTh Kak €IMHYI0 CUCTEMY, COCTAaBHbIE YaCTH KOTOPOW COTJIacOBAaHbI MEXIY COOOM
1 HalpaBJieHbl HA YCIIEIIHOE PELIEHNE OCHOBHBIX 3a/1a4.

[TonsiTie "MOATOTOBKA BOJCHOONMMCTOB" BKIIIOYAET B ce0S BCIO COBOKYITHOCTH
MEPOIPUATHM MO 00ECIEeYeHUI0 JOCTH)KEHUS BOJIEHOOINCTaMU BBICIIUX CHOPTHUBHBIX
pe3yJIbTaTOB, C OJHOW CTOPOHBI, U MAacCOBOIO OXBaTa CHUCTEMATUYECKUMU 3aHSITUSIMH Kak
MOKHO OOJIBIIIETO YUCIIAa 3aHUMAIOIIUXCA - ¢ APyroil. Henb3s OTOXKIECTBIATH ATO MOHSATHUE C
TPEHUPOBKOM, KOTOpasi BXOAUT COCTABHOM YacThIO B MMOATOTOBKY HapsiAy ¢ APYTHMMH.

[Ipy mOCTpOEHHMU CHCTEMbl MHOTOJIETHEH IOATOTOBKH BOJIEHOOIMCTOBBAXKHO YETKO
OTIpEJIeNIUTh €€ COCTAaBHbIE YacTU (IIOJCHUCTEMBI), YCTAHOBUTH CBSI3M M B3aMMOOTHOLICHHUS
MeX1y HUMU. MO>KHO BBIACIUTH TPHU MOJICUCTEMBI MOJATOTOBKU BOJIEHOOINCTOB: MOATOTOBKY
BOJICHOOJIMCTOB BBICIIUX PAa3ps]IOB, MOJATOTOBKY CIOPTHBHBIX PE3EPBOB M IOJATOTOBKY B
MaccoBbIX ¢opMax (PHU3KYIBTYpPHO-CIIOPTUBHOM PpabOTHI. [Toncucrema MOATOTOBKH
BOJICHOOJIMCTOB BBICIIMX pa3psiioB - BBICHIMKA YPOBEHb JOCTHKEHHMH BOJIEHOOINCTOB,
(dbopMHpYOLINIT MOJENbHbIE XapaKTEPUCTHUKH M KOMILJIEKC KOHTPOJBbHBIX HOPMAaTHBOB,
3G eKTUBHBIE CpEeICTBA W METOJbl, O0bEM M HWHTEHCUBHOCTh TPEHHUPOBOUHBIX U
COPEBHOBATEIIBHBIX HATPY30K, arUTaIMIO M IIponaraHay Bojeidonal[4.17c.].

O¢ddexkTuBHOCTh ypoKa BO MHOTOM 3aBUCHUT OT OpraHU3allMM ydaluxcs IpU
BBIIIOJTHEHUM 3aJaHusl. BaxkHyio poib 37ech HUIpaeT MHCIONb30BaHWE WHBEHTaps |
o0opynoBanusi. HeoOxoqumMo nMeTh Ha ypoke HaOWMBHBIE MSYM, MSYM Ha aMOpPTU3ATOPaX,
JepKaTen MsS4el, MOJIBECHbIE MAYM, MOACTABKU s OJIOKa, JOMOJHUTENbHbIE CeTKU. B
YIpaXHEHUH JTOJKHBI y4aCTBOBATh BCE yuallrecs B paBHOU Mepe. OpoHTaIbHbIN METO1 HAJ0
HCIOJIb30BaTh B COYETAHUH C TPYIIIOBBIM.
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PE3IOME

Bousneitbon mmpoko ucnosibp3yercss B (U3NYECKOM BOCIMTAHMM ydaliuxcs. beicTpas cMmeHa
UTPOBBIX CHUTYyallUd M BBIMOJIHEHUE MPHUEMOB HUIPHI, CIIOCOOCTBYIOT Pa3BUTHIO OBICTPOTHI,
JIOBKOCTH, BBIHOCIMBOCTH, cuibl.Bonelibon pa3BuBaer y aerell HacCTOMUMBOCTb, CMEJIOCTb,
PELIUTENbHOCTh, MHULMATUBY, COOOPA3UTEIbHOCTh M MBILIUIEHHE. YUHUT JIeTed MOAYUHSATH
JUYHOE MHTEpecaM KOJIJIEKTHBA, CIIOCOOCTBYET YKPEIUIEHHIO YyBCTBA TOBApHILECTBA U
JIPYKOBI.

HIkonpHas mporpamMma 1o (U3MYECKOMY BOCIUTAHHMIO MIPEAONpPENENsieT TEeXHUYECKYI M
TaKTHYECKYI0 TOJTrOTOBKY ydamuxcs. TexHuuyeckas MOATOTOBKA SBISETCS HEOOXOIUMOU
0a30if I YCHIENIHOTO peIIeHUs TaKTWYecKux 3azad. [losTomMy mepen wu3ydyeHHEM
TEXHUYECKOTO MpHeMa OOBSICHSIOT €ro TaKTHYECKoe MpuMeHeHue. M3yuenne npuemMam Urphbl
MPOBOJSAT B OCHOBHOM YaCcTH ypOKa.

Resumé

Volleyball is widely used in the physical education of students. Quick change of game situations
and the execution of game techniques contribute to the development of speed, agility,
endurance, and strength. Volleyball develops child’s perseverance, courage, determination,
initiative, intelligence and thinking. It teaches children to subordinate personal interests to the
team, it contributes to strengthening the feeling of comradeship and friendship.
The school programmes or curriculum related to physical education predetermines the
technical and tactical preparation of students. Technical training is a necessary base for
successful tactical tasks. Therefore, before studying the technique, teachers should explain its
tactical application. The study of the methods of the game is carried out in the main part of the
lesson.

Resumé

Volejbal je Sportova hra Siroko vyuzivana v telesnej vychove Studentov. Rychla zmena
hernych situacii a vykonavanie hernych technik prispievaju k rozvoju rychlosti, agility,
wytrvalosti a sily. Volejbal vyvija a stimuluje vytrvalost dietata, jeho odvahu, odhodlanie,
iniciativu, inteligenciu a myslenie. UCi deti podriadit osobné zaujmy timu, prispieva k
posilneniu pocitu spolupatricnosti a priatelstva.

Skolské programy alebo ucebné osnovy tykajiice sa telesnej vychovy predpisujii technickii a
takticku pripravu Studentov. Technicka priprava je nevyhnutnou zakladnou pre uspesné
taktickeé ulohy. Preto pred prestudovanim techniky by ucitelia mali vysvetlit jej takticku
aplikdciu. Stidium metéd hry sa uskutocriuje v hlavnej casti lekcie.
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COBPEMEHHBIE ITOAXOAbI K PYKOBOACTBY
CIOKETHO-POJIEBBIMHU UTPAMU

"KAHJIUJIJIUHA P.E.
CATTAP.T.T

K/IIOYEBBIE C/I0BA
CroJIcemHasl  uepa, CHoCOOHOCMU, — passieyerue, OmMoOblX, O0OVHUeHUs, MBOPUeCcmEo,
MOOenUpoBaHue 4eiosedecKux OmHoOueHUs

Keywords
story game, abilities, entertainment, recreation, learning, creativity, modelling
human relations

Abstract

Gradually becoming more complicated tasks of game activities will allow children to grow and
go forward and improve independently, developing their creative abilities, and the game, taken
as entertainment and relax, is able to change into learning, creativity, modelling human
relations and their manifestations in various spheres of life.

AHHOTALIUA

Ilocmenenno ycnoscuaowuecs 3a0a4u ucpogol O0esimeIbHOCMU NO3604Am peOEéHKy uomu
6nepéo U coBEpULEHCMBOBAMbCI CAMOCMOAMENbHO, PA3BUBAsL COU MEOPUECKUe CNOCOOHOCMU,
a uepa, AeuAACy passiedenuemM, omoblxoM, CHOCOOHA nepepacmu 6 obyuenue, meopuecmeo,
MOOenUupoBanue 4en08edeckux OMHOUEHUL, UX NPOAGIEeHULL 8 PA3IUYHBIX CHEPax ICUIHU.

«Mrpa — 3TO OrpOMHOE CBETJIOE OKHO, 4epe3 KOTOpOoe B JYXOBHbBI MHUp peOEHKa
BJIMBACTCS JKUBUTEJIBHBIA MOTOK MPEICTABICHUM, TTOHATUH 00 OKPYXKAIOIIEM MHPE» MHcal
B.A.CyxoMauHCKHIA.

CoBpemeHHasi cucTeMa JOHIKOJBHOTO OOpa30BaHHS HAXOOUTCS B COCTOSHUU
oOHoBieHUs U pa3Butusa. Hosblil ['ocynapcTBeHHBIN CTaHAApPT MOJUYEPKUBAET, YTO OCHOBY
00pa3oBaTeNbHON AEATENbHOCTH B JIOIIKOJIBHOM OpraHM3aluU ONpeeNseT He AeATelIbHOCTh
mejarora, perjiaMeHTHpyeMass Oa3uCHBIM — Y4eOHBIM IITaHOM, a pPeOEHOK Kak CyObeKT
IeJaroru4eckoro npouecca. I1ocTeneHHo yCIoKHAMMECS 3aa4d UTPOBOM IEATEIbHOCTH
MO3BOJIAT PEeOEHKY WATH BIEPEN U COBEPILIEHCTBOBATBHCS CAMOCTOSITENBHO, Pa3BUBasi CBOU
TBOpUYECKHE CIIOCOOHOCTH, a UTpa, ABISAACH pa3BICUEHUEM, OTJIBIXOM, CIIOCOOHA MEpepacT B
oOyueHue, TBOPUECTBO, MOJIEIMPOBAHUE 4YEJIIOBEUECKUX OTHOIICHUH, WX TMPOSIBICHUN B
pa3nuuHbIX cdepax xusnu[1.15¢C.].
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CBoOozHas Cro)keTHasi Urpa — camasi NpHUBJIEKATEeNbHAs JUIsl AeTed JOUIKOJIbHOIO
BO3pacTa JeATeNbHOCTh. Ee MpHUBIEKAaTeNbHOCTh OOBSCHSAETCS TEM, 4YTO B HIpe peOeHOK
UCTIBITHIBAET BHYTPEHHEE CYOBEKTHBHOE OIIYIEHHE CBOOOJIBI, MOABIACTHOCTH €My BEUICH,
JEWCTBUM, OTHOLIEHUM — BCEro TOr0, YTO B IMPAKTUYECKOW MPOJYKTUBHOW JESITEIBHOCTH
OKa3bIBACT CONPOTUBIICHHME, HNAETCA C TpyAoM. JlIsd BocnUTaTenss OPUEHTUPOM pPa3BUTHUSA
CIOKETHO-POJIEBOM UTPBI Ha NPOTSIKEHUU JIETCTBA SIBJIAIOTCS BblAcieHHble [[.b.OIbKOHNHBIM
YEThIPE €€ YPOBHSL.

Ilepswiii yposens. 1leHTpanbHBIM COACPKAHUEM MIPBI SBISAIOTCSA MPEUMYILECTBEHHO
IpeIMeTHbIEe AelcTBUsA. DAKTUYECKHU POJIM B UIPE €CTh, HO OHU HE ONPENCIAIOT ACUCTBHUS, a
caMH BBITEKAIOT W3 XapakTepa MPOU3BOJAMMBIX peOeHkoMm aelcTBuil. Kak mpaswuio, HeT
MIPEBAPUTEIILHOTO TUIAHUPOBAHMS UTPBL: JIETH HE HA3bIBAIOT POJIeH, a 0003HAYAIOT MX TOJIBKO
Mocjie COBEPLICHHS WrpoBoro JeiictBusa. JlelWcTBus 01HOOOpa3Hbl U OOHAPYKHUBAIOT
TEHJACHLIMIO K MHOIOKPAaTHOMY IIOBTOPEHMIO, HX JIOTMKa Jierko Hapymaercs. CroxkHas
II0CJIeI0BATENbHOCTD JEWCTBUI, COCTaBIAIOLIMX POJIEBOE MOBEICHHE, peOEHKOM B UIpe HE
BOCIIPOU3BOJUTCS.

Bmopou yposenv. (OCHOBHBIM COIEPKAHUEM HIPHl MO-NPEKHEMY OCTAOTCS
IIpeIMETHBIE JEHCTBUA. B Urpe BOCIIPOU3BOAUTCS AOCTATOYHO CIIOXKHAsS LIEMOYKA ACHCTBUM.
IIpn 5TOM Ha NepenHU IUIaH BBIIBHUIA€TCS COOTBETCTBUE MIPOBOIO JEHUCTBHS PEATBLHOMY.
Jloruka nelcTBUM ONPENEIIeTCs UX MOCIIEN0BATEIbHOCTIO B pealbHOM KU3HU. Pacimpsiercs
JIMana3oH BHUJOB HWIPOBBIX JE€UCTBUM. B03MOXXHOCTM 3amenieHusi orpanudeHsl. KMrposoe
[IEpEeUMEHOBAaHUE NPEJAMETOB HECTOMKOE, HOBOE 3HAUEHHUE IPEIMETOB-3aMECTUTENEH OBICTPO
Tepsiercs. JleTH Ha3bIBAIOT POJIH, OJTHAKO MPUHATHE pEOSHKOM TOW MITM MHON POJIH PELIAIOIIUM
o0pa3oM onpezenseT BHIOOp UTPOBOIo MpeMeTa U CaMo UIPOBOE ACHCTBHE.

Tpemuii ypogensb. OCHOBHBIM COJEPKAHUEM HUIPBI SIBJISIETCS BBHIIOJIHEHUE PEOEHKOM
pOJIM U CBA3aHHBIX C HEIO AelcTBUNA. BO3HMKaeT mpeaBapuUTenbHOE MJIaHUPOBAHUE UTPOBOM
NEeATEIbHOCTH, KOHTPOJIb 3@ BBIIIOJHEHUEM DPOJIEH U €ro Koppekuus. Ponu scHble, 4yeTkue,
OTpeAENATCA JETbMH 10 Hayalla Urpbl U OOYCIIOBIMBAIOT JIOTMKY W XapakTep AeHCTBHUI.
[losBIAXOTCS WIpOBBIE JEWCTBHS, NEPENAOIIME XapAKTEP MOJEIUPYEMBIX COLMAIBHBIX
OTHOIIEHUH. OTHU JIEHCTBUS CTAHOBATCS Pa3HOOOpa3HbIMHM, OOOOIIEHHBIMH, YacTO
BBITIOJIHSIOTCS TOJBKO B PEUEBOM ILIaHe (Ha3biBaroTcs). Bo3Hukaer cnenuduyeckas poneBas
pedb, OTpaXkarollas OTHOIICHUS MEXAY IIepCOHaXaMH; pPacCIIUPAITCA BO3MOKHOCTHU
3aMEILCHKs: HOBOE MI'POBOE 3HAYCHHUE IIPEIMETa JOCTATOYHO YCTOMYMBO, HO JIUIIb TOT/A,
KOTJla MpeIMEeT-3aMeCTUTEIb HE UMEeT YeTKO (PMKCUPOBAHHOM MpeaMeTHON (QyHKIMH, T.€. B
ciiyyasix Heo(pOpMIIEHHBIX IpeaMeToB-3aMecTuTesnel. [IpaBuio B iBHOH, OTKpBITON (hopme He
MPEJICTAaBICHO, HO (DAaKTHUYECKU PETyJupyeT BBINOJIHEHHWE POJEH M aKTyalu3upyercs INpu
HApYUIEHUH JIOTUKH UTPOBBIX JEHCTBUH.

Yemeepmuiii yposens. LIeHTpAIbHBIM COAECPKAHUEM WIPHI SIBIISIETCS BBINOJHEHUE
JNEUCTBHAN, OTPAKAMOIIMX COLHUAIBHBIE W MEKIMYHOCTHBIE OTHOWIEHUs. OcCylecTBiseTcs
MpeIBApUTENIbHOE INIAHUPOBAHUE: (POPMYITUPYETCS 3aMbICET UTPbl, PACIPEIEISIIOTCS POJId U
UTPOBBIE TPEIMETHI, MHOTJA ONPENENSIOTCS IpaBWwia Urpbl. Poiau siCHblE M Ye€TKHE, HX
BBINIOJTHEHUE PETYIHUPYETCS INpaBWIOM. Peub BBIPa3UTENbHA, Pa3BEPHYTAa U HOCHUT SIBHO
poseBoit xapakrep. JleTn 00HapyKMBaIOT CIOCOOHOCTh K YCTOMYMBOMY COXPAaHEHHMIO HOBBIX
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UTPOBBIX 3HAYEHUH, Jake KOIJa B KauecTBE 3aMECTHUTENICH HCIOJB3YIOTCA MPEIMETHI,
UMEIOLIHE YeTKO (PMKCHPOBaHHYIO (yHKIMI0[2.28C.].

CopepxaHue pa3BUBAETCA OT WP, IZI€ OCHOBHBIM SBIISIETCS OTPAKEHHE DPEAJbHBIX
NEHCTBUIM B3pOCIBIX, K UIPaM, OTPAXKAIOIIUM OTHOILIEHUS MEXIYy JIIOJbMHU, U, HAKOHEL, K
UrpaM, B KOTOPBIX TJIaBHBIM COJEPKAHUEM BbICTYIIAET IO JUMHEHNE ITPAaBUIIaM OOIIECTBEHHOT O
MOBE/ICHUS U OTHOILICHUSIM.

Hzepa 6 0emckom cady 00191CHA OP2AHU308bI8AMbCAL:

Bo-nepeuvix, kak coemecmuas uepa gocnumamers ¢ demvmu, TAE B3POCIBbIA BHICTYIIAET
KaK Urparoliuii mapTHEP U OJHOBPEMEHHO KaK HOCHUTEJb CIEUU(DPUUYECKOTO «SI3bIKa» WUIPBHI.
EcrecTBeHHOE AMOIMOHAIBHOE TOBEACHUE BOCIUTATENS, MPUHUMAIOLIETO JIIOOBIE ETCKHE
3aMBICTIBI, TAPAHTUPYET CBOOOJY M HENPHUHYKAEHHOCTb, YIOBOJBCTBUE PEOEHKA OT WIPHI,
CIOCOOCTBYET BOZHUKHOBEHHUIO y JACTEH CTPEMIICHHSI CAMUM OBJIAZIETh UTPOBBIMH CIIOCOOAMH.

Bo-emopuix, Ha 6cex 603pacmubix SManax uepa 00IHCHA COXPAHAMbCA KaK CBOOOTHAS
CaMOCTOSITeNIbHAS JICATEIbHOCTD JETEW, TJIe OHU HCIOIb3YIOT BCE JOCTYIHBIE UM HUTPOBBIC
CpeacTBa, CBOOOHO OOBEAUHSIIOTCS U B3aUMOACHCTBYIOT APYT C APYTOM, Ie 00ecrednBaeTCs
B M3BECTHOU Mepe He3aBUCUMBIM OT B3pOCIbIX MUP AeTcTBa.CaMOCTOsATeNbHASI UTPa IeTel BO
MHOT'OM 3aBUCHUT OT OpPraHU3alliu MPeIMETHO-UTPOBOM cpeibl U M0I00pa COOTBETCTBYIOIIETO
urpoBoro marepuana. [IpenmerHas oOCcTaHOBKA JAJisl CIOKETHOW UTPHI JIeTell  J0JDKHA OBITh
0osnee TMOKOH, 4eM paHee, W OpPraHW3OBBIBATHCS BOCIUTATEIIEM BMECTE C JIEThbMHU (2 B
NalbHEHIIEM W CaMHMH JEThbMH) HEMOCPEACTBEHHO Tmepea HUrpoil.Jljis cBoeBpeMEeHHOTO
(GbOpMHUpPOBaHUS CIOKETHO-POJICBOM HIPhl HAWOOJEe YCIEUIHBIM SIBJSIETCS HCIOJIb30BAHUE
METO/]1a KOMIUIEKCHOI'O PYKOBOJICTBA.

1. Kowmnnexcuviii mMemoo pyKo8oOCmea ucpoii BKIIOYAaeT B3aUMOCBS3aHHbBIC
KOMITOHEHTBI: 03HAKOMJICHHE C OKPY>KAIOLUM B aKTUBHOI AESITENbHOCTH JIeTei; oOydaromue
UTPBI; OpPraHM3AIMI0 MPEeIMETHO-Pa3BUBAIOIICH Cpenbl; OOILIEHHE B3pOCIOr0 C ACTbMH B
IIPOLIECCE UTPBI.

11.O602awenue demeti snanusamu, enevamienusmu. GopMupoBaHue MNpeACTaBICHUI:
HaOJIIO/IeHUs; SKCKypcuu (IepBHYHAs, IMOBTOpHAs, 3aBEplIaloIas); BCTPEYU C JIIOJbMHU
TBOpPUECKUX Npodeccuil; uTeHHue XYAO0KECTBEHHOW JHMTEpaTypbl; paccka3 BOCHUTATENs;
Oecena-pacckas; COCTAaBJIEHUE JIETbMU PAacCKa30B Ha ONpPEENIEHHbBIE TEMbl, HHINBUAYAIbHbBIE
Oecesbl ¢ IeTbMU; MHCLIEHUPOBKH JINTEPATYPHBIX MPOU3BEIEHHH (110 TUTEPATyPHOMY CIOXKETY,
C U3MEHEHHEM Haydaja WK KOHIIa IPOM3BEICHUS ); urpa-paHTtaszus; sTuyeckas oecesa.

IIl.  Memoowi, cnocobcmgyowue CmMAHOGIEHUIO U  PA3BUMUIO  MEBOPUECKOU
oeamenvHocmuy. MPEAJIOKEHNE; HAIIOMUHAHUE; COBET; MOA00p UrpoOBOro Marepuaia; becena-
pasroBop MO MOBOJY 3aMbICia WIPhI; MOPYUYEHHUS; BOIPOCHI; PA3bsICHEHUS; UCIIOJIb30BaHUE
WUIIOCTPUPOBAHHOTO ~ MaTepuaia; HW3rOTOBJIEHHE JJIEMEHTOB KOCTIOMa; COBMECTHOE
BBITNIOJITHEHHUE C JETbMM; Y4acTHE BOCIIUTATEINS B Urpe (Urpa ¢ OAHUM pPEeOEHKOM, BBIITOJIHEHUE
BeIyIIEeH WK BTOPOCTETIEHHOM poJin).

1V. Obyuenue KOHCMpPYUpo8aHuro U3 CMpOUMENbHO2O MAMEPUaNd U 00bI2PbIBAHUIO
nocmpoex: paccMaTpuBaHUe oOpaslia; Moka3 NPUEMOB KOHCTPYMPOBAHUS; HCIIOJIb30BAaHHE
CXeM, PUCYHKOB, (oTorpaduii, Tabnui, Mojesei; CHOIb30BaHNE TEMAaTHYECKUX 3aJaHuM;
nox00p Marepuana Juis OOBITPHIBAHUS MOCTPOEK; OOyueHHE YMEHMIO JIeaTh UTPYLIKH U3
Oymaru, KapToHa, IPUPOTHOTO U JIOTIOJIHUTENbHOr0 Martepuanal3.966.].
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Bocriurarens B JE€TCKOM caly B CHIY OIPAaHMYEHHOCTH CBOMX BPEMEHHBIX
BO3MOKHOCTEH HE B COCTOSIHUM 00ECIICUUTH JETSAM TaKOH 00beM COBMECTHON UTPbI, KOTOPBIN
MO3BOJIMII OBl UM B XOJI€ TIOCTETIEHHOTO HAKOIUIEHUS U 00O0OIIEHUS KOHKPETHOTO UIPOBOTO
OIBITA OBJIAJETh TEMU WJIK UHBIMU UT'POBBIMU YMEHUSIMU.

st hopMUpOBaHUS UTPOBBIX YMEHUN MOXKHO CTPOUTH UTPY TaKUM 00pa3oM, 4TOOBI
Ha COOTBETCTBYIOIIEM BO3PACTHOM JTame AETH Cpazy CTaBWIHCh Nepesl HEOOXOAUMOCTHIO
UCIOJIb30BaTh KIMEHHO HOBBII1, O0Jiee CII0KHBIH c11oco0 MOCTpoeHus Urpbl. B 3ToM citydae netu
CHauaja Kak Obl «OTKPBIBAIOT» U UCHOJIB3YIOT HOBBIN CIIOCOO B «4HCTOM) BUJIE B COBMECTHOI
WTPE C B3POCIBIM, a 3aTEM IIEPEHOCAT €r0 B CAMOCTOSATENIbHYIO UTPY C Pa3JIUYHBIM KOHKPETHBIM
conepkanueM.Ha atame ¢opMUpOBaHUS YCIOBHBIX HTPOBBIX ACHCTBHI B3POCIBIA JTOJDKEH
pa3BepTHIBATh MPEUMYLIECTBEHHO «OJHOTEMHBIEC, OJHOIEPCOHAXKHBIEY» CIOKETBI UIPHlI KaK
CMBICJIOBYIO LIEIIOYKY JEHCTBMM, aKLEHTUPYS MMEHHO 3TOT acIeKT Crokera jia gereil. Ha
sTane (OPMHUPOBAHMS POJEBOrO IOBEJACHHUS OMOPOM s BOCIUTATENsl JIOJDKEH CTaThb
«MHOTOINEPCOHAXKHBIN» CIOKET KaK CHUCTeMa B3aMMOCBSI3aHHBIX IEepPCOHaxel (poieit),
KOTOPBIH pa3BEPTHIBACTCS Y€PE3 B3aUMOJCHCTBUE OJHOTO NMEPCOHAXKA C JIPYTUMH, BBEIACHHUE
HOBBIX mepcoHaxked. Ha stame ¢dopMupoBaHus yMEHUH CTPOUTH HOBBIE CHOKETHI HIPBI
BOCIIUTATEIb B COBMECTHOM UTPE C I€TbMH JOJKEH Pa3BePThIBATh «MHOTOTEMHBIE)» CIOKETHI,
Mpearoaralonme KOMOMHHPOBAaHHE pPa3HOOOPAa3HBIX COOBITUH, BBICTPAWBAHUE HOBBIX
COOBITHIHBIX psioB.BocnuTarens MOKEH CBOOOJHO OMEPHPOBATH AJIEMEHTAMH HIPOBBIX
CIO)KETOB - COOBITUSIMH, MIEPCOHAKAMHU (POJISIMH ), UX NEHCTBUSMH, YMETh C AETbMHU KaXKIOTO
BO3pacTa pa3BepThIBATH CIOKETHI.

B nenomM, B nearoruueckoM mporecce 1o OTHOLIEHUIO K UTPE HEOOXO0IMMO pa3anyarh
JIBE€ TECHO CBSI3aHHBIE COCTABJISIOIINE: COBMECTHYIO UTPY BOCIUTATENS C AEThbMH, B IPOLIECCE
KOTOpPO#l (pOPMHUPYIOTCSI HOBBIE WIPOBBIE YMEHHUS, U CaMOCTOSTEIbHYIO IETCKYIO WIpPY, B
KOTOPYIO BOCIIUTATENb HEMOCPEACTBEHHO HE BKIIFOUAETCS, a JIMIb 00ECIICYUBAET YCIOBUS IS
€€ aKTUBU3alLlUU U UCIIOJIb30BAaHUS JETbMHU YK€ HMEIOIINXCS B UX apCEHAJIE UTPOBBIX YMEHUM.

PE3IOME

CopepxaHue pa3BUBAETCS OT WP, I/I€ OCHOBHBIM SIBISIETCSI OTPa)XKCHHE peasbHBbIX
JeWCTBUI B3pOCIBIX, K UTPaM, OTPAKAIOLUIMM OTHOIICHUS MEXIY JIOJbMH, M, HAaKOHEL, K
Urpam, B KOTOPbIX INIABHBIM COJIEP’KaHHEM BBICTYIAeT MOAYMHEHUE IPAaBUIaM 0OILIIECTBEHHOTO
MOBEJICHUS ¥ OTHOLLICHUSIM.

Hrpa B nerckoM cany J0JKHA OpraHU30BbIBaThes: CaMocTosiTenbHas Urpa aereidl Bo
MHOT'OM 3aBUCHUT OT OpraHU3alluu MPEeIMETHO-UTPOBOM Cpebl U 0100pa COOTBETCTBYIOLIETO
urpoBoro marepuana. IlpenmerHass oOCTaHOBKA JUIsl CIO’KETHOM WIpbI J€Ted JOJKHA ObITh
Oonee THOKOW, YeM paHee, U OpPraHU30BHIBATHCS BOCIUTATENIEM BMECTE€ C JIeThMHU (a B
TaTbHEWINEM U CAMUMU JIETHMH ) HETIOCPEACTBEHHO TIEPe] UTPOH.

Resumé

The article deals with games and their importance in kindergartens. It develops from the games,
where the main principle is the reflection of real actions of adults, through the games that
reflect the relationship between people, and, finally, to the games in which the main content is
the submission to the rules of social behaviour and relationships.
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The game in the kindergarten should be organized: an independent play of children largely
depends on the organization of the object-game environment and the selection of the
appropriate game material. The situation or environment for the child’s play should be more
flexible than before and should be organized by the educator together with the children (and
later by the children themselves) just before the game starts.

Resumé

Cldanok sa zaoberd hrami a ich vyznamom v materskych Skoldach. Odvija sa od hier, v ktorych
hlavnym principom je odzrkadlenie skutocnych akcii a ¢inov dospelych, prechadza cez hry,
ktoré odrazaju vztah medzi ludmi a nakoniec poukazuje na tie hry, v ktorych je hlavnym
obsahom podriadenie sa pravidlam socialneho spravania a vztahov.

Hra v materskej skole by mala byt organizovana: samostatna hra deti do znacnej miery zavisi
od organizacie prostredia a vyberu vhodného herného materialu. Situdcia alebo prostredie pre
detsku hru by malo byt pruznejsie ako kedykolvek predtym a hra by mala byt organizovand
pedagogom spolu s detmi (a neskor samotnymi detmi) tesne pred jej zaciatkom.

HUCITOJIb3OBAHHBIE JIUTEPATYPBI:

bepesuna B.I'., Bukentse W.JI., MoxecroB C.}O. JlerctBo TBOpueckod nudyHocTH.- CIIO.:
u3na.bykosckoro, 1994;

WuHoBanmonHass TexHojorus «Step by step» B momkonbHbIX yupekaeHusx Kasaxcrana
Metoauueckoe mocodbue AimkanoBa JI.K., beiicenbaeBa C., MckakoBa A., Ilomosa T.H.,
Caiimacaena I'., 2000;

O6pasmosa T.H. «Ponesbie urpsl mis aerei», M., 2005

Authors” address:

Kangunnauna P.E.,

Cr npenoaaBaTenb, MATUCTP NEAATOTMUECKUX HAYK APKaIBIKCKUN MEJarOrn4eCKuii UHCTUTYT
uM bl. AnteiHCapuHa

Carrap.T.T,

[IpenonaBatenb, MarucTp NeAaroruyeckux HayK ApKajabIKCKUM TeJaroruueckuil HHCTUTYT UM
bl.AnTeiHCapuna

ApKanbIKCKHUi Tegarorudecknii MHCTUTYT UM bl. AnteiHcapuna
Ayenb6ekoBa 17, Apkansik, Kazaxcran
e-mail: roza.zhandildina@mail.ru

69


mailto:roza.zhandildina@mail.ru

SOURCES OF THE EU ENGLISH TERMINOLOGY (THE USE
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Abstract

The paper seeks to contribute to the issues of English language lexicology focusing on current
available sources of terminology of the supranational EU community. Numerous guidelines
provide specific information to anyone who deals with legal and administrative terminology
and does or intends to do terminology work in this domain. Most of them are written for
terminologists and terminology managers, also for translators, interpreters, legal experts,
drafters, standardizers and end users who are involved in terminology workflows. These can
be useful for private and public administrators, especially in multilingual settings, as well as
for IT staff at the service of terminology work and for students (e. g. of translations studies).
Taking into consideration the fact that creation of numerous new lexical units or the usage of
original ones with different meaning within the EU bureaucracy is, in many cases,
unpredictable and very dynamic process, various analyses revealed that EU texts in many
official languages have their characteristic syntax, lexis, terminology, and particular style.

Abstrakt

Clanok prispieva k problematike lexikologie anglického jazyka zameranej na aktudlne dostupné
zdroje terminoldgie nadndrodnej komunity Eurdpskej Unie. MnoZstvo materidlu je dostupného
kazdému, kto sa zaobera prdavnou a administrativnou terminologiou. Vicsina z nich je urcend
pre terminologov, prekladatelov, tlmocnikov, pravnikov, tvorcov textov, Standardizatorov a
koncovych pouzivatelov, ktori sa podielaju na terminologickych pracovnych postupoch. Tieto
mozu byt uzitocné pre sukromnych a verejnych spravcov, najmd v oblasti viacjazycného
prostredia, ako aj pre IT pracovnikov kompilujucich terminologiu a pre Studentov, napr.
prekladatelstva a timocnictva. Vzhladom na skutocnost, Ze tvorba mnohych novych lexikalnych
Jjednotiek alebo pouzitie origindlnych s rozdielnym vyznamom v rdmci institicii EU je v
mnohych pripadoch nepredvidatelnym a velmi dynamickym procesom, viacero analyz ukdzalo,
ze texty EU v mnohych iradnych jazykoch majii svoju charakteristickii syntax, terminolégiu a
konkrétny styl.
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Introduction

EU English is becoming an especially important field within various types of researches
mostly on English for Specific Purposes (ESP) not only in the countries which have recently
joined the EU or are in the process of accession as future Member States but also for those
which are preparing for their turn of the EU Council Presidency. Given that the Slovak
Presidency of the Council of the European Union was scheduled for the second half of 2016 -
in a trio with the Netherlands (January- June 2016) and Malta (January- June 2017)-, it has been
very challenging recently for all Slovak EU experts, ministry officials and administrative staff
to cope with overwhelming quantity of reference materials published in English that require
proper comprehension and precise translation.

Taking into account numerous studies on the languages used in the EU context we agree
with Jablonkai’s (2010) claim that most of them ,,concentrate on issues of translation and
terminology (e.g., Born & Schiitte, 1995; Dréth, 2000; Fischer, 2006, 2007; Karoly, 2007;
Klaudy, 2001; Schiffner & Adab, 2001a, 2001b), language policy or international relations
theories (e.g., Diez, 2001; Pym, 2000; Truchot, 2002).* There are also several studies in various
forms that focus on the linguistic analysis of documents issued by institutions of the European
Union (Born & Schiitte, 1995; Laviosa, 2000; Pym, 1993, Sageder, 2013), however, particularly
with the intention of pointing out issues in translation (see Trosborg, 1997; for an overview see
Karoly, 2007).

,» L hese analyses revealed that EU texts in many official languages have their characteristic
syntax, lexis, terminology, and particular style (Born & Schiitte, 1995; Droth, 2000; Fischer,
2006, 2007; Karoly, 2007; Klaudy, 2001; Pym, 1993; Pym, 2000,Schiffner &Adab, 2001a,
2001b).” (Jablonkai, 2010). It is also worth noting the research, conducted by Kast-Aigner,
2009, which presents some of the results of a diachronic analysis of the English terminology
that the European Union has created and used in the field of development cooperation since
1957, aiming at portraying the conceptual and terminological changes in this field over time.

According to the language policy of the EU, all documents should be made available in the
twenty-four official languages® (e.g.Council Regulation (EC) No 1791/2006). In practice,
however, due to time and financial constraints, the documents are produced first in one or just
some of the working languages of the EU, and very often EU documents are issued first in
English (Truchot, 2002 in Jablonkai, 2010) regardless of Brexit. With English being the
language that dominates the institutions of the European Union, what will the consequences be
for the language following Brexit is beyond the scope of this article, although it has been very
attractive topic recently for linguists dealing with languages used in the European institutions.

5 The 24 official EU languages as of January 2014 are Bulgarian, Croatian, Czech, Danish,
Dutch,English,Estonian,Finnish, French, German, Greek, Hungarian, Irish, Italian, Latvian, Lithuanian,Maltese,
Polish, Portuguese, Romanian, Slovak, Slovene, Spanish and Swedish. For most of the EU’s corpus resources, no
documents are furthermore available in the Irish language (Gaeilge, GA). Irish became an officialEU language in
2007, but the EU Institutions are currently exempt from the obligation to draft all acts in Irish. (An overview of
the European Union’s highly multilingual parallel corpora, 2014)
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Sources of the EU terminology

Numerous guidelines provide specific information to anyone who deals with legal and
administrative terminology and does or intends to do terminology work in this domain. Most
of them are written for terminologists and terminology managers, also for translators,
interpreters, legal experts, drafters, standardisers and end users who are involved in terminology
workflows. These can be useful for private and public administrators, especially in multilingual
settings, as well as for IT staff at the service of terminology work and for students (e.g. of
translations studies).

Multilingual parallel language resources of the EU

As a source of observation of the EU texts, starting in 2006, the European Commission’s
Joint Research Centre and other European Union organisations have made available a number
of largescale highly-multilingual parallel language resources in between 22 and 26 languages.
These are the full-text corpora JRC-Acquis (2006), DGT-Acquis and Digital Corpus of the
European Parliament (DCEP,2014), the translation memories (TMs) DGT-TM (2012), ECDC-
TM and EAC-TM; as well as the document collection accompanying the multi-label
categorisation software JRC EuroVoc Indexer (JEX,2012). Moreover, a number of further
important parallel language resources have been created in this context, even though they were
either the outcome of a private initiative or of EU-funded projects.

As stated in the overview of the European Union’s highly multilingual parallel corpora, the
EU is releasing this data to support the development of multilingual text analysis tools to be
related to four main values and objectives:

1. the development of more business potential, 2. the improvement of democracy through
transparency of information, 3. the maintenance of the EU’s linguistic diversity and 4. the
preservation of the EU’s cultural diversity. These main objectives can be derived from Directive
2003/98/EC of the European Parliament and of the Council on the re-use of public sector
information, as well as from Commission Decision 2011/833/EU of 12 December 2011 on the
reuse of Commission Documents.

On the other hand, it is important to mention that EU document collections are a very rich
resource, but their usefulness has its limits. To summarise, multilingual parallel corpora are
useful

e as monolingual corpora for each of the languages involved

e as resources to project linguistic annotation from one highly resourced language to
various others and to thus produce multilingual comparable annotated corpora while
saving annotation time

e to improve monolingual text analysis tools by exploiting features and semantic
distinctions found in other languages

e to produce bilingual or even multilingual cross-language resources such as
dictionaries and multilingual vector space representations or to produce applications
such as cross-lingual word sense disambiguation, cross-lingual information
retrieval, etc.
(4n overview of the European Union’s highly multilingual parallel corpora, 2014)

72



The source language for most documents produced by the EU institutions is no longer
known. Generally speaking, it is known that, in 2008, 72 % of all EC documents were drafted
in English and 11 % in French. It is likely that at least some documents were translated via an
intermediate language, i.e. that there are translations of translations. The cooperation of
terminologists, language experts and legal experts is extremely important, due to the many
particular features of EU English.

IATE

Other important activity could be mentioned, such as the creation of the inter-
institutional terminological database of the European Union (IATE) in 2004, that collected the
formerly separate terminological databases of several EU institutions. The use of this database
has proven that sharing terminological data is an urgent need today.

IATE has been used in the EU institutions and agencies for the collection, dissemination
and shared management of EU-specific terminology. The project partners are:

v European Commission
Parliament
Council
Court of Justice
Court of Auditors
Economic & Social Committee
Committee of the Regions
European Central Bank
European Investment Bank
Translation Centre for the Bodies of the EU

The project was launched in 1999 with the objective of providing a web-based infrastructure
for all EU terminology resources, enhancing the availability and standardisation of the
information. IATE incorporates all of the existing terminology databases of the EU’s translation
services into a single new, highly interactive and accessible interinstitutional database. The
following legacy databases have been imported into IATE, which now contains approximately
1.4 million multilingual entries:

v Eurodicautom (Commission),

v" TIS (Council),

v Euterpe (EP),

v Euroterms (Translation Centre),

v' CDCTERM (Court of Auditors)

Terms in IATE are classified as “term” and “abbreviation”. One can use this distinction to
focus his/her query. This is especially interesting if trying to find a translation for an
abbreviation. “Term” has to be considered broadly: it will include terms, group of terms,
sentences and formulas.

NN N NN N SRR
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Type of search: & Term O Abbreviation O All

Image 1 Type of search in IATE as it is displayed for users on the website of IATE, 2016
Source: www.iate.europa.eu/help

Interinstitutional Style Guide of the European Union as a reference tool for the written
texts for all EU institutions

Originally published in 1997 in 11 languages, then extended to 24, this guide now
represents an achievement in linguistic harmonisation unique in its field.

Its development required the establishment of an interinstitutional steering committee,
which designated representatives for each institution and for each language, working under the
leadership of a coordinating group based at the Publications Office. The effort of harmonizing
sometimes divergent practices is carried out taking into account the multilingual perspective of
the institutions, which requires texts in all official languages to be comparable while retaining
the specific character of each language. The Guide assembles the rules for strict application in
editing the acts published in the Official Journal and gives the main technical and editorial
norms for general publications. As well as being in agreement with the individual language
rules, the 24 groups have concluded unique working conventions for all languages and those
are indicated in the Guide. The conventions serve as a base providing for augmentation of the
harmonization process between all languages and all institutions. As stated on the website of
Publications Office of the EU, ,,the uniform conventions retained in the guide prevail over any
other solution proposed elsewhere or used previously; they must be applied at all stages of the
written work.

Abbreviations — the frequent phenomena in the EU documents

Eurospeak, eurojargon, eurobabble can be very tiresome to comprehend and quick
definitions are often impossible to find. Often the critics e.g. Blazek, refer to as a sign of
isolation and obscurity of euroworld when EU officials use abbreviations as the most frequent
language units in documents without explaining, it’s like abbreviations are used as special
passwords and are on permanent testing of reader's attention. We consider this assumption as
one of those extreme ones. On one side, the excessive use of abbreviations can indeed detract
from the readability of EU documents and can create unnecessary problems not only for
translation but generally for understanding the text.

On the other side, due to our experience working with the EU documents, we came
across the signs of obscurity in terms of frequent abbreviation phenomena, however, with the
availability of numerous linguistic sources, listed above, which help to find the definitions of
the abbreviated forms, it did not cause the significant hurdle in comprehension. Nevertheless,
one must admit, once the recipient is not involved in the world of unique supranational
bureaucracy, comprehensibility of the content in the EU documents could be challenging.
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The specific EU definitions of commonly used types of the English abbreviations in the EU
documents

Concerning the usage of the abbreviations in the documents, the authors of Interinstitutional
Style Guide of the EU Publications Office (see above) recommend, with the exception of
commonly known ones, like ‘the EU” and ‘NATQO?’, abbreviations should be avoided wherever
possible, bearing in mind that the unspecialised reader is unlikely to be able to memorise more
than a handful. It is necessary to bear in mind, the specific definitions of commonly used types
of English abbreviations in EU documents as they are stated in Interinstitutional style guide of
the EU (ISG). I would like to point out the uniqueness of such compilation of various definitions
of the most frequently used abbreviation categories within EU texts regarding to authors of the
ISG. We consider such generalizations on language use in specific register lax if not improper,
however for the purpose they serve, these definitions are practical in their nature:

Acronyms are words formed from the first (or first few) letters of a series of words, and are
pronounced as words (Benelux, NATO, etc.). They never take full stops. Some of these are
formed from French titles (e.g. Cedefop).

Initialisms are formed from the initial letters of a series of words and each separate letter is
pronounced (BBC, MEP, USA, etc.).

As a general principle, acronyms and initialisms do not have a full stop between the capitals.
Furthermore, they are treated as normal nouns and therefore take a plural (s) and the possessive
form (’s).

According to the style guide: ,,except for well-known acronyms and initialisms, (here, again
the issue of being certain language pattern considered as ,,well-known* is very vague) write out
the full term followed by the abbreviation in brackets on its first mention in a document (or,
where necessary, in long reports, on its first mention in each section):

The emissions trading scheme (ETS) should enable the EU to meet its Kyoto target. *

And the description of internal ,,rules “follow: ,,Generally speaking, acronyms do not take a
definite article (NATO, REACH, etc.), but initialisms do (the UK, the BBC, the EU, etc.).
However, established usage may be different, particularly for the names of companies (ICl,
IBM, etc.) and universities (UEA, UCL, etc.). Acronyms and initialisms, including the names of
EU programmes, of up to five letters are printed in capitals (e.g. COST, CIP); those with six
letters or more and which can be pronounced are printed with the first letter in capitals and the
rest in lower case (e.g. Esprit, Coreper).* ,,Plurals of acronyms, initialisms and figures do not
take an apostrophe unless they are in the possessive :MEPs, OCTs, SMEs, 1920s, 747s but
MEPs’ salaries *. (1SG,2016)

Noting the difference between a truncation, in which the end of the word is deleted (for
example vol., co. or inc.), and a contraction, in which the interior of the word is removed (for
example Mr, Dr, contd or Ltd) along with the rule that truncations take a full stop, but
contractions do not is another illustration of so called “self-formation of language rules” using
particular language pattern in specific registers.
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Overview of the usage of the specific abbreviations by the EU linguists

English Style Guide, A handbook for authors and translators in the European
Commission, as one of EU publications on the usage of various linguistic patterns while
composing the EU text, compiled by group of EU linguists, determines set of rules (which we
prefer to call analogies instead of strict morphological rules, because they are less constrained
and used partially in arbitrary manner in our opinion). These rules specify the appropriate forms
how should the abbreviations be used in EU texts.

According to Style Guide, if the document contains a lot of abbreviations, eurocrats
Sconsider including a list of them and their meanings at the beginning or end of the document.
Also, they claim that they should not be used needlessly. If an abbreviation occurs only once or
twice, it is best to dispense with it altogether and use the full form. In repeated references, it is
also often possible to use a short form instead of an abbreviation, for example: The emissions
trading scheme is now in operation throughout the EU ... The scheme will involve constant
monitoring of emissions trading activities. In our thesis we consider this process as an elliptic
construction used clearly to economize the space. However, whether these constructions do
cause obscurity in comprehensibility of the text could be the question. Moreover, according to
the Style Guide, an abbreviation in an original text for translation should not be rendered by an
improvised one in English (e.g. repeated references to ,,MZV* in a Slovak text should be spelled
out as ,the Foreign Ministry‘ or just ,the Ministry® rather than something like “FM”).
Acronyms with five letters or less are uppercased: AIDS, COST, ECHO, EFTA, NASA,
NATO, SHAPE, TRIPS, and the exceptions are Tacis and Phare, are no longer considered
acronyms. Acronyms with six letters or more should normally be written with an initial capital
followed by lower case. Thus: Benelux, Esprit, Helios, Interreg. Exceptions are organisations
that themselves use upper case (such as UNESCO and UNCTAD) and other acronyms
conventionally written in upper case (such as WYSIWYG). However, some acronyms
eventually become common nouns, losing even the initial capital, e.g. laser, radar or sonar.
Initialisms are usually written in capitals, whatever their length, and take no points: EEA,
EAGGF, EMCDDA, UNHCR, and WTO. If the full expressions are lower-case or mixed-case,
however, the initialisms may follow suit: aka, BAe (British Aerospace), cif, fob, MoD, PhD,
TfL (Transport for London). To ensure clarity, they claim that initialisms written in lower case
may take points or be italicised: f.0.b. or fob, c.i.f. or cif. “e.g.” and “i.e.‘”are never capitalised
(even at the beginning of footnotes) and always take points. In contrast, “plc” (public limited
company) is usually without points even if written in lower case. “Truncations” considered as
various types of shortenings by EU linguists and definitely not understood in its proper
definition as defined by scholars outside the EU world, take a point at the end: Jan., Sun., Co.,
fig., etc., cf., chap., dict., ibid. Any plural forms are regarded as truncations rather than
contractions, so also take a point: chs. 7 to 9, figs. 1 to 3. However, truncated forms used as
codes or symbols, e.g. EN, kg, do not take points.

5 The term eurocrat means an official, especially an important one, of the European Union (Definition of
Eurocrat from the Cambridge Advanced Learner’s Dictionary & Thesaurus © Cambridge University Press)
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Further, no point is used after the v in the names of court cases (Smith v Jones) and
sporting contests. The abbreviation No for “number” (plural Nos) also has no final point, as it
is in fact a contraction of the Latin numero. Further, according to the handbook, the first names
should be abbreviated with a single letter only, followed by a point (Philippe, P., Theodor, and
T.). Multiple initials should normally be written with points and separated by a hard space (J.
S. Bach). For compound first names, use both initials (Jean-Marie: J.-M.). As in the case of
e.g. and i.e., some common truncations are traditionally never written in upper case, even at the
beginning of a footnote (c. circa], p., pp., I., Il. - line/s). Concerning indefinite articles, EU
linguists apply the rule “a before a consonant, an before a vowel” as if the abbreviation
following the article were being spoken: a UN resolution, a WTO representative, a NATO
decision. Acronyms constituting proper names do not take the definite article even if the full
names do (Cenelec, NATO, Unesco). Where used as common nouns, however, they take a
definite (or indefinite) article as necessary (a/the BLOB, WASP). Initialisms generally take the
definite article if the expression they stand for does (the OECD, the WTO, but TNT). However,
there is a tendency to drop the article if the initialism is regarded more as a name in its own
right, for example where the full expression is hardly ever used or no longer even known. Bare
initialisms are also seen as “cooler”, which probably explains DGT for the Directorate-General
for Translation.

Plurals of abbreviations are formed in the usual way by adding a lower-case “s” without
an apostrophe: DGs, ICTs, OCTs, PhDs, SMEs, UFOs. While an abbreviation ending in “S”
should also take an s for the plural form, e.g. SOSs, this looks clumsy if it is often used in the
plural. In such cases, the abbreviation may be taken to stand for both the singular and the plural
form, e.g. MS (Member State(s)), PES (public employment service(s)) or RES (renewable
energy source(s)), so does not need an extra s.

Concerning  foreign-language  abbreviations,  untranslated  foreign-language
abbreviations should retain the capitalisation conventions of the original (e.g. GmbH). The
overview listed above demonstrates again the uniqueness and establishment of its own EU
institutional linguistic analogies in order to function efficiently, consistently within vast
multilingual environment.

Conclusion

The overview listed above demonstrates again the uniqueness and establishment of its
own EU institutional linguistic analogies in order to function efficiently, consistently within
vast multilingual environment. The EU English, which without question is the core language
of the EU institutions has been widely used and distributed all over Europe. Recently, with the
emerging crisis on functioning of the European Union due to the worsened global political
situation, the citizens of the EU view Euro-English to be the language of the elite. Hence one
of the main challenges of European polity is to avoid at all costs the language “isolation” to its
citizens by producing comprehensive and clear policy (encoded into documents) as it is in fact
the guarantee of the right of all citizens of the EU to have access to the law that directly concerns
them.

Generally, what the future holds for the status of Euro-English? In our opinion, the
ongoing process of European integration could profit from recognizing Euro-English as a
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distinct feature of citizens of EU. Unfortunately, we still have failed to answer extensively the
question whether the term Euro-English describes a self-sufficient entity. Nevertheless, if we
committed ourselves to conceiving EU English sensu stricto but also sensu largo as a new
linguistic reality, assuming it could be subject to codification, it would secure the novel
variety's standing. The first steps are being done by bringing EU English to linguists” centre of
attention and as an issue for further deeper analysis and it has been definitely making its way
to language classrooms.
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Resumé

Prdca prispieva k problematike lexikologie anglického jazyka so zameranim na zistenia
procesov skracovania a poukazovaniu na charakteristické crty skracovania slov. Poukazuje na
skutocnost, zZe tvorenie skratenych jednotiek je v mnohych pripadoch nepredvidatelné a velmi
dynamickeé, texty su vytvarané jazykovymi Specialistami posobiacimi v nadndrodnom
spolocenstve Eurdpskej Unie av jej institicidch, ktoré kreujii vlastné zdroje eurdpskej
terminologie. Eurokritici sa velmi casto odvolavaju na tento fakt ako na znamenie izoldcie a
nejasnosti eurosveta, vratane skratiek pouzivanych v dokumentoch bez vysvetlenia.
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Resume

The work contributes to the problems of English language lexicology, focusing on findings on
shortening processes and pointing out characteristic features of word shortening. It points out
the fact that the creation of truncated units is in many cases unpredictable and very dynamic;
the texts are created by language specialists operating in the multinational community of the
European Union and its institutions, which create their own resources of European
terminology. Eurocritics very often refer to this fact as a sign of the isolation and ambiguity of
euroworld, including abbreviations used in documents without explanation.
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BHEJIPEHUE IOJIUSI3BIYHOI'O OBPABOBAHUS B
YUYEBHBIA MTPOILIECC BY30B
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Abstract

The article deals with the problems and perspectives of formation and development of
multilingual education in Kazakhstan, the main stages of the implementation of the trilingual
programme in the educational process.

Annomauusn

B nayunoii cmamve paccmampusaromest npooiemvl U nepcneKmuebl CMAaHOBLeHUs. U PaA36UMUs
noaUsA3bIYHO20 00pazoeanus 6 Kazaxcmane, 6bl0ensilomcsi OCHOBHble IMANbL Pearu3ayuu
npoSPaAMMbL BHEOPEHUsL MPEXBA3bIHUSL 8 00PA308AMENbHbLI NPOYECC.

Uro Takoe MOJHSI3BIYME M U1 Yero HY)KHO BHEIPSATHh MOJHI3BIYHOE 00Opa3oBaHUE B
yueOHbIi npouecc? [lonus3prane — ocHoBa (pOpMHUPOBAHUS MOTUKYIBTYPHOU JTUUHOCTH.

Kazaxcran — crpana mHoronaumonaneHasi. B Kazaxcrane B npyx0e u cornacuu
npoxkuBaeT ©Oonee 130 HapomHocTe u HammoHanmbHOCTEH. Ha cerogusmHUN 1eHb
JUIS Ka3axXCTaHIIEB OTKPHITHl JBEPH IMOYTH BO BCe CTpaHbl Mupa. [l MOIOIeX U ecTh
BO3MOYKHOCTh 00y4YaThbCsl, CTaXXHPOBATHCSA B 3apyOEKHBIX By3aX MOCPEACTBOM DPA3IUYHBIX
mporpaMM OOYyYeHHS U aKaJeMHUYeCKOW MOOUIBHOCTU. 3HAHWE SI3BIKOB JAa€T BO3MOKHOCTH
YBUJIETh MUP, TIEPEHATh ONBIT U OBITh BOCTPEOOBAaHHBIM CIEIUATMCTOM HE TOJBKO B CBOEM
PETHMOHE U CTpaHe, HO W TaKXe JAJIEKO 3a €ro MmpeaenamMu. Y CIENHO Ha CErOIHSIIHUN JEHb
UAeT peanu3anus NpUHUMIOB bonoHckoro mpomecca B By3ax Kaszaxcrana. Buenpenue
MpUHIMIIOB BooHCKOTO npoliecca HeNnOCPEACTBEHHO CBA3AHO C MOIHUSI3BIYHBIM 00YUEHHUEM.

CoBpeMeHHbIE UCCIIEIOBaHMs MOKAa3bIBAIOT, YTO PACIPOCTPAHEHHE MHOTOS3BIYMS B
MHUpE — 3aKOHOMEpHBII IpoIiecc, 00YCIOBICHHBIH KOPEHHBIMU U3MEHEHUSMHU B SKOHOMHKE,
MOJIUTUKE, KYJIbType U 00pa30BaHUH.

Benymyto ponas B mpolecce MOJEpHU3AIMM COBPEMEHHOIO OOIIecTBa 3aHUMAaeT
obpazoBanue. [Ipe3unent crpanst H.A.Ha3ap6aeB mocTaBui JOCTaTOUHO BHICOKHE TPEOOBAHUS
nepesl HallMOHAJBHBIM oOpa3zoBaHueM. «Ka3axcTaH MOJKeH BOCIIPUHUMATHCS BO BCEM MHUpPE
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KaK BBICOKOOOpa30BaHHAs CTpaHa, - HEOJAHOKpaTHO nomuépkuBan IIpesuneHt, - HaceneHue
KOTOpPOIl MOJBb3yeTcs TpeMs sA3bIKaMH. JTO: Ka3axXCKUM fA3BIK — TOCYJApCTBEHHBIN S3bIK,
PYCCKHIl sI3BIK — KaK sI3bIK MEXHAIIMOHAIBHOTO OOIICHHUS W AHTJIMACKUI S3BIK —S3BIK
YCIICITHOW MHTETPAIlUU B TII00TBHYIO SKOHOMUKY»[ 1].

OO0pa3oBaHue JOMHKHO CTaTh KOHKYPEHTOCIIOCOOHBIM, BHICOKOKAYEeCTBEHHBIM, TAKHM,
YTOOBI BBIMTYCKHUKH Ka3aXCTAHCKUX BBICIIUX y4EOHBIX 3aBEJICHUN MOTJIH JIETKO MPOI0JIKUTh
oOyueHue B 3apyOexHbIX By3ax. B cBS3M ¢ 3TMUM B Halell cTpaHe Hayara MOSTamHas
peannzanus KyJIbTypHOTO npoekTa «pueanHcTBO S3bIKOB». V€10 TpueauHCTBa BhIpa)xaer
mpocTasi ¥ MoHsATHas GopMmyna: pa3BUBaeM rocydapCTBEHHBIN S3bIK, MOAJIEPKUBAEM PYCCKUI
Y M3y4aeM aHMIMKACKU. BriepBhle 3Ta nzes Oblia o3By4deHna B oktaope 2006 rona Ha XII ceccun
Accambnien Hapona Kaszaxcranma. Torma riaBa rocymapcTBa OTMETHJI, YTO 3HaHUE, Kak
MUHHMYM, TpeX SI3BIKOB BaxxHO i Oynymiero aeredt Kasaxcrana. B Ilocmanuu 2007 roxa
«Hosprit Kazaxcran B HoBoM mupe» Hypcynran AOuiieBnd mpeiokuia HadaTh MOITAMHYIO
pean3anuio KyJIbTYpHOTO MpoekTa «TpHennHCTBO s3bIKOB». [IpoekT ObLT BBIAENIEH Kak
OTJIeNIbHOE HaIlpaBJICHWE BHYTPEHHEH MOJUTUKU. Pe3yabTaToM TaKOro MOCiIaHus Mpe3uieHTa
ctana ['ocynapcTBenHas nporpamMma (pyHKIIMOHUPOBAHUS U pa3BUTHS s3bIkoB Ha 2011-2020
TOJIbI, SIBIISIOIIASCS TPOJOHKEHUEM U JTOTIOJIHEHUEM aHaJIOrMyHOM nmporpammbl Ha 2001-2010
rofipl. 31€ch yKa3aHo, YTO J10JIsl HACEJIEHUs], BIAJICIOILEro TpeMs sI3bIKaMU (FOCyJapCTBEHHbIM,
PYCCKUM U aHTIIMHCKUM) noibkHa ObITh K 2014 romy -10%, k 2017 roxy-12%, k 2020 roxy-
15%[2].

Ha namr B3rmsin, anms pa3paOOTKH TakTHKH BHEIPEHUS B YUEOHBIM HpPOIECC BY30B
MOJUS3BIYHOTO 00pa3oBaHMs, OOMICH CTpaTerHH Pa3BUTHSA MOJHUSA3BIYHOIO OOpa30BaHHS B
Pecniybnuke Kazaxcran HeoOXxoaumo:

-pa3paboTaTh MakKeT HOPMATHUBHBIX JOKYMEHTOB, PErJIaMEHTUPYIOUIMX BHEIPEHHE
MOJIUSA3BIYHOTO 00pa30BaHUS;

-OCYILECTBIISITh MOATOTOBKY MENAarOrM4eCcKuX KaJgpoB IJsl CHUCTEMBI IMOJIAA3BIYHOTO
o0pa3oBaHus;

-HCII0JIb30BaTh OMNBIT MHOA3BIYHOTO O0OPa30BaHMsI, KOTOPHIH MOXKET U JIOJDKEH HalTH
CBOE€ MPHUMEHEHHE B IIJIOCKOCTH OOY4YeHHUS TOCYJapCTBEHHOMY SI3BIKY U MOXET OBITh
a/JIalITHPOBAH B KOHTEKCTE MOJIUSA3bIYHOTO OOPAa30BaAHNUS;

-U3y4YUTh U O0OOILUTH OIBIT BHEJPEHUSI YPOBHEBOM MOJIENN 00YYEeHUs MHOCTPAHHBIM
A3bIKaM C LENbI0 pa3pabOTKH aHAJOTHMUYHBIX Mojeneil o0ydeHHs Ka3aXCKOMYy U pyCCKOMY
A3pIKaM. OJTO IO3BOJIUT CO3/1aTh €IMHYI0 W TIPEEMCTBEHHYIO HAIMOHAIBHYIO CUCTEMY,
pa3paboTaTh CTaHAAPTU3MPOBAHHOE COJEPKAHME 0O0Y4YEHUS TOCYIApCTBEHHOMY U PYCCKOMY
si3pIkam[3].

Boinonnenue »THX ycnoBui OyneT CHOCOOCTBOBATh PAa3BUTHIO IMOJUA3BIYHOIO
o0Opa3oBaHMsl, KOTOPOE MO3BOJIUT HaM IMOJATOTOBUTh KOHKYPEHTOCIHOCOOHBIX CIELUAINCTOB,
BBICTYNAIOUIMX B KayecTBE OCHOBHOIO CTpaTernyeckoro ¢akropa SKOHOMHYECKOH U
COLIMAJIbHOW MOJIEPHU3AIMH HAIIIEro O0IIecTBa.

ITo muennto Omxaca CyneiimeHoBa, ecnu jaaHHas [Iporpamma Tpusi3pluus OynaeT
peann3oBaHa, TO Yepe3 JECATOK JIET Mepe] Halllel MOJIOACKbI0 OYAET OTKPHIT Bech Mup [4].

LlenTpanbHBIMU ~ TPOOJEMAaMU  BHEJAPEHHUS  MOJMS3BIYMS  SBIAIOTCS  BOIPOCHI
onpeseNieHus 1ened, a TakkKe coiepiaHus OO0y4yeHHs, aJeKBaTHOTO UM, IpU pa3paboTke

82




KOTOPBIX Hanbonee d3(hPEeKTUBHBIME TIPEACTABISIOTCS UIEH HE MPOCTO 00 OOYUYCHHUH OJHOMY
WHOCTPAHHOMY SI3BIKY, 8 0 ()OPMUPOBAHUU MOJTUAIBIYHON THYHOCTH B IIUPOKOM CMEBICIIE 3TOTO
CJIOBa.

W3BecTHO, YTO CYIIECTBOBABINAS IO HEJABHETO BPEMEHHM MPAKTHKA IMPEHOJaBAHUS
SI3BIKOBBIX TUCIUIUIMH B PecryOnmke Kasaxcran BeI3bIBaa pe3KUE M B UEM-TO CIIPABEITUBBIC
yIpeKku B aJpec METOJMCTOB, IpernojaBarelicii, aBTOPOB YUEOHHKOB MO TOBOAY ciaboi
SI3BIKOBOM MOJTOTOBKM B IIKOJIAX M BBICIIUX YUEOHBIX 3aBEACHUSIX (HEA3BIKOBBIX BY30B).
BonbIIMHCTBO BBIMYCKHUKOB, HMEsI BO3MOKHOCTh PEabHO MCIOJIb30BaTh TPH U OoJiee sS3bIKa
Kak B OBITOBOM, TakK M MpodeccnoHalbHOM OOIIEHUH, UCTIBITHIBAIOT U3BECTHHIE 3aTPYTHEHUS
1, KaK CJIEJICTBUE, «Pa309apOBaHUS B Pe3yIbTaTax O0yUeHUS TIPEIMETY.

B mensx pemieHuss gaHHOW mpoOIEeMBbI HEOOXOAMMO MOATOTOBUTH IEIATOTHYECKUe
KaJIpbl JJIs HES3BIKOBBIX JUCHUIUIMH U B TIOJTHOW Mepe 00eCnednTh y4eOHO-METOHYECKUMU
KOMIUICKCaMHU JIJIsl O0Oy4YeHHS CaMHX PETioIaBaTesei.

K cosxanenuro, 10 HaCTOSIIErO BPEMEHU B CUCTEME CPETHETO M BBICIIETO 00pa30BaHUS
HEe OBUIO YEeTKO OpPraHM30BaHHOW MPEEMCTBEHHOCTH U HEMPEPHIBHOCTH TMOJUS3BIYHOTO
o0Opa3oBaHus.

Takoe momnokeHue nen ObUIO B OMNpeAeNeHHOW Mepe OO0YCIOBIEHO CIIEAYIONIUMU
(dhakTopamu:

-HCOMPEICIICHHOCTh TOCYJapPCTBCHHONH KOHIEHIIMK B OOJACTH  MOJIUAS3BIYHOTO
o0Opa3oBaHuS;

-HEJIOCTATOYHAs Pa3pa0OTaHHOCTh KOHIENTYAIbHBIX IMOJXOIOB K COJEPIKAHUIO
S3BIKOBBIX JINCHUIUIMH M WX OpPraHW3alid B KOHTEKCTE 0Omeo0pa3oBaTeIbHBIX U
npodeccnoHanTbHO-OPUEHTUPOBAHHBIX 33/1a4;

-neUIUT KagpoBOTO COCTaBa, CIOCOOHOTO B TOJNHOM Mepe oOecnedrBaTh
npodeccuoHanbHOe 00y4YeHHE S3bIKaM B cUcTeMe PO(GUIBHOTO BBICIIET0 00pa30BaHUS;

-HEOOXOAMMOCTh MOJTOTOBKH MPEIOoAaBaTesei S3bIKOBBIX U HES3BIKOBBIX JUCIIUTLINH.

B macrosimee BpeMss HEOOXOAMMO HAWTH MYyTH BOCCTAHOBJICHHS] 0Opa30BATEIILHOTO
MPOCTPAHCTBA, MEPBI 10 YHHUPHUIIMPOBAHUIO COJCPIKAHHS TOJUSA3BIYHOTO 0Opa3oBaHUs, B
MEPBYIO OUYEpe/lb HA YPOBHE HAYAJIHLHOTO OOYYCHHWsS, CPEJHEW IIKOJBI, KOTOpas JIOJDKHA
obecrieunTh HOPMATHBHBIN, 0A30BBI YPOBEHH S3BIKOBON MOATOTOBKH JUIS MPEEMCTBEHHOTO
MpOJOKEeHHUsT (OPMUPOBAHUS TONUS3BIYHOW KOMIIETEHIIMM Ha YPOBHE BBICHIETO U
MOCJIEBY30BCKOT0 00pa3oBanus [5].

CrnepnoBarenbHO, BIaJIeHHE Ka3aXCKUM, PYCCKUM U MHOCTPAHHBIM SI3bIKAMH CTAHOBUTCS
B COBPEMEHHOM OOIIECTBE HEOTHEMJIEMBIM KOMIIOHEHTOM JIMYHOW U TMpodeccHOHAIbHON
NeSTETLHOCTH YeJIoBeKa. Bce 3TO B 11€7I0M BBI3BIBAET MOTPEOHOCTH B OOJBIIOM KOJUYECTBE
TpaXIaH, TPAKTUYECKH H TPO(ECCHOHATHLHO BIAJACIOMNUX HECKOIBKUMHU SI3BIKAMH U
MOJTYYAIOIUX B CBS3U C 3TUM PeallbHBIC MMAHCHI 3aHATH B 00IIECTBE 00JIee MPECTIIKHOE, KaK B
COIMAJILHOM, TaK U B MPOPECCHOHATHFHOM OTHOIIICHUH, TIOJIOKEHUE.

B HacTosmee BpeMs Heo0X0IMMO 00€CIIeYUTh MPEEMCTBEHHOCTh CPEHETO U BBICIIIETO
3BEHBEB IMOJUS3BIYHOTO OOpa3oBaHusl, AUQPPEpEeHIIMpPOBaTh TMOATOTOBKY KaapoB U
JOLITKOJIBHOTO, INKOJBHOTO, MTPO(UIBLHOTO, BY30BCKOTO M IOCJIEBY30BCKOTO YpOBHEH
o0Opa3oBaHMUsl.
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Hcxons W3 CKa3aHHOTO BBINIE MHOTME By3bl B TEUYCHHME IIOCIEAHMX JIET BEAYT
HOCJIEA0BATENbHYIO PaOOTy 10 HAY4YHOU pa3paboTKe U BHEAPEHUIO KPEIUTHON TEXHOJIOTHU Ha
OCHOBE MEXIYHApOJHBIX CTAaHAAPTOB M OTEYECTBEHHBIX MporpamMm oOydeHHs. B memsax
BHEAPEHUS TOJIMSA3BIUMS MIPEUIaraeTcsl yBeJIHMUeHHE KOJMYECTBA KPEAUT/4acoB Ha M3y4YCHHE
SI3BIKOBBIX JUCUUIUIMH. [IOMHMO 3TOro, B I€pEYEHb JJIEKTUBHBIX KYpCOB BKJIIOYEHBI
JUCLUIUIMHBL, KOTOPbIE AJISl PYCCKUX IpymIl OyayT M3ydaThCsl Ha Ka3aXCKOM U aHIJIMICKOM
A3bIKaX, A Ka3aXCKUX — Ha PYCCKOM M aHIrIuiickoM.OpHuM H3 3(GQEKTUBHBIX IyTeH
NEePBUYHOM MOATOTOBKHU IOJIMA3BIYHBIX KaJpOB SIBISETCS BKJIKOYEHHUE B NEpEeYeHb 0a30BbIX
JUCLUIUIMH THUIIOBBIX YYEOHBIX IUIAHOB TakKUX JAUCUUIUIMH, Kak «lIpodeccrnonanbho-
OPHEHTUPOBAHHBIN MHOCTPAHHBIN S3bIKY, «IIpodeccnoHanbHbIi Ka3aXCKUNA/PYCCKUI SI3BIKI.

Takum o00pa3oM, JUHAMHYHOE M TEPCIEKTUBHOE pPAa3BUTHE MOJHI3BIYHOTO
00pa3oBaHUs MPEANONaracT pealu3alMio CIEAYIOUIMX CTPATeTHYeCKUX HaIpaBJICHUH,
KOTOpPBIE JOJDKHBI 00ECIEeYUTh CepTH(PULIUPYEMOCTh M KOHBEPTUPYEMOCTh OTEYECTBEHHBIX
JUIJIOMOB 00pa30BaHus, @ UMEHHO: HAJIMYKE O0ILEeHAlMOHAILHON TPOrpaMMbl HEIIPEPHIBHOTO
Y IPEEMCTBEHHOTO MOJIUA3BIYHOTO 00pa30BaHMsl, CO3/1aHUE €IMHONW CUCTEMbl MOHUTOPUHIA U
OLIEHKH, OTBEYaIoUIed MEXIyHapOAHO-CTaHAAPTHBIM TpeOOBaHUAM U MpOLEAypaM IO
MEXIYHapOAHOMY IIPU3HAHUIO HAIIMX JUITIOMOB.

PE3IOME

Buicoxuti  yposenv  coyuanvhvlx  npeobpazosanuil  HA  COBPEMEHHOM — dmane
UCTNOPUYECK020 — pa36UMus  0OWECMBEHHbIX — 63AUMOOMHOUWEHUL, KO20d — NPOUCXOOUM
coOnudicenue CmMpan U HApooo8 8 PA3HLIX cpepax, 2100arbHoe O0CO3HAHUEe eOUHCMBAd U
YEeNOCMHOCIMU MUpPA mpedyIom KOIUYECMEEHHbIX U KAYeCMBEHHbIX USMEHEHUUl U 8 cucmeme
00pazosanus.

B obnacmu sa3zvikosoco obpazosanus smu meHOeHYuu BbIAGNIAIOM HEe0OX00UMOCHb
Gopmuposarus HOBOU TUYHOCMU, KOMOPAs 20M08A K MENCKYIbMYPHOU KOMMYHUKAYUU U
ouanozy medxncoy Kyromypamu. B coomeemcemeuu ¢ 3mou HeobX00UMOCMbIO USMEHSIIOMCSL U
mpebo8anust K popMUpOBarUIo U NPOEKMUPOBAHUIO CUCTEMbL SI3bIKOB020 00PA308AHUSL.

Resumé

The high level of social transformations at the present stage of the historical development of
social relations, when the countries and peoples converge in different spheres, the global
awareness of the unity and integrity of the world requires quantitative and qualitative changes
in the education system. In the field of language education, these trends reveal the need for the
formation of a new personality, which is ready for intercultural communication and dialogue
between cultures. In accordance with this need, the requirements for the formation and design
of the language education system are also changing.

Resumé

Vysokda uroven socidlnych transformdcii v sucasnej faze historického vyvoja socidlnych
vztahov, ked’ sa krajiny a narody zblizuju v roznych sférach a globalne povedomie o jednotnosti
a celistvosti sveta, vyzaduje kvantitativne a kvalitativne zmeny vo vzdeldvacom systéme. V
oblasti jazykového vzdeldavania tieto trendy odhaluju potrebu vytvorenia novej osobnosti, ktord
je pripravend na medzikulturnu komunikaciu a dialog medzi kulturami. V sulade s touto
potrebou sa tiez menia poziadavky na formovanie a dizajn systéemu jazykového vzdelavania.

84



Clanok sa zaoberd problémami a perspektivami tvorby a rozvoja viacjazycného vzdeldvania
v Kazachstane a predstavuje hlavné fazy realizdacie trojjazycného programu vo vzdelavacom
procese.
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KONDENZACIA — TLMOCNICKA STRATEGIA ZAMERANA
NA PRODUKCIU TRANSLATU

STUBNA PAVOL

KPlucove slova
simultanne timocenie, stratégia, kondenzdcia, timocnicka prax

Key words
simultaneous interpreting, strategy, compression, practice

Abstract

The study deals with the theory and practice of a particular simultaneous interpreting strategy
— compression.

In general, it is used in speeches marked by a fast rate of delivery. It is made possible thanks to
linguistic redundancy of the source text. Compression in simultaneous interpretation can take
place at various levels of language: syllables, words, syntax, meaning or context.

Abstrakt

Predkladana studia sa zaobera teoretickymi aj praktickym aspektami tlmocnickej stratégie
primarne zameranej na produkciu translatu — kondenzdaciou.

Tato timocnicka technika je obzvlast uzitocna v pripade, ak je tempo recnikovho prejavu prilis
vysoké, alebo ak sa pocas jeho prejavu vyrazne zmeni. Podla Cernova sa pocas simultdnneho
timocenia uskutocinuje vedoma aj podvedoma kondenzacia na viacerych jazykovych urovniach
— slabiky, slova, syntax, vyznam alebo kontext.

Simultanne tlmocenie je procesudlna aktivita orientovana na konkrétny komunikacny
ciel arealizovand za pomoci viacerych tlmocnickych stratégii alebo tzv. kompetencii.
Klasifikacia, s ktorou sa v odbornej literatiire stretivame najcastejSie, prindSa ich nasledovné
rozdelenie (Riccardi, 2005: 754):

a) stratégie orientované na porozumenie (anticipdcia, segmentdcia, triedenie informacii podl'a
vyznamu, vyckavanie — angl. stalling),

b) stratégie orientované na produkciu (komprimdcia, kondenzacia, amplifikacia, aproximdcia,
generalizacia, pouzitie prozodickych prvkov ako pauza a intonacia),

c) stratégie orientované na celok (fazovy posun a monitorovanie produkcie tlmo¢nika),
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d) nudzové (kompenzacné) stratégie (mdézu obsahovat’ vynechanie, prekodovanie, paralelné
preformulovanie a iné).

V slovenskej teorii translatologie aj v tlmoc¢nickej praxi termin komprimadcia znamena
., vwznamové zhustenie textu (vynechanie redundantnych informdcii, tautologii, autokorektur
recnika a pod.” (Miglova, 2009: 193) a , kondenzdcia je (zasa) stratégia, pod ktorou
rozumieme ekonomizaciu vyrazovych prostriedkov. Jednoducho povedané, ide o pouZitie
kratsich formulacii” (Ibidem, 194).

., Pojmy komprimdcia a kondenzdcia sa v odbornej literature casto pouZivaju ako
synonyma hoci je medzi nimi rozdiel. Ak by sme ho vyjadrili v terminologii textovej lingvistiky,
bol by to rovnaky rozdiel ako medzi koherenciou a kohéziou” (Ibidem). Mnohé zahrani¢né
tlmocnicke Skoly vSak tieto techniky nerozliSuju a pouzivaji jednotiaci termin kompresia (angl.
compression).

Vzhladom na obtiaznost' rozli§it v niektorych pripadoch medzi uvedenymi
tlmoc¢nickymi technikami (napriklad pri kratkych textovych segmentoch), rozhodli sme sa
pouzivat’ v dalSom diskurze len zastreSujici temin kondenzdacia vo vyzname kvantitativnej
redukcie zdrojovej informdcie (z re¢nickeho oralizovaného textu).

Kondenzacia ako tlmocnicka technika je obzvlast' uzito¢na v pripade, ak je tempo
recnikovho prejavu prili§ vysoké, alebo ak sa pocas jeho prejavu vyrazne zmeni (zvyc€ajne
z niz$ej rychlosti na vyssiu, napriklad v désledku ¢asového stresu).

Kvalitu svojho vykonu dokéze tlmocnik ovplyvnit dokladnou pripravou — nielen
jazykovou, ale aj odbornou, d’alej zdokonalovanim prislusnych tlmoc¢nickych zruénosti
a v neposlednom rade aj svojou psychickou a fyzickou kondiciou. Rychlost’ re¢nikovho prejavu
je v8ak premennou, na ktortl timo¢nik zvy€ajne nema vplyv. Inymi slovami ,,externd kontrola
(respektive nemoznost’ externej kontroly) tempa timoceného textu predstavuje jeden z hlavnych
parametrov odrdzajiicich extrémne podmienky simultinneho tlmocenia” (Cernov, 2004: 117).

Uz prvé vyskumy v oblasti tychlosti tlmocenia poukazali na fakt, Ze prekroCenim istej
hranice tempa reci simultanne timocenie nie je d’alej realizovatelné. Aj pri dokonalom ovladani
tlmoc¢nickych zruc¢nosti sa idealna rychlost’ recepcie zdrojového textu v priebehu simultanneho
tlmoc¢nenia pohybuje v rozpiti 100 — 120 slov za minitu. Maximalna, avSak len kratkodobo
unosna frekvencia predstavuje podl'a vyskumov 150 — 200 slov za minutu. (Seleskovitch, 1999:
67). Prekvapujuco, tato hranicnd moznost’ nesuvisi ani tak so schopnostou re¢ového aparatu
produkovat’ zmysluplné zvuky, ako s kapacitou mozgu chépat’ recipované informacie — spajat’
zvukové signaly s ich kognitivnym vyznamom. NavySe, aplikacia akéhokol'vek fyzikéalneho
(napriklad mechanického — pocet slov za minatu) kritéria nema ziadnu vypovedni hodnotu
tykajicu sa narocnosti (lexikalnej ¢i konceptualnej) zdrojového textu, a tym ani naro¢nosti
prisluSnych kognitivnych procesov ucastnych na procese tlmocenia. Setton upozoriuje, Ze
»vyznam fazovéeho posunu alebo porovndvanie tempa recnika a tlmocnika udavaného poctom
slov alebo slabik je vyrazne otdazne. Po prvé pre morfosyntaktické rozdiely medzi oboma jazykmi
a po druhé preto, lebo pri translacnom prenose moze byt vyznam jediného slova vyjadreny
celou vetou alebo len prozodickym prvkom alebo naopak. Nadbytocné vyrazy mozu byt tiez
vynechané alebo iné vyrazy dodatocne vysvetlene.” (Setton, 1999: 30) Navyse, aktivni
tlmo¢nici mézu z vlastnej praxe potvrdit, Ze neraz je podstatny rozdiel medzi tym, ¢o bolo
re¢nikom redlne vypovedané, a tym, ¢o mal pouZzitim konkrétnej formuldcie na mysli.
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To nas v suvislosti s kondenzaciou privadza k faktoru informacnej hustoty zdrojového
textu. T4 sa v zavislosti od konkrétneho prejavu re¢nika, dokonca neraz v ramci toho istého
prejavu, vyrazne meni. Podla viacerych psycholingvistov je informacna hustota textu
kIiCovym determinantom pri posudzovani komplexnosti a ndro¢nosti kognitivnych
a pamit'ovych procesov aktivovanych v priebehu simultdnneho timocenia. ,,Vysoka informacna
hustota textu je pravdepodobne najcastejsim zdrojom tazkosti pri tlmoceni. Navyse sa spaja
s radenim informacnych jednotiek jednej za druhou bez gramatickych suvislosti alebo pouzitia
vyrazov s nizsou informacnou hustotou” (Schlesinger, 2003: 39). Preto je v sucasnosti z
vedeckého hladiska najprijatenejSou kvantitativno-kvalitativnou alternativou merania
rychlosti produkcie (recnika, timocnika) pocet slov vyjadrenych za sekundu (nie za minutu).
Zameranim sa na kratSie ¢asové (a reCové) intervaly je mozné nielen presnejSie porovnat
ekvivalentné useky v zdrojovom a cielovom jazyku, ale aj detailne zaznamenat’ zmeny tempa
reci pocas reénikovho alebo tlmoénikovho vystupu. V praxi sa meranie poctu slov za sekundu
odvija od dizky trvania jednotlivych re¢ovych segmentov — zisti sa trvanie priluiného segmentu
v sekundach a vydeli sa poctom slov, ktoré segment obsahuje.

V procese simultdnneho tlmocenia sa takmer vzdy vytvéra casovy odstup medzi
recnikovou a tlmo¢nikovou produkciou — fazovy posun (angl. ear-voice span, fran. décalage).
Uvedomujeme si, Ze simultanne tlmocenie v skuto¢nosti nie je simultdinnym procesom, ale Ze
prenasanad informécia musi byt na niektorom mieste v mozgu na urcity ¢as umiestnena
(uskladnend) a zadrzand, kym ju tlmoc¢nik prenesie do cielového jazyka. Rozsah takto
umiestiiovanej informdcie (¢im rychlejSie reénik rozprava, tym v&acsi musi byt rozsah
kratkodobo ukladanej informacie) vyrazne ovplyviiuje nielen kvalitu timo¢nikovho vykonu, ale
aj mieru jeho psychickych a fyzickych energetickych vydajov. To je tiez ddvodom, preco sa
tlmocnici v podobnych pripadoch utiekaji ku komprimécii a kondenzacii ako efektivnym — ¢as
a energiu Setriacim — stratégiam s primarnym zdmerom redukcie nadbyto¢ného informacného
a Strukturalneho obsahu zdrojového komunikatu a sucasnej eliminécie rizika vyplyvajuceho
z pripadného vynechania podstatnych informécii. ,, Uchovdvanie informacii v pamdti je
v priebehu simultanneho tlmocenia obzvlast namahava cinnost' — tak pre rozsah formacii, ako
aj pre rychlost ich uskladnovania a nasledného odberu” (Setton, 1999: 36).

Na zéklade opakovanych tlmoc¢nickych vyskumov sa zistilo, Ze kapacita kratkodobe;,
respektive operacnej paméti sa vyrazne rozsiri, ak ukladané informécie nebudiu mat’ podobu
konkrétnych izolovanych slov, ale informacnych tsekov — segmetov reci: ,,Lepsie, nez ukladat
kazdu informacnu jednotku oddelene, je ukladat ich spolu ako suvisly celok, ktory tak zaberie
mensiu cast celkovej kapacity pamdite* (Barsalou, 1992: 114). VeI'mi jednoduchym ddkazom
spravnosti tohto zistenia moZe byt rad nesuvisiacich ¢isel 19842013, ktory ak je uloZeny
v kratkodobej pamiti v podobe izolovanych jednotiek, vyzaduje vac¢siu sustredenost’ a ndmahu
ako jeho uloZenie v podobe dvoch Stvorcifernych cisel 1984 a 2013 (pripominajlcich
kalendarne roky). RozloZzenim na dva chronologické tdaje vznikd pamitova stopa, ktord
pretrva dlhSie ako v pripade paméidtového uchovévania nestvisiacich cifier. Uchovavanie
informacii v kratkodobej paméti nema v ziadnom pripade ¢isto mechanicky charakter (ako by
sa na prvy pohl'ad mohlo zdat’), ale je podmienené pochopenim a vytvaranim vztahov medzi
jednotlivymi zapamdtavanymi prvkami.
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Podl'a Cernova sa pocas simultanneho tlmocenia uskutodiiuje vedoma aj podvedoma
kondenzacia na viacerych jazykovych urovniach — slabiky, slovd, syntax, vyznam alebo
kontext.

Slabikova kondenzdcia znamena cieleny vyber slov, ktoré obsahuju menej slabik ako
ich ekvivalenty v zdrojovom jazyku, alebo takych slov, ktoré obsahuji najmenej slabik zo
skupiny absolutnych synonym zodpovedajicich spravnemu translatu prislusného
cudzojazycného vyrazu, napriklad v dosledku (3 slabiky) zamenime za kvoli, vdaka, vinou (2
slabiky) alebo nezamestnany (5 slabik) nahradime vyrazom bez prdace (3 slabiky) ¢i
predlozkové spojenie z tohto dovodu (5 slabik) nahradime spojkou preto (2 slabiky). Tym
tlmoc¢nik dosiahne, Ze mdze rozpravat’ pomalSie ako recnik, respektive, ze rychlostou svojho
vystupu sa zacne priblizovat’ k tempu prejavu v zdrojovom jazyku.

Z Cernovovho vyskumu v roku 2004 d’alej vyplyva, Ze bez ohl'adu na typ cielového
jazyka obsahuju timocené vystupy takmer vzdy menej slabik ako zdrojovy text (Cernov, 2004:
114). Kondenzacia v timo¢nickom procese nie je teda iba vysledkom vedomej snahy tlmoc¢nika
o redukciu povodného textu alebo nasledkom skutocnosti, Ze cielovy jazyk obsahuje (zo
Statistického hladiska) kratSie slova ako jazyk zdrojového textu, ale sylabickd kondenzacia
modze byt jednoducho vedlaj§im produktom procesu restrukturalizacie zdrojového textu pri
jeho transformdcii na vystup v cielovom jazyku.

Analogicky lexikdlna kondenzdcia predpokladd pouzitie mensiecho poctu slov na
vyjadrenie rovnakého vyznamu (myslienky), napriklad vyraz predseda viady nahradime
slovom premiér. Paradoxne, tato stratégia sa v niektorych pripadoch moze stat’ dokonca
namahavejSou a vyzadovat’ od tlmoc¢nika vys$$iu hladinu koncentracie aj vécsie usilie ako
eventudlne ,,doslovné” pretlmocenie zdrojového vyrazu, pretoze vyjadrenie rovnakej
myslienky pomocou mensieho poctu slov — jej preformulovanie — je zlozitd lexikalna,
syntakticko-Stukturdlna aj sémantické operacia.

Syntakticka kondenzdcia predpoklada pouzitie kratSich alebo jednoduchSich vetnych
konS$trukcii v porovnani s tymi, ktoré sa vyskytuji v povodnom texte, alebo ktoré sa
tlmo¢nikovi pontkaju ako invarianty v cielovom texte. NajCastejSie sa realizuje:

— Prostym roz¢lenenim zlozitych suveti na kratke a jednoduché vety. Setton tito techniku
nazyva tiez ,,salamova” (Setton, 1999: 50).

— Nahradenim c¢asti suvetia pricastim alebo predloZkovou konStrukciou (KedZe si
uvedomoval, Ze... — Uvedomujuc si, Ze... alebo Pokusali sa vyriesit’ kriticku situdciu... — V
snahe vyriesit kriticku situdciu...)

Dal3imi formami syntaktickej kondenzacie su:

— Nahradenie predlozkovej konStrukcie: 1. pri¢astim — minulym alebo pritomnym (vedela
o tom, e — vediac, Ze), 2. pridavnym menom (zahlbeny v myslienkach — zamysleny),
respektive 3. prislovkou (s nebojdacnym postojom — nebojdcne).

— Nahradenie skupiny slov skratkou (namiesto Organizacia spojenych narodov pouzijeme
OSN).

Sémantickd kondenzdcia vo viacerych ohl'adoch pripomina lexikdlnu kondenzéciu. Jej
najjednoduch$im prikladom je pouzitie menSieho poctu slov (zvy€ajne zaciatocného slova
alebo prvych dvoch slov, nezriedka tiez posledného slova) z podvodne viacslovného
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pomenovania na vyjadrenie rovnakého vyznamu (Dariové namiesto Darnové riaditelstvo,
Spojené §taty namiesto Spojené staty americké alebo Unia namiesto Eurdpska vinia).

Situacna kondenzdcia — komprimdcia — znamenda vynechanie Casti vety, alebo dokonca
celej vety, pretoze informacia, ktort obsahuje, je plnohodnotne obsiahnutd uz
v metalingvistickej rovine prebiehajucej komunikacie. Znamym atiez Casto uvadzanym
prikladom tohto typu kondenzacie (komprimécia) je citacia zo zapisnice zasadania OSN, ked’
jeden z timoc¢nikov transponoval vetu predsedajiceho ,,4 teraz odovzddavam slovo vazenému
delegatovi z Tanzanijskej zjednotenej republiky” jedinym slovom ,,7anzania”. V tomto pripade
sa tlmo¢nik pravdepodobne domnieval, ze vic¢Sina kontextudlnej informacie mohla byt’ realne
vynechana, pretoze 1) vystipenia delegitov jednotlivych krajin nasledovali za sebou
a z enumeracéného hl'adiska (podl'a poradia) sa odliSovali iba ndzvom krajiny. Rovnako bola
zrejmd informacia, ze 2) Tanzéania je taktiez zastipena ,.delegatom” a Ze 3) Tanzania je
,»zjednotend republika”. NavySe vSetci pritomni delegati bez rozdielu st 4) ,,vazeni”, 5) ,,slovo
odovzdava” vzdy predseda zhromaZdenia v danej chvili, ¢ize 6) ,,teraz”. V uvedenom pripade
bolo ulohou posluchacov zrekonstruovat’ na zaklade situacného a komunikacného kontextu
jednotlivé Casti informécie, ktoré timoc¢nik vynechal pomocou kognitivneho procesu, ktory
Seleskovitchova nazvala ,,princip logiky,, ¢i ,,princip zdravého rozumu” (angl. principle of non
imbecility) (Seleskovitch, 1999: 81). U niekoho by uvedeny priklad mohol vyvolat’ pocit, ze
tlmoc¢nik bol prosto ,,lenivy*, aby pretlmocil celtl vetu, av§ak znalci prostredia konferen¢ného
tlmocenia vedia, ze pri prepinani jazykovych kanélov na timo¢nickom pulte ostava realne len
vel'mi malo ¢asu na to, aby sa tlmocnici vymenili a v¢as zacali timocit’ re¢ nasledujuceho
re¢nika.

Na zaver si dovolime pripomenut’, Ze vol'ba konkrétnej tlmoc¢nickej techniky v ramci
procesu simultdnneho tlmocenia vzdy zédvisi od viacerych faktorov — kombinécia pracovnych
jazykov, informacnd hustota textu, rychlost’ prejavu re¢nika, komunikac¢na a lingvisticka
zru¢nost’ timoc¢nika, komunikaény kontext, typ tlmoceného textu a iné — ktoré musi timo¢nik
pred zacatim, alebo v priebehu svojho vystupenia dosledne zvazit' a zohl'adnit’, pretoZze mozu
rozhodujucim spoésobom ovplyvnit’ kvalitu jeho pracovného vykonu.
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Résumé

Kondenzacia ako tlmocnicka technika je obzvldst uzitocna v pripade, ak je tempo recnikovho
prejavu prilis vysoké, alebo ak sa pocas jeho prejavu vyrazne zmeni. Podla Cernova sa realizuje
na viacerych jazykovych urovniach — slabiky, slova, syntax, vyznam alebo kontext.

Slabikova kondenzacia znamend cieleny vyber slov, ktoré obsahuju menej slabik ako ich
ekvivalenty v zdrojovom jazyku. Lexikalna kondenzdcia predpokladad pouzitie mensieho poctu
slov na vyjadrenie rovnakého vyznamu. Syntakticka kondenzdacia znamena pouZitie kratsich
alebo jednoduchsich vetnych konStrukcii. Situacna kondenzdcia, ¢ize komprimacia predstavuje
vynechanie casti vety, alebo dokonca celej vety.

Résumé

The study deals with the theory and practice of particular simultaneous interpreting strategy —
compression.

In general, it is used in speeches marked by a fast rate of delivery. It is made possible thanks to
linguistic redundancy of the source text. Compression in simultaneous interpretation can take
place at various levels of language: syllables, words, syntax, meaning or context. For example,
syllabic compression means a targeted selection of words that contain fewer syllables than their
equivalents in the source language.
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ITPOBJIEMbBI YCBOEHUA 'PAMOTHOCTH IO
ECTECTBO3HAHMUIO B NIPOIUECCE ®OPMHUPOBAHUA
JIMHHOCTH

KAPA A.b
YMBETOBA M.K.

Knroueeswie cnosa

@yHKZ/;MOHClJZbHa}Z cpaAMOmHROCmb, cpdMOMHOCMb 6 HAYyKe ecmecmeOo3HARUusA, NnO3HAHUe,
NO3HAHUE mupa, npupoda, acmemuvyecKkoe eocnumarue.

Key words

functional literacy, the natural science literacy, cognition, knowledge of the world, nature,
aesthetic education.

AHHOTAIIUA

B Oannoti cmamve paccmompenvi coOepiHCaHUs NOHAMUL «eCMECMEO3HAHUEY,
«@DYHKYUOHANILHAS 2PAMOMHOCMbY. YmouHeHvl npobliembl YC80eHUs 2PAMOMHOCMU N0
ecmecmeo3Hanulo 6 npoyecce opMUposanus TUYHOCMU U NOKA3AHbl HEKOmopbvle nymu ee
pewenus. Buvisicneno snauenue oucyuniumel «lloznanue mupay 6 ghopmuposanuu 3nanui,
VMeHUll U HABbIKO8 NO eCMeCmBO3HANHUIO Yepe3 co8peMenHble HayyHble 3Hanus. Onpedeneno
6cecmopoHHee pazeumue OMHOULEHUA 2DAMOMHOCIU Yepe3 600PYHCCHUE YUAUUXCA HA OCHOBE
PACNO3HABANUA MEMOO08 8 UHPOPMUPOBAHUU PA3HBIX 0DACTmell KYIbMYPbl.

Abstract:

In this article, the contents of the concepts "natural science™ and "functional literacy" are
examined. The problems of mastering literacy in natural science in the process of personality
formation are specified and some ways of its solution are shown. The significance of the
discipline "Cognition of the world" in the formation of knowledge and skills in natural science
through modern scientific knowledge is clarified. A comprehensive development of the literacy
relationship through the students” abilities and performance is determined on the basis of
recognition of methods within different areas of culture.

W3BecTHO, 4TO rpaMOTHOCTH 3aBUCUT OT 00Opa3oBaHus yenoBeka. To ecTb, IpaMOTHBIM
CUMTAETCS YeNIOBEK, Y KOTOPOro C(hOPMUPOBAHBl YMEHUS U HABBIKW YTEHHs, MHCbMa, CUeTa,
YMEIOIIHUHI I'PaMOTHO YUTAaTh, IUCAaTh U TOBOPUTH C TPAMMATUYECKOW TOUKHU 3PEHHUS.

B cBsa3u ¢ pasBurHeM oOmiecTBa 3HAYEHHE IOHATUU TPAMOTHOCTh HECKOJBKO
M3MEHUIIOCH: TPAMOTHBIM CUMTAECTCS HE TOJIBKO 4YEJIOBEK, BJIAJCIOIINI HAaBBIKAMU YTCHUS,
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IIACBMAa M CYE€Ta, HO W YECJIOBEK, BJIAJNCIOIINNA KOMIUIEKCOM MEp YMEHMM M HAaBBIKOB,
HEOOXOMUMBIX JJIsi JKM3HH B OINPEACICHHOM OOILIECTBE, TO €CTh JOCTUYb YPOBHSA
(GyHKIIMOHATIBHONW TPaMOTHOCTH. B COBpeMEHHOM MHpE, B CBA3U C TE€M, YTO Pa3BUBAIOTCS
pa3Hble TEYEHHS PpAa3HBIX HAIpPaBICHUM, B PE3YJbTAaT€ KapJIWHAJIbHOTO W3MEHEHMS
TpeOOBaHU, KOTOpPBIE CTABATCS OOIIECTBOM IIE€PE]] YSIIOBEKOM, IIMPOKO PacIpOCTpaHsIeTCs
MOHSTHE, KaK (YHKIIMOHAJIbHAS IPaMOTHOCTb.

[TonsiTHE TPAMOTHOCTH PACHIMPSAETCS TOJIBKO B €AMHCTBE C JNEUCTBEHHBIM aCIIEKTOM
oOpa3zoBanust. OyHKIMOHANIBHAS TPAMOTHOCTh - C(HOPMHUPOBAHHASL CHCTEMA BO3MOXKHOCTEH
IPUMEHEHUs NPEAMETHBIX 3HaHUM, YMEHUH, HaBbIKOB B COLIMAIbHO-00IIECTBEHHOI cpelie B
COOTBETCTBHH C JIOO0OH CUTYaIHeH.

[lockonbKy  I'paMOTHOCTb  CUMTAE€TCSl  YCTOWYMBBIM  KaueCTBOM  JIMYHOCTH,
(GyHKIMOHATBHAS TPAMOTHOCTh OTPAXKAeTCS B 3HAHUAX, YMEHUSAX U HaBBIKAX JIMYHOCTH,
KOTOPBIE OH YCBOMIIL.

dopMUpOBaHME 3HAHMM, YMEHHUU U HABBIKOB II0 €CTECTBO3HAHMIO B IIKOJIE
peanusyercs yepe3 npenmer «llo3Hanue mupa». ITOT mpeaMeT uMeeT oco0oe 3HauyeHHe,
IOTOMY 4YTO 4Yepe3 ATOT NpeaMeT 3akjaabiBaeTcsd (yHIAMEHT TaKuX MHpEeAMETOB, Kak
reorpadus, xumus, skoigorus. C camoro poxJeHus peOeHOK HauMHAeT I03HaBaTh MHUD.
VY4eHuK HayalbHbIX KJIACCOB- AaKTMBHBIM Mo3HaBaresnb. [loaTomy uepe3 obydeHue 3TOMY
IpeIMeTy yaemseTcs: 00ybllIoe BHUMAHUE BOCIIUTAHUIO IMYHOCTH YUAIUXCSL.

Kak u moboii apyroil oTpacib HayKd, HpPEIMEThl HalpaBICHUS €CTECTBO3HAHUS
CIOCOOCTBYIOT (DOPMUPOBAaHUIO HAayYHBIX MHPOBO33PEHUH, OCHOBBIBASCH HA JIOTHKO-
CO3HATEeJIbHbIE IIPUEMBI [TO3HAHUS, CIOCOOCTBYIOT I1y0)Ke NPUMEHATh Hay4YHbIE KaTErOpUU U
000CHOBaHHUs, KOTOPbIE XapaKTEPU3YIOTCs TEOPETUUECKUMU 3HAaHUAMHU[ 1].

B nanHoe Bpems mepen cucTeMoil oOpa3oBaHUs CTaBATCs Oosbline TpeOOBaHUS,
YUUTBIBasA, 4YTO B OOLIECTBE HMPOUCXOIAT JAeMOKpaTuueckue usMeHeHus. OQHO U3 TaKuxX
TpeOOBaHUM — COBEPIIEHCTBOBAHUE COJEpKaHUs 00pa3oBaHUs, KOTOPOE CIIOCOOCTBYET B
(¢hopMUpOBaHNU MO3HAHMS ydallerocs. 3HaHWE — UCTOYHUK MO3HaHUs mupa. Uem rioy0xe
3HaHUs, TEM ycTolunBee (opMupyeTcs o3HaHue pedeHKa.

[lo3Hanue mMupa — aKTUBHBIH COBETHUK yesoBeKa. Ero ocoOeHHOCTh — OnpenenuTh
OpHUEHTAIINIO U HaIlpaBJIEHUE ACSITEIbHOCTH U IEUCTBUU YEJIOBEKa, OTMEYasi €ro OTHOLIEHHE K
npupoje u obmectBy. IlpaBwibHOE MNO3HAHME BeAET JeTed K ONTUMH3MY, IOMOIaer
CTPEMUTHCS K IEPECTPOUKE NMPOTrPECCUBHOM KU3HU[2].

3HaHUSA O YeloBeKe, MPUpPOJE, OOLIECTBE CTAHOBITCS OMOpPOHl B (OpMUPOBAaHUU
no3HaHusd. Yenosek, npupojia, 001ecTBO — EeJIOCTHBI. [IeTH ¢ HauadbHBIX KIaCCOB JJOJKHBI
YYUTh U IOHUMATh, YTO OHU MEXAY CO0O0M TECHO CBSI3aHBI U PAa3BUBAIOTCS B €UHCTBE, TaK
Kak B Ipolrecce OOydeHHs IMO3HAHUIO MHUpa B HayajlbHOM IIKOJE COBEPLIEHCTBYIOTCS
Ipolecc MO3HAHUS YYEHUKOB.

[To3nanue mMupa — HOBBIM MpeaMET B Y4eOHOM IUIaHe, T AETU IMOJIy4aloT 3HAHUS O
pearbHOM MUpE, TO €CTh O YeJIOBeKe, pupoje u obmectse. Llens npenonaBanus npeamera —
dbopMupoBaTh LIENOCTHOE OTHOLICHHE O YeNOBEKe, INPUPOAEe M OOLIECTBE, O Tpex
COCTaBJISIOLINX PEAIBHOTO MHUPA, [IOMOYb MOHSTH O POJIK YEJIOBEKA B 3TOM MUDE.

CopepxaHue mnpeaMeTa IO3HAHME MHpa II03BOJISIET BOCIUTHIBATH I'PAMOTHOE
OTHOIICHHE C OKpYXarollled cpenod, Boopyxkas mpuemMamu (HaOJIOJeHHE, IKCIEPUMEHT,
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IIPAKTHKA, MOJEIMPOBAHNE, aHAJIN3, CUHTE3, CPAaBHEHHE, U T.[.) IO3HAHUSA, OCHOBBIBAsICh HA
uHbOpMAIMM O pa3HBIX OTPACIAX HAyYHBIX 3HAHUHM, KYyJIbTYpbl (OOIIECTBEHHBIE U
€CTECTBEHHbIE HAYKH, JKOHOMUKA, ITHKA, 3CTETHKA, IPABO, UCKYCCTBO, U T.1.).

[lpupoga ayxoBHO oOOOramiaeT 4elnoBeKa, TaK Kak OOLIEHHE C Hel MO3BOJseT
(dbopMHpOBaTh y YeIOBEKAa BBICOKHE MOpaibHble KauecTBa. OOLIEU3BECTHO, YTO MPHPOJIA
o0J1azjaeT HaCTOSIIEH KpacOTOH, MOATOMY YUMTENb JOKEH 00ydaTh 1eTeil yMEHUsAM YBUECTD,
LEHUTh U NPUMEHSTh Ha MpakTHKe yBHJEHHOE. [103TOMy, HY)KHO yKa3bIBaThb 3CTETUYECKHE
3HaKM, KOTOPBIE JOJDKHBI BXOAUTH B COJEPKAHNE TOHATUH, GPOPMHUPYEMBIX NP UCCIIEI0OBAaHUN
OOBEKTOB ITPUPO/IBI.

BocnuTeiBaTh B ydaluxcs 4yBCTBO IPEKpPAacHOro — Jeno Hempocroe. Ilpu stom
HEBO3MOXKHO JOCTHYb KaKUX-TH00 ycrexoB 0e3 HampasieHus yuuteins. [loaTromy yauTens cam
JOJDKEH OBITh TOTOB K HPUHATHIO TIPKpPacHOro. A 3Ta paboTa OMKHA HAYMHATBCS C
pacckasbiBaHUsl 00 YBUIEHHOM Ha mpupose[3].

PackpbITh KpacoTy NpHpOJbl BO3MOXKHO JIMIIb IPHU HEMOCPEICTBEHHOM OOIIEHHH C
npupojoii. Bo Bcex HayalpHBIX Kjlaccax IO IMporpaMMme IMpelyCMOTPEHbl SKCKYpCHHM Ha
IPUPOLY. Bo BpeMms 3KCKypcHM MOSBISIOTCA OOJbIINE BO3MOXKHOCTH 3ICTETUYECKOMY
BOCIIUTAHUIO YYaIIUXCS.

Paborta 1mo 3cTeTnyeckoMy BOCHUTAHMIO HPOAOJDKAETCS HAa YPOKax, OCOOEHHO, Ha
npeaMeTHeIX ypokax. [lpu ¢opmupoBaHuM Kakoro-iuOo MOHSATHS HYKHO 00s13aTENbHO
C/I€NIaTh aKLEHT Ha €ro 3CTETUYECKYIO CTOPOHY.

Harnsiaabie mocoOust, KOTOpbIe MPUMEHSIOTCS IPH 00YYESHUHU MMO3HAHUIO MHUPA, TaKKe
SIBJIAIOTCSI CPEICTBOM Pa3BUTHS 3CTETUUECKUX YYBCTB yUYaIIUXCS.

3HaHUs, KOTOpBIE BBI3BIBAIOT MHTEPEC Yy JETed, MPOYHO 3aKPEIUIAIOTCS B MaMATH
y4aluxcs U CrocoOCTBYIOT (POPMHUPOBAHUIO JEJIOBBIX HAaBBIKOB. A (hOpMHUpPOBaHUE 3HAHUM,
YMEHUH U HaBBIKOB — UCTOYHUK (pOpMUpOBaHMs (PYHKIIMOHAIBHOW IPaMOTHOCTH.

To ecrp, mmaBHas 3a7aya (YHKIMOHAJIBHOW TIPaMOTHOCTHM — MpPHUMEHEHHE
TEOPETUYECKUX 3HAHWU YYalllUXCsl Ha MpaKTHUKE, TaKKe BHECTH CBOIO JIENTY JJISi CBETJIOTO
OyAyllero Halero He3aBUCUMOro rocyaapctBa. Ilpu »ToM OojblIoe 3HAaUEHHE HUMEET
MpaBWJIbHAs OpraHU3alys MPENoIaBaHus IPEIMETOB €CTECTBEHHOTO HAIPaBJICHMUS.

PE3IOME

B oOamnnoii cmamve paccmompenno no3Hanue mupa peOéHKomM YueHuK HauanbHbIX
K1accos - akmusHulll nosHasamens. Ilosmomy uepez ooyuenue smomy npeomemy yoensiemcs
bonbuioe BHUMAaKUe 8o0CnUmManuio auyHocmu yuawuxca. Kaxk u 1o6oi Opyeoti ompaciv HayKu,
npeomemsl HANPAGIEHUS eCMeCmE8O3HAHUSL CROCOOCMBYIOm  (QOPMUPOBAHUIO  HAYYHBIX
MUPOBO33PEHUU, OCHOBBIBAACH HA JIO2UKO-COZHAMENbHbLE NpUemMbl No3HaHus. Takoce 8 OanHOU
cmamve  pacCMOMpPeHbl COOEPHCAHUS NOHAMUL  «eCMecmeo3HaAHUuey, «QPYHKYUOHATbHASA
2pamMomuHocmyvy. Ymounenvi npobOnemvl yC80eHus 2pamomuocmu Nno ecmecmeosHaHUIo 8
npoyecce opmMuposanus TUYHOCMU U NOKA3AHbL HEKOMOopbvle Nymu ee peuienus. Bviacheno
3Hauenue oucyuniunvl «lloznanue mupa» 6 opmuposanuu 3HaHUl, YMeHULl U HABLIKOE NO
ecmecmeo3HaHUulo uepe3 CcospemMeHHble Hayumvle 3Hanus. OnpeodeneHo 6cecmopoHHee
passumue OMHOULEHUS 2PAMOMHOCIU YePe3 B00PYICEHUE YUAUUXC HA OCHOBE PACNO3HABAHUS
Memo008 8 UHGOPMUPOBAHUU PA3HBIX 0Oaacmell Kyibmypbl. Llens npenooasanus npeomema —
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Gopmuposams yenocmuoe OmHOUleHUe O uelo8eKe, Npupooe u odbwecmee, 0 mpex
COCMAasNAUWUX PealbHO20 MUpd, NOMOYb NOHAMb O POIU Yeloseka 6 smom mupe. To ecmo,
2Na8Has 3a0a4a (QYHKYUOHANbHOU SPAMOMHOCMU — HPUMEHeHUe Meopemudeckux 3HaAHUu
yuawuxcsi Ha Npakmuke, mMaxdce 6HeCMu cB0H Jlenmy OJisl c8emiao2o 0yoywe2o0 Hauie2o
Hezasucumozo eocyoapcmea. Coodepoicanue npeomema NO3HAHUE MUpA  NO3B0SAEm
B0CNUMBIBAMb 2PAMOMHOE OMHOWEHUE C OKpYycarueli cpedol, 600pYiCaAs Npuemamu
Bocnumuvieams 6 yuawuxcs uyscmeo npekpacnoeo.

Resumé

In this article, the child's cognition of the world is considered. A pupil of primary classes is an
active thinker. Therefore, great attention is paid to the education and development of the
students' personality. Like any other branch of science, the subjects related to natural science
contribute to the formation of a scientific worldview, based on the logical-conscious methods
of cognition. This article also examines the contents of the concepts of "natural science” and
"functional literacy"”. The goal of teaching the subject is to form a holistic attitude towards man,
nature and society, the three components of the real world, and to help understand the role of
man in this world. The main task of functional literacy is thus the application of students’
theoretical knowledge in practice. The content of the subject knowledge of the world can bring
up a relationship of the students with the environment as well as his or her sense of beauty.

Resumé

Clanok poniika niekolko postrehov o detskom poznani a ponimani sveta. Ziak zdkladnej skoly
Jje aktivnym myslitelom. Preto velku pozornost kladieme vzdelaniu a rozvijaniu detskej /
Studentskej osobnosti. Podobne ako iné ucebné predmety, i tie, ktoré sa tykaju prirodnych vied
pomahaju formovat' a rozvijat vedecky svetondazor predovsetkym cez logické metody ucenia
a pozndvania. Autori clanku rozoberaju aj obsah takych pojmov, ako napriklad |, prirodné
vedy“ a , funkénd gramotnost*. Predstavuju ciel vyucby prirodovednych predmetov —
vytvorenie holistického pristupu a postoja Ziaka k cloveku, k prirode a K spolocnosti — k trom
zlozkam skutocného sveta - a pomoct im porozumiet ulohe cloveka v tomto svete. Ako zaverom
konstatuju, hlavnou ulohou funkcnej gramotnosti je aplikacia teoretickych vedomosti Ziakov a
Studentov v praxi. Vdaka obsahu predmetu a znalosti sveta si moze Student vytvorit pozitivny
a spravny k zZivotnému prostrediu a K estetike.

Cnucok ucnonb306aHHOI TUMEPAMypbl:

Ocobennocmu opmuposanusi QYHKYUOHANLHOU ePAMOMHOCIU Y4AUWUXCA OCHOBHOU UKOJIbL
npu 0c80eHUU OUCYUNTIUH 0OUWECMBEHHO-2YMAHUMAapHO20 yukaa. Memooduueckoe nocobue. —
Acmana: Hayuonanvnas axademus oopazosanus um. U. Anmuvincapuna, 2013.

Kyxywun B.U. Teopusa u memoouxa eocnumanus. — M.: «Axademusy, 2002.

Ilaxkynosa B.U., Kysuweyosa B.M. Memoouxka npenoodaganus npuposedenus. M.:
«IIpoceewenuey, 1990.
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METODA PRIRODZENYCH A LOGICKYCH DOSLEDKOV
VO VYCHOVNO-VZDELAVACOM PROCESE

KOLDEOVA LUJZA

KPucové slova
hodnotenie, metoda prirodzenych a logickych dosledkov, znaky, principy a realizacia metody
prirodzenych a logickych dosledkov, tresty

Schliisselworter
Bewertung, Methode der natiirlichen und logischen Folgen, Merkmale, Prinzipien und Realisierung der
Methode der natiirlichen und logischen Folgen, Strafen

Abstrakt

V' prispevku sa zaoberame problematikou hodnotenia spravania v Skolskom prostredi
prostrednictvom metody prirodzenych a logickych désledkov. Vychodiskom su znaky a podstata
metody prirodzenych a logickych doésledkov, pricom tiuto metodu porovndvame s metodou
trestov z viacerych hladisk. Uvadzame tiez hlavné principy tejto metody a jej zakladné postupy
pri realizdcii v Skolskej praxi.

Abstract

In unserem Beitrag widmen wir uns der Problematik der Bewertung des Benehmens mit der
Methode der natiirlichen und logischen Folgen im schulischen Umfeld. Den Ausgangspunkt
bilden die Merkmale und Grundlagen der Methode der natiirlichen und logischen Folgen,
wobei diese mit der Methode der Strafe aus mehreren Gesichtspunkten verglichen wird.
Weiterhin richten wir die Aufmerksamkeit auf Grundprinzipien dieser Methode und ihre
Einfiihrung und Realisierung in der Praxis.

Uvod

Pri dosahovani vychovno-vzdelavacich cielov sa uplatiiuji rézne vychovno-vzdelavacie
prostriedky a metody. Ich vyber a uplatnenie zavisi od konkrétnej situacie, od osobnosti ucitel'a
1 ziaka, ich vzdjomného vzt'ahu a celkového vychovno-vzdeldvacieho kontextu.

Dolezitymi metdédami vo vychovno-vzdeldvacom procese si odmeny a tresty, pomocou ktorych moze
ucitel’ vyjadrit’ suhlas alebo nestihlas s istym spravanim alebo konanim ziaka. Odmena znamena kladné
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ohodnotenie spravania alebo konania a motivuje k spravaniu lepSiemu. Odmena zaroven vyvolava
prijemny pocit uspokojenia, ktory by si ziak rad o najdlhsie udrzal a znovu zopakoval. (Matéjcek, 2000)

Trest odsudzuje nevhodné spravanie alebo konanie ziaka. Ciel'om trestu je ukazat’ ziakovi nevhodnost’
jeho spravania a zabranit’ opakovaniu nevhodného spravania. Vhodny trest by mal zaroven u Ziaka
formovat ziaduce spravanie a tiez vyvolat’ jeho mravné ocistenie, napravu a upevnenie charakteru. (Uhl,
1997)

V sucasnosti sa aj v suvislosti s uzdkonenim zakazu fyzickych trestov vo vychove stale viac diskutuje
0 nevhodnosti fyzického i psychického trestania vo vychovno-vzdeldvacom procese, pretoze je
Vv rozpore so zakladnymi P'udskymi pravami a urdza dostojnost’ ¢loveka. Okrem negativnych tcinkov
trestov na osobnost’ je neziaduca aj reakcia potrestaného ziaka na trest. Mdze nastat’ situdcia, ze Ziaci si
budi mysliet, Ze ak maju dospeli pravo trestat’ ich, maju rovnaké pravo aj oni a méze sa to prejavit
narastajucim nasilim, agresivitou, pripadne tizbou po odplate. (::....... )

V stiéasnom vychovno-vzdelavacom procese sa zdoraznuje nahradenie tradi¢ného sposobu vonkajsej
motivacie vnutornou motivaciou. Jednou z vhodnych moznosti je vyuzivat’ namiesto trestov metodu
prirodzenych a logickych désledkov.

Charakteristika a uplatnenie met6dy prirodzenych a logickych dosledkov

Tedriu prirodzenych nasledkov spominal uz J. J. Rousseau (1762), ktory vo svojom diele ,,Emil* Ziadal,
aby sa dieta naucilo vhodne spravat’ nie preto, aby poslichlo zdkazy dospelych, ale aby sa vyhlo
neprijemnym nasledkom nespravneho konania.

J. J. Rousseau (in Hahn — Janssen, 1995) trest definoval ako prirodzeny nasledok spravania, a nie ako
prejav ucitelovej I'ubovole. Ak ziak napiSe zle domacu tlohu, bude ju musiet’ prepracovat. Miera
napravenia v zmysle prirodzenych dosledkov by mala zodpovedat’ veku diet'at’a, jeho schopnostiam,
fyzickym predpokladom a zrelosti.

H. Spencer (in Dinkmeyer — McKay, 1999) sa ako prvy zaoberal aplikaciou metody prirodzenych
a logickych désledkov do vychovno-vzdeldvacej praxe. Prirodzené ddsledky nie su tresty v pravom
zmysle slova. Nie je to umelé potrestanie, ale kontrola Cinnosti ziaka. Je to metéda zamerana na
nevyhnutné dosledky spravania alebo konania, ktoré im predchadzali.

H. Spencer (tamtieZ) osobitne nerozliSoval medzi Cinnostami, ktorych doésledky boli vyhradne
vysledkom spravania deti, a tymi, ktorych dosledky boli usporiadané dospelymi. Zaroven navrhoval
uplatiovat’ vo vychove skor logické ako prirodzené dosledky. Ak maju mat’ logické dosledky Zelany
efekt, musi ich dieta vidiet’ a pochopit’ v logickej nadvédznosti na svoje spravanie alebo konanie, preto
by ucitelia mali najprv zistit’ dovod spravania alebo konania Ziaka.

Zakladnymi znakmi metody prirodzenych a logickych ddsledkov su priatel'sky pristup ucitela
k ziakovi, vecny ton hlasu a ochota ucitela prijimat’ rozhodnutia ziaka. Metoda prirodzenych
a logickych dosledkov robi Ziakov zodpovednych za vlastné spravanie tym, ze im umozinuje robit
vlastné rozhodnutia, u¢i ich samostatnosti a rozhodnosti, a na rozdiel od metédy trestov im nic
neprikazuje, nezakazuje a nentti ich k poslusnosti. Pri metdde prirodzenych a logickych dosledkov maja
deti moznost’ slobodne sa rozhodnut’ sa zodpovedne znasat’ dosledky svojho konania, aj keby mali byt
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neprijemné. Maji moznost realne zazit' doésledky prirodného alebo spolo¢enského poriadku.
(Dinkmeyer — McKay, 1999)

Pri aplikacii metody prirodzenych a logickych désledkov do praxe zohrdva mimoriadne ddlezita tlohu
casovy faktor. Ucitelia by mali byt’ objektivni, priatel'ski, konkrétni, nezaujat’ trestajici postoj a mali by
oddel'ovat’ ,,¢in“ od ,,¢initel’a®. (Dreikurs — Grey, 1997)

Cielom metody prirodzenych a logickych doésledkov nie je ziaka potrestat, ale vyjadrit dosah
prirodzenych a logickych dosledkov jeho spravania. Metoda prirodzenych a logickych désledkov
ul’ahcuje ziakovi pochopit, ¢o svojim spravanim alebo konanim spdsobil, aké ddsledky ma jeho
spravanie alebo konanie a samotny dosledok je logicky zdévodneny.

Porovnanie metody prirodzenych a logickych dosledkov a metédy trestu

Metoda trestu a metdda prirodzenych a logickych dosledkov sa lisia v niekolkych zakladnych
rozdieloch (Dinkmeyer — McKay, 1994):

1. Trest vyjadruje osobni autoritu.
Prirodzené a logické désledky vyjadruju realitu socialneho poriadku a spolocenskych zvyklosti.
Tresty moze ziak vnimat ako svojvol'u a prezentaciu nadradenosti a autority ucitel'a vo¢i nemu.

Prirodzené a logické doésledky vychadzaju zo vzdjomnych prav a reSpektu a s reprezentované
hodnotami uznavanymi v danej spolo¢nosti. Vhodnym pravidlom socialneho poriadku, ktorému by sa
dieta malo naucit, je dodrziavanie stanovenych terminov.

2. Trest je osobny a obsahuje moralne odsudenie.
Prirodzené a logické dosledky st neosobné a neobsahuji moralne hodnotenie.

Tradi¢né tresty podporujii autoritu ucitel'a a st zalozené na moralnom odsudeni. Trest ma v Sebe
druhotny vyznam ,hriechu* vo vyzname nesuhlasu s ustalenymi pravidlami. To znamena, Ze ak je ziak
poslusny, tak suhlasi s autoritativnymi pravidlami: ,,Ak so mnou suhlasis, si dobry, a preto aj cnostny.
Ak nesuhlasis, si zly a teda hriesny.*

Prirodzené a logické dosledky rozliSuji medzi spravanim a osobnostou dietata a vyhybaju sa
vytvaraniu akéhokol'vek hodnotenia. Ziak nema pocit, Ze je vystaveny subjektivnej nalade ugitel'a a ma
moznost’ rozhodnut’ sa, ako sa bude spravat. Prirodzené a logické dosledky hodnotia konkrétne
spravanie a konanie ziaka z hl'adiska dobra a zla, avSak tymto spdsobom neposudzuji jeho osobnost’.
(Dinkmeyer — McKay, 1999)
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3. Medzi trestom a spravanim nie je zjavna suvislost’.
Prirodzené a logické dosledky sa logicky vzt’ahuju na spravanie.

Aplikécia trestu Casto vobec nema stvislost’ s danym spravanim: ,,Zabudol si si ulohu, tak mas patku!*
Ziak musi jasne vidiet vzt'ah medzi svojim spravanim a jeho vysledkom, ak ma svoje spravanie chapat’
ako prirodzeny/logicky dosledok, a nie ako trest.

4. Trest sa tyka spravania v minulosti.
Prirodzené a logické dosledky si zamerané na stucasnost’ a budicnost’.

Trestom sa hodnoti sprédvanie ziaka v minulosti a jeho podstatou je: ,,Musi$ pykat’ za svoje nevhodné
spravanie alebo nedostatocny vykon.“ Prirodzené a logické dosledky neobsahuju ,hriech® alebo
Jlatost™. Ziak si uvedomi, Ze po kazdom nevhodnom spravanim alebo nedostatoénom vykone bude
nevyhnutne nasledovat’ neprijemny dosledok, a preto si moze rozmysliet a vybrat’ si, ako sa bude
spravat. Neprijemné dosledky su vtomto pripade vytvorené socialnym poriadkom a prirodzenou

autoritou ucitel’a, a nie jeho 'ubovolnym posobenim.

5. Pri treste su ucitelia zodpovedni za spravanie Ziakov.
Pri metode prirodzenych a logickych dosledkov st samotni Ziaci zodpovedni za svoje spravanie.

O udeleni trestu rozhoduju ucitelia na zaklade spravania alebo vykonu Ziaka. V tomto kontexte vnimaji
ziaci tresty ako svojvol'né rozhodnutie ucitel'a. Ak ziak trest neprijme, alebo sa mu zda nespravodlivy,
moze to u neho vyvolat’ nezaujem alebo dokonca odpor. Metoda prirodzenych a logickych désledkov
robi ziakov zodpovednych za vysledok svojho spravania alebo vykonu, pretoze Zziaci sa poucia
z prirodnej alebo spoloc¢enskej skutocnosti.

6. Trest uraza a vyhraza sa stratou reSpektu a lasky.
Prirodzené a logické dosledky st prejavované priatel’sky a pokojne.

V hlase trestajuceho ucitela je Casto badat’ otvoreny alebo skryty hnev. Pri aplikacii prirodzenych a
logickych dosledkov je dolezita priatel’ska a pokojna atmosféra, primerana intenzita hlasu a neverbalna
komunikécia. Prirodzené a logické dosledky st zaloZzené na vzdjomnom reSpekte, pochopeni a
porozumeni. Je nevhodné, ked’ st zamysl'ané ako odplata v zmysle: ,,Toto t'a nauéi, toto ti da lekciu.*
Aplikacia dosledkov predpoklada, Ze ucitel’ preberie rolu “priatel'ského divaka” a méze prejavit Iitost,
ze za danych okolnosti nemoze robit’ ni¢ iné, len nechat’ Ziaka znasat dosledky vlastného spravania
alebo konania.
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Zakladné principy metédy prirodzenych a logickych dosledkov

Ak sa ucitelia rozhodnt hodnotit’ Ziakov pomocou metddy prirodzenych a logickych doésledkov, mali
by sa riadit’ nasledujacimi pravidlami (Dinkmeyer — McKay, 1996):

1. Porozumenie nevhodnému spravaniu.

Uginné riesenie dosledkov spravania alebo konania predpoklada zistit' ciel’ spravania alebo konania.
V pripade prirodzenych dosledkov dieta ,,potresta™ prirodzena realita. Prirodzené dosledky sa daja
pouzit’ hlavne v situaciach, ked’ sa ziaci na vyucovani snazia ziskat’ moc.

Realitu spolocenského poriadku dieta zazije v podobe logickych dosledkov. Tuto metodu je vhodné
pouzit’ predovsetkym v tych vychovno-vzdeldvacich situdcidch, ktoré sa snazia na seba upozornit’ alebo
ziskat’ pozornost’. Jej vyhodou je aj to, Ze si nevyzaduje Ziadnu pripravu zo strany ucitelov.

2. Prirodzena autorita kombinovana s laskavost'ou.

Ucitelia st neraz vo vztahu k Ziakom bud’ laskavi, alebo prisni, pretoze sa obavaju, Ze spojenim
tychto dvoch vlastnosti by stratili svoju autoritu. Vo vychovno-vzdeldvacom procese sa
odporti¢a uplatiiovat’ symbidzu laskavosti a primeranej prirodzenej autority doplnenti o
pochopenie. Priatel'skym postojom si ucitelia ziaka ziskaju a prirodzenou autoritou si udrzia
jeho reSpekt. Prisnost’ sa v tomto zmysle mdze prejavit’ v tom, ze ked ucitel’ ziakovi nie¢o
zakaze, mal by na svojom stanovisku trvat. Vhodnym spojenim lasky a primeranej autority sa
predpokladé vicsia uspeSnost’ vychovno-vzdelavacieho pdsobenia.

3. Doslednost’ vo vychovno-vzdelavacom procese.

Ucitelia by mali v triede vopred stanovit’ jasné hranice spravania a konania a pri hodnoteni byt
dosledni. Samotné rozhodnutie a vyber spravania je vhodné ponechat’ na samotnom ziakovi.
Dané¢ pravidla je potrebné v kazdodennom eduka¢nom posobeni dodrziavat’, pretoZe bez ich
dosledného dodrZiavania nemoZno v ziakoch formovat pevné navyky a vlastnosti, ako
vytrvalost, samostatnost, usilovnost, zodpovednost a d’alSie ddlezit¢ hodnoty. (gkoviera -
Murinova, 2012)

4. RozliSovanie medzi spravanim a osobnost’ou Ziaka.

Pri aplikacii hodnotenia by ucitelia mali ziakovi dat’ verbalne, gestikulaciou, ale aj mimikou
najavo, ze reSpektujii jeho osobnost’ i vtedy, ked’ jeho momentélne spravanie nie je vhodné.
V opac¢nom pripade by sa logické dosledky mohli zmenit’ na trest.

5. Podpora samostatnosti.

Nielen prehnana prisnost’, ale i priliSné ochranovanie Ziaka nie je vo vychovno-vzdelavacom
posobeni vhodné. Ochranarsky $tyl sa prejavuje, ak ucitelia zo strachu o ziaka mu odstranuju
z cesty kazdu prekazku, obmedzujl jeho samostatnost’ a brania rozvoju jeho osobnosti.
Dosledky ochranarskej vychovy moézu byt Ze si ziak zvykne spoliehat’ sa vo vSetkom na inych
I'udi, mdze byt pasivny, nesamostatny, bojazlivy, rozmaznany. Cim viac a bude Ziak moct
spolahnut’ sam na seba, tym lepSie bude pripraveny na zodpovedny a $t'astny zivot a budu sa
citit’ schopnejsie a istejsie. V tychto stivislostiach by mali ucitelia nechat’ Ziaka pocitit’ dosledky
svojich vlastnych rozhodnuti a nebrat’ na seba zodpovednost’, ktord logicky patri ziakovi.
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Postup pri aplikacii metody prirodzenych a logickych dosledkov do praxe

Pri metode prirodzenych a logickych dosledkov sa odportaca nasledujici postup (Dinkmeyer —
McKay, 1996):

1. krok: MoZnost’ vol’by.

Pri uplatiiovani metody prirodzenych a logickych dosledkov v praxi je dolezité a prirodzené
nechat’ ziaka rozhodnut’ sa a jeho rozhodnutia prijimat’. Vo vychovno-vzdelavacich situdciach
ucitel moze uviest moznosti a alternativy spravania, pricom samotné rozhodnutie by mal
ponechat’ na Ziakovi. Ziak si moZe slobodne vybrat medzi vhodnym spravanim alebo
pokracovanim v nevhodnom spravani. Ak sa rozhodne pokracovat’ v neziaducom spravani,
potom by mali nasledovat’ vopred stanovené dosledky. (Dreikurs — Grey, 1997)

Vyznamnu ulohu vo vychovno-vzdelavacom pristupe zohrava aj toén hlasu ucitel'a a vhodny
vyber slov, ktory by mal odrazat’ reSpekt a prijatie rozhodnutia Ziaka.

2. krok: MozZnost’ zmeny rozhodnutia.

Moze sa stat’, ze ziak sa uz rozhodol, ale neskor bude chceiet’ svoje rozhodnutie zmenit'. Ucitelia
by uz vopred mali pocitat’ s nespravnymi rozhodnutiami a chybami. Z tohto dovodu by mali
byt na tato alternativu pripraveni a umoznit’ Ziakovi zmenu rozhodnutia. Je dolezité spravanie
ziaka hned’ neodsudzovat, ale umoznit’ mu prehodnotit’ svoje rozhodnutie.

3. krok: PrediZenie terminu zmeny rozhodnutia.

Ak ugitel zisti, ze ziak dané podmienky nesplnil, moze prediZit’ ¢as na ich splnenie. Od tejto
chvile by nemal ni¢ viac hovorit’, len Ziaka uistit, Ze bude mat’ moZznost’ svoje rozhodnutie
zmenit’ a stanovi presny termin.

Zaver

Ciel'om metody prirodzenych a logickych dosledkov nie je Ziaka potrestat, ale vyjadrit’ dosah
dosledkov jeho spravania alebo konania. Metdda prirodzenych a logickych doésledkov ponuka
moznosti volby sprdvania samotnym Ziakom a reSpektovania tohto rozhodnutia ucitel'om.
Vel'mi dolezitd je vzajomna komunikacia medzi u¢itelom a Ziakom, ktora musi byt’ priatel'ska,
uprimna a otvorena. (Dreikurs, R. - Grey, L., 1997)

Metodda prirodzenych a logickych dosledkov ulahéuje Ziakovi pochopit, ¢o spdsobil, aké
dosledky ma jeho spravanie a samotné ,potrestanie“ je logicky zddovodnené. Metoda
prirodzenych a logickych dosledkov dava Ziakovi najavo, Ze ucitel’ nesthlasi s jeho spravanim
a dorazne pozaduje zmenu. Na rozdiel od inych druhov trestov je vSak jeho obsah
pochopitelnejsi a logickej$i. Napravu spravania realizuje zZiak vlastnou ¢innost'ou, snahou,
prekonanim problémov a citovym zazitkom preZiva vyznam hodndt, ktoré porusilo.
(Dinkmeyer, D. — McKay, G., 1994)

Metoda prirodzenych a logickych dosledkov nie je mozné aplikovat v kazdej vychovno-
vzdelavacej situacii. NajvhodnejSie pouzitie ma pri rieSeni nevhodného spravania, ktorym chce
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ziak vzbudit' pozornost. Prirodzené a logické dosledky by mali ziakovi vzdy ponuknut
moznost’ vyberu vlastného spravania a jeho dosledkov. Ziak musi pochopit’ a akceptovat’ vztah
svojej volby atoho, ¢o bude nasledovat. Ucitelia by mali byt objektivni a zaujimat’ sa
0 situaciu a jej vysledok. (Dreikurs, R. - Grey, L., 1997)

Metoda prirodzenych a logickych désledkov by sa mala vo vychovno-vzdelavacom procese ¢o
najviac uplatiovat’ a rozvijat’, pretoze pozitivne vplyva na uspesnost’ vychovno-vzdelavacieho
procesu zalozeného na humanite, rovnocennosti a vzajomnom respekte vsetkych zi¢astnenych.
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FRAZEOLOGIZMY V POLITICKOM JAZYKU A ICH

TRANSLACIA
MOYSOVA STANISLAVA
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Abstrakt

Stiidia vychddza z priesecnika medzi politolégiou a lingvistikou, presnejsie politickym jazykom
a obraznymi pomenovaniami, ktoré sa v nom vyskytuju. Metaforické pomenovania a
frazeologizmy su nositelmi persuazivnej funkcie politického jazyka a mali by byt zrozumitelné
pre vSetkych recipientov. Na medzindarodnych politickych forach so simultannym tlmocenim su
neraz vyzvou pre tlmocnikov. Stidia na zaklade kontrastnej metody analyzuje ich pristup pri
pretlmoceni metaforickych pomenovani do cielového jazyka.

Abstract

Idioms and metaphorical expressions represent a very important part of political language
because they are conveying the persuasive fonction of this langauge. They should be
understandable for all recipient. The question is what happens with this kind of expressions in
the multilingual meeting where they have to pass through the simultaneous translation. This u
analyzes cases of simultaneous interpretations of the metaforical expressions from French to
Slovak.

Politicky jazyk sa stal neoddelitelnou stcastou spolocenského diania a verejného
priestoru. Pouziva sa v parlamentnych diskusidch, na réznych audiovizualnych foérach, v
oficidlnych vyhlaseniach verejnych predstavitelov. Charakterizuje ho najméd persuazivna
funkcia, teda snaha ¢o najpresvedcivejsie oslovit’ cielova skupinu, ziskat’ si sympatizantov,
popripade manipulovat’ niektoré nazorové skupiny alebo verejni mienku (Vertanovd —
Andokova, 2017: 87). Na to politicky diskurz pouziva Siroka Skalu jazykovych, ale aj
mimojazykovych prostriedkov. Spomedzi mimojazykovych spomenme re¢ tela, cize
gestikulaciu, ktord mé zvyraznit’ slovd hovoriaceho, alebo imidZ politika, ktory sa vytvéra
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okrem iného aj sposobom obliekania (napr. Styl décontracté pri tlacovej konferencii v teréne,
ktory ma navodit’ dojem, Ze politik je ,,¢lovekom z l'udu®) alebo pozornym a cielenym
umiestnovanim fotografii alebo komentdrov na socidlne siete. Spomedzi jazykovych
prostriedkov je to uvazlivé volenie hesiel, ustalenych slovnych spojeni typickych pre diskurz
danej politickej tendencie, zo syntaktického hl'adiska zlozitejSie ¢i jednoduchSie vety, zo
Stylistického hladiska vyber uréitého jazykového registra.” Zaujimavou é&rtou politického
jazyka je aj vyskyt obraznych pomenovani. Hlavnym dévodom, preco sa Vv politickom
a medidlnom jazyku vyuzivaji obrazné pomenovania (metafory, idiomatické vyrazy a
frazeologizmy) je prave spominana snaha uputat’ pozornost’ recipientov a posilnit’ persuazivnu
funkciu prejavov®. Predpoklada sa, Zze metafory a idiomatické vyrazy by mali byt’ zrozumitel'né
vetkym &lenom jednej lingvistickej skupiny. Co sa s nimi deje na medzinarodnych forach, teda
vo viacjazy¢nom priestore, kde na to, aby ich recipienti pochopili, musia byt v redlnom case
prelozené — simultdnne pretlmocené? Zachovaju si svoju jedinecnu podobu a Crty svojej
persuazivnej funkcie?

Na thto otdzku sa poklisime odpovedat’ s vyuzitim kontrastivnej metddy na zaklade
korpusu prejavov vo francizstine, ktoré zazneli v Eurdpskom parlamente a nahravok ich
pretlmocenia do slovenciny. V prvom rade vysvetlime Specifikd viacjazycného fungovania
Europskeho parlamentu, néasledne uvedieme definiciu politického jazyka a obraznych
pomenovani (idiomatickych vyrazov a metafor), ktoré obsahuje a napokon budeme analyzovat’
pristup timoc¢nikov pri preklade tychto vyrazov do cielového jazyka (slovenciny). Na zaver sa
pokusime zistit, do akej miery tlmoc¢nik pri translacii metafory alebo idiomatického vyrazu
zasahuje do tvorby vyznamu ekvivalentu v cielovom jazyku.

Eurdpsky parlament so sidlom v Strasburgu a v Bruseli sa ako verejna institicia snazi
re$pektovat’ jazykovil rozmanitost’ typicki pre Europu®. Tato snaha o transparentnost
a pristupnost’ k obcanovi sa v praxi dosahuje tym, ze vel'ka vicSina stretnuti je tlmocena do
velkych jazykov EU a pristupna aj vd’aka priamemu prenosu roznych zasadnuti (predovietkym
plenarnej schddze, v r6znej miere aj zasadnuti vyborov) na internete. Eurdpsky parlament si v
praxi osvojil viacjazy¢nu politiku, ¢o sa napriklad premieta do toho, Ze vSetky oficidlne
dokumenty st prekladané do vSetkych oficidlnych jazykov a kazdy poslanec Parlamentu ma

7 Pozri aj kapitolu 10. Jazyk politikov v publikacii Stylistika talianskeho jazyka (Sehnal, 2017).

8 Politickym jazykom a jeho funkciami sa u nas zaobera napr. Radoslav Stefan¢ik pdsobiaci na Fakulte
aplikovanych jazykov Ekonomickej Univerzity v Bratislave (pozri zbornik Jazyk a politika, Na pomedzi
lingvistiky a politologie I a II).

9 Tento pristup potvrdzuje viacero legislativnych textov: &lanok 3 Zmluvy o Eurdpskej inii uvadza, Ze Eurdpska
unia ,reSpektuje bohatstvo svojej kulturnej a jazykovej roznorodosti®. Charta zékladnych prav Eurdpskej unie,
ktora bola prijata v roku 2000 a ktora je vd’aka Lisabonskej zmluve pravne zavdzna, zakazuje diskriminaciu
zalozent na jazyku (¢lanok 21) a zavizuje Uniu redpektovat’ jazykovi roznorodost’ (€lanok 22). Okrem toho prvé
nariadenie Europskeho hospodarskeho spolocenstva z roku 1958, ktoré stanovovalo jazykovy rezim, sa priebehom
dalsich rokov modifikovalo podra toho, aké §taty pristupovali do spolo¢enstva. Oficidlne jazyky EU sa uvadzaju
v &lanku 55, odsek 1 Zmluvy o EU. Podl’a ¢lanku 24 Zmluvy o fungovani EU eurépski ob&ania mézu kontaktovat’

vietky institicie EU v jednom z tychto oficidlnych jazykoch a dostat’ odpoved’ v tomto jazyku.
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pravo pouzivat jazyk podla svojho vyberu.!® To znamena, Ze Parlament musi zabezpegit
tlmocenie zado vsetkych oficidlnych jazykov EU. Pravo kazdého poslanca ¢&itat' a pisat
parlamentné dokumenty, sledovat’ debaty a vyjadrovat’ sa vo svojom vlastnom jazyku je
vyslovne uznané v rokovacom poriadku Eurdpskeho parlamentu. A to nie je vSetko. V roku
2013 prijal Parlament uznesenie o eurdpskych jazykoch, ktorym hrozi zanik a 0 jazykovej
rozmanitosti v ramci Eurépskej unie'!. Toto uznesenie nadvidzovalo na iné uznesenie
Parlamentu o regionalnych alebo menej rozsirenych eurdpskych jazykoch a na uznesenie Rady
0 podpore jazykovej rozmanitosti ajazykového vzdelavania. Po tomto uzneseni Komisia
zaviedla na podporu jazykového vzdelavania a jazykovej rozmanitosti viacero akénych planov
a ramcovych stratégii.'?

Zabezpecenie vernej a presnej translacie ustnych prejavov poslancov v redlnom case
a do vsetkych oficidlnych jazykov je hlavnou ulohou timo¢nikov Eurdpskeho parlamentu. Pri
24 oficidlnych jazykoch tlmocenych do 24 jazykov je vdaka metode relais moznych 540
jazykovych kombindacii. V naSej stadii sa obmedzime na jediny jazykovy par: franczstinu
(vychodiskovy jazyk) a slovencinu (cielovy jazyk).

Predmetom nasho zaujmu budu prejavy frankofonnych re¢nikov (t. j. tych, ktori maju
francuzstinu ako materinsky jazyk). V Eurdpskom parlamente je ich 88 z celkového poctu 751
europoslancov®®. Francuzstina spolu s angliéti